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Prepare for Using This Level 2 Guide

This Level 2 Teacher’s Guide presents lessons for students of Grades 3 and 4. These
lessons also work well with Grades 5 - 12 students who have never used this process.
However, the Level 3 Teachers Guide does provide for beginner students of Grades 5 -
12, as indicated on the Level 3 insert. Teachers simply use the provided Level 2 Topic
Outline form, omit strategies that accelerate students beyond Level 2, and omit the
Level 3 strategies that are marked [OPTIONAL].

The Script Cards give you fluency as you teach. However, you should prepare by
clearly marking each Script Card that you will use.

1. On pages 1-25 find a heading above each script.

Exarmples:

» (on page 1) SCRIPT CARD 1: [Grades 3=4]

» (on page 2) SCRIPT CARD 2: [Grades 3=4]

« (on page 3) SCRIPT CARD 3: [Grades 3=4] [OPTIONAL]
= (on page 4) SCRIPT CARD 4: [Grade 4] [OPTIONAL]

2. Find the Script Cards for your grade level [Grade 3 or 4] and lightly pencil
an X" in the lower outside corner of each page that you will use. This will
help you to turn pages fluently as you teach from one Script Card to the next.

Hustration.

x X XX

3. Now, on some Script Cards [after Grade(s) 3 and/or 4] find the word
[OPTIONAL]. (See afove: 1.) [OPTIONAL] indicates a strategy that can be
temporarily omitted without impairing essential student growth. You know best
when students are ready for an [OPTIONAL]J strategy. You can omit it at this time
and add it as students develop.

If at this time you believe your students are not ready for an [OPTIONAL]
Script Card, erase your lightly penciled “X” on that page. You will use that
Script Card later. '

At a time when you believe your students are ready for an [OPTIONAL] strategy,
pencil a light “X” on the page and follow its Script Card.

\. J
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The Thinking and Writing Process from THINK, ORGANIZE, WRITE! ©2001

SCRIFTS: How They”ll Help Yom

Teachers LEARN the strategies of this process easily. However, when they TEACH it, they
grope for words that clearly tell students what to do. They struggle with too many
explanations, inaccurate terms, inefficient phrasing, and casual cover-ups. Teachers need
help so they can teach this process accurately from the start.

The scripts in this guide will empower you. When teachers adhere to them, I'm
continually amazed by their immediate successes. With these scripts you free yourself to
focus on student performance rather than on your own semantics. The first times you
teach this process, read each script and follow the guide. Because practice makes
permanent, the strategies will soon be yours. Teach them accurately from the start. After
giving students three or four process experiences, have them read and follow a Writer’s
Guide, Level 2, While this fosters their self reliance, it also frees you to observe their
progress and to help students needing assistance.

These efficient, open, and focused scripts are based on the teachings of Dr. Hilda Taba
(Berkeley, 1950's-60’s). Her intense observations revealed that t/e wordings of our
questions give us what we sk for. Dr. Taba taught how to form questions with words that
clarify the question’s target (focus) and invite student responses (open). Her whole
guestioning series elevates thinking through the levels of Dr. Bloom's Taxonomy.

GCGUIDE YOUR ROL K
o ILLUSTRATIONS: Examples of * GOAL: Learn the word patterns in the scripts.

how each step should Look. ¢ APPROACH: Practice a script with someone. Begin

« CAPTIONS: Key procedures of with the NOTE-TAKING and REASONS strategies [PAGES 1
what students should po. and 2]. Then practice other strategies.

« SCRIPTS: Exact wording and  USES: Teach the strategies: Sometimes have
instructions for HOw you students write an essay, sometimes not. Te

them to lead discussions of curricular content.

WERITING-READING CONNECTIONS

& EXPOSITORY STRUCTURE: The EXPOSITORY STYLE presents /deas organized logically from
an outline. This style has an introductory paragraph, topic sentences, and a concluding
paragraph. Its paragraphs break with changes from one topic (or subtopic) to the next.
Expository writing strengthens readers’ expository reading.

* NARRATIVE STRUCTURE: The NARRATIVE STYLE presents everits organized sequentially.
This style has a beginning, a middle, and an end. Its paragraphs break with changes in
character, dialogue, setting, or focus. Aarrative and expository are the two basic styles
of prose, Often DESCRIPTIVE and PERSUASIVE writing are treated as styles of prose,
However, they are actually purposes used in both expository and narrative prose.

[For narrative strategies, see 7hink, Organize, Write! at www .theathot.com.]

» INTERPRETIVE READING GROWTH: Huge reading improvements occur when students read
sources and write expository reports. Keep annual scores and watch them climb.
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WIEINAT MAKES THIES FROCESS UNIQUE?

s This *Thinking and Writing Process emphasizes:
- prewriting from the Ave Step Writing Process,
- ideas and content and organization from the Six 7ra/ts of Writing,
- brain compatibility with left and right brain strategies,
- student thinking with self-questioning strategies,
- focused open questions for individual and group thinking.

+ This process gives students strategies that:
- guide students with how-to steps,
- build upon one another,
- guide them through writing in the expository style,
- begin with the large picture and work to the specifics,

- engage them in manipulative movements of their notes,
- empower them to think with information,
- empower them to organize |nformation,

- foster self-reliance,

- strengthen self confidence,

- evolve from year to year, K+12,

- elevate students’ performarices in writing and reading,
- remain in students’ long-term memories,

- can be applied endlessly in tountless ways.

« This process empowers students:
- to think and organize with confidence,
- to manage information with:self reliance,
- to write in the expository stYie on paper, on computer, or both.

*¥Thinking and Writing Process fram Think, Organize, Write/ © 01 - www. theathot.com

- = =« GRETTING STARTE]’ withh Level 2 » v -
[A] LEAD DISCUSSIONS WITH SELECT STRATEGIES.

Some of the strategies will work to help [1] [NOTE TAKING] [SCRIPT CARD 1; PAGE 1] [NOTE

you lead group discussions of curricular CARD FORM, PAGE 28] Teach your unit content as
content. While strengthening students’ usual. Use pictures, videos, and readings for
understandings of the content, you are sources about your subject. Close each day’s
introducing (or reinforcing) the strategy activities 5-6 minutes early. With students’ eyes
itself. Plus, you are validating the ;trategy on the screen, use SCRIPT CARD 1 [PAGE 1]. After
as a way of thinking for more than \paper asking the question, write each student

writing. If you choose, vou are also response on a transparent note card.

modeling how students can lead these For example, begin with: THINK OF WHAT WE
discussions. | LEARNED TODAY ABOUT [MAGNETS]. Then ask:
[NOTE CARD FORM, PAGE 28] Choose a THINKING BACK ON ALL WE LEARNED, WHAT DO
subject from a unit that students are YOU REMEMBER ABOUT [MAGNETS]? Follow
studying. Prepare by making 8-10 SCRIPT CARD 1; write their notes on your transparent
transparencies of the LEVEL 2 note card cards. When the bell rings, put the notes back into
form and cut them into fourths. Store the the envelope, ready to continue tamorrow,
transparent note cards in a manila 8.5" X [about 5 min.]

5.5” envelope.
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GETTING STARTED - Level 2, ccContinuved)

Repeat this procedure each day until
students have received all your information

about [MAGNETS].

[2] [REASONS] [SCRIPT CARD 2; PAGE 2]
[NOTE CARD FORM, PAGE 36] Now apply
this REASONS strategy with each note.
One at a time, project each note. Read
it, and have students ask “FOR WHAT
REASON?"” When a student answers
with a reason, simply circle the 3 on the
card. [Circling the 3 demonstrates how
they will someday circle their own 3's.
To keep their thoughts flowing, avoid
writing reasons on the cards.]

After questioning all notes and circling

some 3's, either proceed to [3] (below)
or wash the transparency note cards to
prepare them for next time.

Students have just discussed reasons.
This caused them to infer ¢ause-effect
connections among the notes. They
have exercised enough frontal lobe
activity to retain some of that
knowledge as their own. [about 15
min.]

[3] LIKENESSES/DIFFERENCES [SCRIPT CARD
3; PAGE 3] [NOTE CARD FORM, PAGE 36]
Perhaps you want students to think
some more about [MAGNETS]. If so,
you could save the above notes and ask
“LIKE OR UNLIKE WHAT?" This time
circle their answered 4's.

NOTE: In discussions this LIKENESS/
DIFFERENCE strategy can either follow
the REASONS strategy or be used alone.

CAUTION: This LIKENESS/DIFFERENCE strategy
requires that students have prior knowledge
relating to the subject. If they have little
prior knowledge, you should choose not to
use this OPTIONAL strategy. [about 10 min.}

[4] [SUBJECT SYNONYMS] [SCRIPT CARDS 5 and 6;
PAGES 5 and 6] [SUBJECT SYNONYMS FORM,
PAGE 29] The SUBJECT SYNONYMS step gives
you a quick and fun strategy for exercising
students’ knowledge of a subject. Thinking of
synonyms causes students to process their
knowledge and express it in parts of speech.
Make a transparency of the SUBJECT
SYNONYMS FORM and enjoy! [about 10 min.]

[5] [WEB TOPICS] [SCRIPT CARD 7; PAGE 7] [WEB

FORM, PAGE 27] Your content curriculum
provides countless subjects for outlining.
When you lead groups through predicting
categories about a subject, their categories
become TOPICS, and these TOPICS form the
structure of an outline.

SCRIPT CARD 7 provides the first lesson of
outlining. By leading with this WEB strategy,
you help students to practice envisioning and
naming categories of knowledge (TOPICS)
about subjects.

To do this, either project a transparency or
draw a SIX-BOX WEB around a subject.
Write the subject in the center. Use SCRIPT
CARD 7, PAGE 7, and in the boxes write
students’ anticipated categories (TOPICS).
[about 10 min.]

This strategy with categories leads to two
wonderful outcomes: (1) students quite
easily transfer it to other subjects, and (2)
once they grasp this strategy, they retain it.

[6] [TOPIC OUTLINE] [SCRIPT CARD 11; PAGE 11]

[TOPIC OUTLINE FORM, PAGE 30] Now have
students organize their categories on a TOPIC
OQUTLINE. This LEVEL 1, LEVEL 2, and LEVEL 3
strategy leads learners into the beginning
structure of an outline. {about 5 min.]

(Continue on page /v)
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Hevel 2, Corntinuved)

[B] EASE STUDENTS INTO STRATEGIES.

When you teach this process, you:reinforce
students’ expository writing and reading.
This process is easy for high school
students when they have grown W|th it
through their years. _

However, if your students have had no prior
experience with this process, or if you want
to reinforce their experiences, perhaps

these options will help you: [3] (TWO 45 min. sessions) Lead students

through only the essential steps of writing
a short, basic LEVEL 2 paper.

(a) Give them each 15 note cards [PAGE 28]
and a TOPIC OUTLINE form [PAGE 30].

[1] Use some of the strategies to lead unit
discussions throughout the year. See
PAGES ii and iii.

[2] (ONE 30 min. sessicn) Lead students
through only the essential steps of
writing a short LEVEL 1 paper.’

(a) Give them 10 LEVEL 2 NOTE CARDS
[PAGE 28].
(b) [NOTES] Ask recall questions on

SCRIPT CARD 1, PAGE 1 untll students

have 10 notes.
(c) [REASONS] Ask for REASONS on

SCRIPT CARD 2, PAGE 2 and circle the
3’s of cards with answers. Then tell

them to choose: a reason o write
under two notes.

(d) [TOPICS] Give them three topics and
tell them to write one topic on the

TOPIC line of each note.

(e) [TOPIC OUTLINE, PAGE 30] Lead them

through making a simple outline

with SCRIPT CARDS 10 and 11 PAGES

10 and 11.
(f) [PAPER] Lead them through writing
their notes into sentences that
include reasons. These sentences
should be in the order on their
TOPIC QUTLINES.

Lead with the SCRIPT CARDS 1 and 2,
and write notes on 15 transparency
cards. Follow the essential STEPS 3 and
3a (but omit the OPTIONAL STEPS 3b,
3¢, 3d).

Use SCRIPT CARDS 7-13 to lead students
through the basic organizing steps: (1)
Draw a web on the board [PAGE 27];
write the subject and their generated
topics in the boxes. (2) Lead them
through sorting and outlining with
STEPS 4.2, 8.3, 9.1, and 9.2 [PAGES 8-
11].

(b) Use SCRIPT CARDS 12, 13 and 14 to lead

them through writing TOPIC SENTENCES
with STEPS 6.1, 6.2, and 6.3 [PAGES 12-
14].

(c) Use SCRIPT CARDS 15-16 to lead them

through numbering notes sensibly with
STEPS 7.1 and 7.2 on [PAGES 15-16].

(d) Use SCRIPT CARDS 11-20 to lead them

through writing their papers with STEPS
8.1, 8.2, 8.3, and 8.4 [PAGES 17-20].
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Dan D. Exampie

Studant
Source # 1 Subject Deserts
Author [fd)pdrews, Alfreda = orEditor .
~ (\m n
Title of Article \5 ong the Dunes ’
Tiie of Major Souns, A)] 8bOUE the Desert
City of Publication tfront of litie page, bottam)___CHicago ’

Publishing Company (front of title page, battonj_Babbott Press ’

Gopyright Year (back of title page, bottom; fallows a &) 1989 for Manth, Date, Year of Patodical] !
Volume(s)____~ Pages Used 64-72, 130-32 -

[LEVELS 2 and 3]

Sourcar 1 pages_ 730 Shdantstmtie_ POE

1. SUBJECT
(Use later In your sentonced)

O Students compiete one BIBLIOGRAPHY INFORMATION form for each sourcethey
2. NOTE ,
ten inches of rain each year

use. Theinformation is on the front and back sides of title pages. n Step 10a they
will alphabetize these forms. Ta prepare, they now draw a circle around the
letter by which they will alphabetize each form, then temporarily alphabetize
the forms and number each form on the SOURCE ¢ line.

3. FOR WHAT REASONT

Students write one note on each card. They avoid writing in sentences, so

4.LIKE OR UNLIKE WHAT? they write only a key idea. When sentences are necessary, they separate
them with a dash. They also avoid writing the subject in any notes. They
TRl take 25-40 notes.

SCRIPT CARD 1: [Grades 3¢4]

REQUIRES: NOTE CARDS, Page 28; one half of a 9 X 12 manila ENVELOPE

Give each student note cards, topic outline, and half of a 9x12 envelope. Demonstrate how to
fold the outline (hamburger style), insert the cards, and, holding the fold, slide them into the
envelope. Have students practice 2 or 3 times before commencing. NOTE: [Gr. 3] write 25-35 notes;
[Gr. 4] write 30-40 notes.,

Step 1: SUbject Begin with familiar Step 2: Sources Choose a source to give

cancrete subjects. Life, ¢arth, and information to the class. Some good
physical sciences have several. sources include a video, a story, pic-
A mammal or a bird make a tures, and a field trip. OPTION: Use
good beginning subject.’ BIBLIOGRAPHY FORMS on page 26.

Step 3: NOtes REQUIRES: NOTE CARDS on page 28

Clarify: Notes are written in key words. Necessary sentences should be
fragmented with hailf-inch dashes. {Sentence notes will encumber writ-
ers when they later compose papers.)

Students recall ideas either from common knowiedge or from informa-
tion implanted by your curricular studies.Students find notes in two
places: (1) memory: basic knowledge, experiences, and implanted
curricular content. (2) sources of information.

You will often choose memory rather than sources for their notes. When
you do, this epen FOCUSED question helps them to RECALL memories.
Begin by loading their memories. Say:

Think about _[SUBJECT] .
Consistently FOCUS AND REFOCUS with an open question. Ask:
What do you know about _[SUBJECY] ?
What else do you know about...
What more do you know about...
What other things do you know about...

Model how to take notes. Stress: 1) notes In key words, 2) necessary
sentences broken apart with half-inch dashes. Gr. 3: 25-35 notes;
Gr. 4: 30-40 hotes.

[MANDATORY: Do Step 3aj
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Source & 2 Page # 43 Student's Initials, DDE

1. SUBJECT -

2. ::g;:m i yolr semencet] Saurce # 2 Page # 43 Student's Initials _ﬂJE_
1. SUBJEGT _

North and South Poles e e yoursenances) Al | O
2. NOTE
@FOR WHAT REASON? North and South Poles
@FOR WHAT REASON?

4, LIKE OR UNLIKE WHAT? .
frozen moisture

TOPIC 4. LIKE OR UNLIKE WHAT?
TOPIC

Students read one note ata time and try to think of a reason for itby asking, [Read note here]... For what reason? When
they think of a reason, they circle the 3 in front of REASON. After reading all notes, they review notes with a circled
3 and choose the reasons they will use in their papers: at least eight, but no more than one-fourth, of all their notes.
They then write each chosen reason under the FOR WHAT REASON question and again avoid sentences. Some reasons
will help them to explain cause-effect relationships among ideas, but too many reasons might confuse their readers.

SCRIPT CARD 2.: [Grades 3¢4]

REQUIRES: completed NOTES from SCRIPT CARD 1

Step 3a: Reasons

This strategy is a must! It leads students into elaborating with CAUSE-EFFECT CONNECTIONS
among details about a subject. It empowers students with understanding, insight, and
memory. It gives them ownership of the knowledge.

Prepare students for the REASONS strategy.
Say:

Now we’ll ask a question and think
about reasons for our notes.

We’ll read one note at a time and add,
“FOR WHAT REASON?” If you give an
answer, we’ll circle the 3 on the card.
Think carefully. No guessing.

Lay the first transparency note on the projector
Say:

We'll read the first two notes together.

Then we'll take turns reading and

asking, “"FOR WHAT REASON?"

Let's start. Read this note and add,
“"FOR WHAT REASON?”

Orally read each note and ask FOR WHAT REASON? If they think of an answer circle the 3 in
front of the FOR WHAT REASON question. Having questioned all notes and circled some 37,
students choose, then write reasgns on at least 6 notes (but no more than 1/3 of their

notes).
fOPTIONAL Y Move on fo Step 367
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2

S # Page #
1. SUBJECT
{Uige later In your sentannes.}

2 55

2.NOTE
] Page # Student's Initials DDE

_ ( hot, dry air

3. FOR WHAT REASON?

1. SUBJECT
{Use Iater in your santences.)

2,NOTE

hot, dry air
3. FOR WHAT REASON? LIKE OR UNLIKE WHAT?
like heat from an oven
. TOPIC
IJI(E OR UNLIKE WHAT? Accompanias “Tha Thinking and Writing Process”
[LEVEL 2] §1 ©1994 by THEA M. HOIL.TAN 208A Samtoga Lana, Minneapoks, MN 55441
TOPIC

Accompanias “The Thinking and Writing Process™
[LEVEL 2] th ©1084 by THEA M. HOLTAN 206A Saratoga Lane, Minneapolis, MN 55441

Students should read one note at a time and try to think of a likeness or a difference for it by asking, [Read note herej...
fike or unlike what? When they think of a likeness or difference, they circle the 4 in front of LIKE or UNLIKE. After reading
all notes, they review the notes with circled 4's and choose the likenesses or differences they will use in their papers,
{at least six, but no more than one-fourth, of all their notes]. They write each chosen likeness or difference under the
LIKE or UNLIKE WHAT question; they again avoid sentences. Likenesses and differences will help them clarify ideas, but

too many might confuse their readers.

SCRIPT CARD 3 [Grades 3¢4] [OPTIONA]

REQUIRES: completed NOTES from SCRIPT CARD 1

Step 3b: Likenesses and/or Differences

This LIKE-UNLIKE strategy heips students connect
notes with their own prier knowledge. Depending on
their prior knowledge of the subject, you might
choose to include or to omit this step or to omit the
UNLIKE part of the question. This strategy elaborate
with comparisons and contrasts.
Prepare them for the LIKENESS-DIFFERENCE strat-
: egy. Say:

Now we’ll read one note at a time

and ask, "LIKE (OR UNLIKE) WHAT?”

If you give an answer, we'll circle the

4 on the card. Think carefully.

Remember, no guessing.
Lay the first transparency note on the projector. Say:
We'll read the first two notes together.
Then we’ll take turns reading and
asking, “"LIKE OR UNLIKE WHAT?"

Let’s start. Read this note and add,

“LIKE OR UNLIKE WHAT?”

Tell students: (1) read each note with the LIKE OR
UNLIKE question; (2) circle the 4 when you have an
answer; (3) choose, then write 4-6 likenesses or
differences. [Increase LIKENESSES/DIFFERENCES

with each paper to a maximum of 1/4 of the notes.]

[OPTTONAL: Move on to Step 3c]
Accompanies The Thinking and Writing Process from THINK, ORGANIZE, WRITE! €2001 by Thea M. Holian « Thea-Thot Press « 7511 5th Street North « St. Paul, MN 55128 + www.theaholtan.com




3-4-1-2 ; 3-3-2-1 EXAVIIE
Source # ? Page # 130 tudent's Initials. bp Be(mm ﬂle}’hﬂvel'ie’lmﬂ,
- ; - deserts are not wastelamds,
1 (SUEE qIntEn?.:-n your sentences,) ™ — e O unlike former ﬂ‘ﬂpj.cal rain
2.NOTE ﬁ.m
not a wasteland
FOR WHAT REASON? m . IK.“ltz
, e . Unlifiecfornestropicalraintor
filled with rich soil pu " Earnk
UIKE OR UNLIKE WHAT? becanseoftheirrichsoil,
unlike tropical rain forest areas

TOPIC __ ..

[LEVEL 2]

3- or 4-Part Sentences: Students now find one note with a reason
and/or likeness/difference. They read it first in its 1-2-3-4 order,
then in out-of-order patterns. They decide which pattern best
says what they want to say, and they write the pattern along the
upper-left edge of the card with hyphens between the numbers,
Students plan out-of-order patterns for between 8 and 15 notes.
Varied patterns make their writing interesting. However, too
many varied patterns could confuse readers.

SCRIPT CARD 4 : [Grade 4] [OPTIONAL]

REQUIRES: completed NOTES from SCRIPT CARD 1

Step 3c: Sentence Patterns

This strategy leads students through planning potential sentences that
will give papers VARIED SENTENCE STRUCTURES. Prepare a transparency
note card with a note, a reason, and a likeness or difference.Prepare
students for the SENTENCE PATTERNS strategy. Say:

Some of your notes have reasons, or likenesses, or both.
When you read them from top to bottom, you have a
1-2-3-4 pattern.

Place your PREPARED NOTE CARD on the projector. Say:
A 1-2-3-4 pattern makes this note sound like this,

[1-2-3-4 PATTERN] . Change this sentence to a
3-1-2-4 pattern.

Call on a volunteer to read the 3-1-2-4 pattern. Demonstrate
writing 3-1-2-4 along the top edge of the card.

Now read it as a 4-1-2-3 pattern.

Write 4-1-2-3. Cali on a volunteer to read it.
Find one of your notes with a REASON, a LIKENESS, or both.
Plan a number pattern and write it along the top edge of
your note card. Use large numbers joined by dashes.

Who will share your planned sentence?
Assign 5-10 patterns. Check for understanding by watching for a
pattern on the top of scme cards,

[At another time, after students have grasped this strategy, lead
them into: a two-part sentence: SUBJECT and NOTE. This will be a
2-1 pattenn which is a bit more difficult.]

JOPTTONAL: Move on to Step 3d.17
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e Room 222  pats Aprif 1
Next, (hey COmp[ete ||ne§ [Wm- words that can taka the place of your subject, You will use some cflhuj

Studentsfirst complete lines
1-3.

4 9 by asking What does words as you write your composition or give your speach. Writa at Isast ten words.
- 4

Then circle batween five and sevan that you plan to use. Whils you ars wriling.
mysub}ECt d02 They Wl'ite make a chaock matk on the number of sach word as you use it.
verbs in the box under

Number
ACTION VERBS, then they Subject 5 Sg‘g;':fg@ (circle one)
change the verbs to nouns " Whatdoes P"°"::_:“ 3.he she iClhey) (circle one)
on the lines. Action Verbs —gu.Changed to Nouns

Now students complete
lines 10-14. They ask, What
can my subject be called?
and write nouns on as many
blanks as possible.

nourish 5. nourishers
shelter &.shelters

destroy | % desifroyers
make mirages | @)mi
dehydrate | (8)dehydrators
Lis actlon verba in this area.

) Other Nouns ,10. places
"What ram foubloct] be: SDACES

. Jlands

13. areas
14. regions

[f profect protectors
|
|
|
|
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SCRIPT CARD 5 [Grades 3s4] [OPTIONAL]

REQUIRES: SUBJECT SYNONYMS FORM, Page 29

Step 3d.1: Subject Synonyms

This strategy causes students to use information while thinking of
SYNONYMS FOR THEIR SUBJECTS. It also applies grammar through
nouns, verbs, and adjectives.

Orally lead students. Write on a transparent SUBJECT SYNONYMS form.
Give students a SUBJECT SYNONYMS form towrite what you write. Fill
in the top lines and circle SINGULAR or PLURAL and IT or THEY.

Begin with ACTION VERBS. As students think of verbs, write them in
the VERBS box on the SYNONYMS form. Ask:

What does/do _[SUBJIECT(S)1_do?

What else does/do“._.“.“
What more does/do...
What other things does/do...

Ask students to CHANGE VERBS TO NOUNS. Say:
Let’s change each action verb to

a noun. Since _[SUBIECT + VERB] ,
they/it can be called _[SYNONYM] .

Tell them to (1) think of action verbs for their subjects, and (2) turn
action verbs into nouns.

As students think of NOUNS TO CALL THE SUBJECT, mode! writing them
on the NOUN lines. Say:

Now let’s think of nouns. What
can {SUBJECT] be called?

Tell tham: (1) think of nouns for your subjects and (2) write nouns
on the noun lines. CAUTION: These synonyms must rename the
subject, not just name a part of the subject.

[Continue on Step 3a.27
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Teacher Mr. Eoce
Room 222 _ Dats, April 1 —
Writ rds that tha place of y blect. Yeu wil f th . .
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I, S o Mo e vy T Yeupin e g, eves s, || | Jines 15.19. They write adjectives
. . on the left side after saying, My
o o L) subjectcan be described as being
. .
L% - % o ° [adjective]. Then they uncover
. . .° L a the right side and add a noun to
¢ *e o ) . each line.
L ] .

. 8 Eelow, first list describd; then list noun SYNoNyms, . .

Adjsctive-Noun Pairs (describers d;_-yand --- Synonyms) On line 20 students try to write a
ective-Noun Pa 3 rareas o . i
2 RUGE s reqions describing adjective which can
e vas sl b demmrilbert®™ sar;?dy :Jands be chan'ged to a noun that names
- [0l rdestroyers the subject.
19. baking * piaces

:—————-j—-:::k?:ive —#- Changad to a Noun From their list they circle the
vine an agpons ihis sRe. ) 20. bakeries numbers of between & and 10
synonyms that they plan to use in
[LEVELS 2 and 3] theirpapers. Toomanysynonyms

could confuse their readers.

SCRIPT CARID 6 [Grades 3¢4]0PTIONAL]

REQUIRES: partially completed SUBJECT SYNONYMS FORM from SCRIPT CARD 5

Step 3d.2: Subject Synonyms

On your SUBJECT SYNONYMS transparency show students
how to compliete the ADIECTIVE-NOUN lines. Lay paper
along the right side of the dotted vertical line. Students do
best with adjective-noun pairs when they focus first on
adjectives, then on nouns.

Demonstrate ADIECTIVES. As students respond, write their
adjectives to the left of the dotted line. Say:

Look at the adjective side of these lines.
To make it easier, I'll cover the noun side.

How else can...

As students think of adjectives, model writing them to the left of
the dotted line.

Remove the covering paper to write NOUNS. Say:
Now read one adjective at a time and
think of a noun that fits it. We can
choose a noun from above or we can

think of a new noun.

Write NOUNS on the right side of the dotted line, next to
their adjectives.

Prepare students for using these synonyms in the papers

they will later write. Tell them: (1) chocse 3-5 synonyms to

use in your papers, and (2) circle the number in front of
ach choice.
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# Students use this WEB with a
roup to practice predicting )
tgopics. kinds
* Having practiced with 2 or 3
subjecgts, they predict topics for - [TOPIC]
this subject. They should predict living things
topics (1) just before they take
notes in STEP 3, (2) an each day of [TOPIC]
research note taking, and (3) just
before they sort notes in STEP 4.2.
* If more boxes are needed for
predicted topics, they should where found
draw them on the web. Later, in :
sTep 4.2, the final web wilf allow [TOPIC] weather [TOPIC}
only 3-6 boxes,
» ALL the boxes need not be named [TOPIC]
with topics. Students must have
between 3 and 6 topics.

soils
[TOPIC]

deserts

[SUBJECT]

SCRIPT CARD 7 [Grades 3+4]

REQUIRES: TOPICS WEB, Page 27

Step 4.1: Sort Notes [Also for Practice]

PRACTICE: This is the first step in fearning HOW TO OUTLINE. Categories are difficult for many
peopie. Practice can help learners strengthen their skills with naming categories.

Use the WEB GRAPHIC, this script, and two or three familiar subjects to lead some practice
sessions. This helps to develop students’ vocabularies of TOPICS (categories). Carefully listen
to be sure that their TOPICS name note stacks. Often, students name stacks with subtopics
or notes instead of TOPICS.

APPLY: Use this script before taking notes in Step 3, but discard their predicted TOPICS so they will
envision them.

APPLY: Repeat 2 or 3 days during note-taking.

APPLY: Repeat now again, just before students sort their note cards. NOTE: Discard this WEB.

Either project or draw the WEB GRAPHIC for all to see,
Prepare students for topics. Say:

Think of these boxes as stacks of
notes about _[suBJECT] . You may
have 3, 4, 5, or 6 stacks of notes.
Point to one of the boxes. Say:
Predict a topic for this stack of
notes about _[SUBJIECT].

Write their predicted TOPIC on the web for all to see.
Point to another box.

After they have finished, remove or erase the WEB.

Students should be free to name stacks from their

thinking, rather than from the written topics.
fContinue on Step 4.27
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Students begin by reading their first note and placing it on the table. They As they go through their notes, students
then hoid the second note next to it, and ask, Related or unrelated? will add notes to named stacks. They
must print the TOPIC’s initial on its
TOPIC line before they slip the note into
the stack behind the top card.

If the notes are related, they place the second note on the first note and, on
its TOPIC line, give it a name. They print the initial of the TOPIC on the
other note's TOPIC line.

Students may have between three and
six stacks. If they need seven stacks,
they must ask your permission.

They continue connecting notes in pairs. As soon as two notes make a pair,
students give the pair a name to start a new stack. At this time students must
avoid naming a note until it begins a stack with another note.

SCRIPT CARD 8: [Grades 3¢4]

REQUIRES: completed NOTES frem SCRIPT CARD 1

Step 4.2: Sort Notes
Remove their (4.1) WEB of PREDICTED TOPICS. Say:

On the web you predicted topics for
stacks of notes about [SUBJECT]
Now you'll plan your own topic stacks.

Lead students through GROUPING THEIR NOTES. Say:
Hold all your notes in one large stack.
Set the first note on your desk. Now
hold the second note next to the first.
Read them both, and ask, RELATED OR
UNRELATED?

If your two notes are not related, lay
them side by side; but if they are related,
give them a name.

Write that name on the TOPIC line of one

note. Write the TOPIC’s initial on the TOPIC

line of the other note. Keep the named note

on top by sliding the initialed note under it.
Call on students to share TOPICS that they have
given to their two related notes.

[Conltinue on Step 4.3]
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SCRIPT CARD ©O: [Grades 3¢4]

REQUIRES: completed NOTES from SCRIPT CARD 1

Step 4.3: Sort Notes

Continue their process of CATEGORIZING NOTES.
Say:

Now hold a third note next to the others.

Read them, and again ask, RELATED OR UNRELATED?"”

If your third note is related to your

first stack, initial the TOPIC line and slip
the note under the stack. If the third _
note is unrelated, start a new stack with it.

Read more notes. As soon as two notes
go together, give them a TOPIC name.
Remember: in each stack only the top
note has the TOPIC’s full name; all others
have the TOPIC’s initial. Also, before you
add any note to a stack, you MUST initial
it on the TOPIC line.

Give students a little time to sort more notes.
Observe their understanding and performance.

Tell how to deal with CONFUSING NOTES. Say:
Sometimes you won’'t know where to stack a
note. When this happens, set it aside in an I
DON'T KNOW stack. After making your stacks,
look at confusing notes to see if they fit under any TOPICS.

Accompanvies The Thinking and Wiiting Process from THINK, ORGANIZE, WRITE! ©2001 by Thea M. Holtan « Thea-Thot Press » 7511 Sth Street North « St. Paul, MN 55128 « wwwitheshoitan.com




10

L FOR WAT REASONT

LA oA A s WY

Students now arrange
their stacks in the
order they will use in
their papers.

| They read their
- TOPICS and decide
TR T which will be first,
B =) secand, third, etc.
coasis__ et and of coid curmants

They make a vertical
column with their

e Jaciions stacks, beginning
with their first stack at
the top. They arrange
the stacks in an order
that will make sense
to readers.

This is the order that
they will write on
their TOPIC OUTLINES,
It will be the order of
their paragraphs
when they write their
avaporata through leaves papers.

. O LLIKE WHAT?
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SCRIPT CARD 1 O: [Grades 3+4]

REQUIRES: sorted NOTES from SCRIPT CARD 9

Step 5.1: Outline Notes
Prepare students for ORGANIZING TOPICS. Say:

Let’s get our stacks organized so you

can write about _[SUBJECT] . Read the
TOPICS on your stacks of notes. Pick up
the stack that you think is a sensible first
stack. Straighten your arm and set the
stack at the top of your desk.

Place your own chosen first stack of notes on the
table. It wlll be at the top of a VERTICAL COLUMN Of
all your note stacks. Choose yvour second stack and
place it below the first stack.Direct them through
organizing a COLUMN OF STACKS.

Say:
Choose a sensible SECOND TOPIC. Set it
below the first stack.

Choose a sensible THIRD TOPIC. Set it
below the second stack.

Choose a sensible FOURTH TOPIC. Set it
below the third stack; 5th, 6th, etc.

Project their thoughts toward OUTLINES. Say:
Look at your vertical column. Your TorIiCs

are now in sensible order for your OUTLINES.
3 [Continue on Step 5.27
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s 238N _D. Example

Students begin the TOPIC
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et e M:_Eccee

the top.

Then, on the subject

line, they circle the
SUBJECT. Toic ,

OUTLINE form by writing il g Deserts  ™™3353 a1
information on lines at Subi =

— meu:sunmu
Their note stacks have |

been arranged in an
TOPIC I

order that will make T Topie Santance
sense to their readers.

vertical order, students
copy the TOPICS from the

Following their planned TOPIC it @:ﬂ.m’h&m

stacks to the QUTLINE .
TORIC VAT

form. """'""s""’""
Then they circle one key

line, even if a line has

word on each TOPIC TOPIC V. 4&@11‘“:“
only one word on it.
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SCRIPT CARD 1 L [Grades 3¢4]

REQUIRES: organized NOTE STACKS from SCRIPT CARD 10; TOPIC OUTLINE, Page 30

Step 5.2: Outline Notes

Have students pull the Level 2 TOPIC QUTLINE from
their mailing envelopes. Tell them to fill in the lines
at the top.

Focus on their VERTICAL COLUMNS of stacked notes.
Say:

You have arranged your note TOPICS

in an order that makes sense to you.

Point to your first stack of notes
about _[SUBJECT] .

Observe that they are pointing to their TOP STACK.
Say:

Read the TOPIC and write it on the

TOPIC I line of your outline.
Write your TOPIC I on your own outline.

Now point to your second stack of notes.
Write your second TOPIC on the TOPIC II line.

Continue through all three or four TOPICS.
Say:
Write your third TOPIC on the

TOPIC III line.
Lead them through OUTLINING all of their 3-6 topics.
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aasleachers. Example Students mlght need
-
323 _a-1-05 an example to help

' them see how to
write their topic
sentences.

Lead them through

writing two topic

LTn:plcsonw sentences on your
FPRIEr DEAED have an example.

TaPIC 1,

unusualdgpp

robic "_ — Each topic sentence
— @ Sentancs o must have in it the
ETlar bearglive in .
t circled SUBJECT and
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TOPIG w.w.-rm Tarkonce Students should

compose at least
your first two topic
sentences and tell

MG V.- V. Topic Sentonce which two key
_ words to circle in

each,

SCRIPT CARD 1 2: [Grades 3¢4]

REQUIRES: a practice copy of TOPIC OUTLINE, Page 30

Step 6.1: Write Topic Sentences

Ifstudents need an example, Demonstrate on a
transparent TOPIC OUTLINE. Say:

Here's an example of a TOPIC OUTLINE.
We draw a circle around my SUBJECT at the
top and around one key word on each TOPIC line.

Demonstrate composing the first TOPIC SENTENCE.
Say:

Help me write my first topic sentence.
We must include _[SUBJECT] and
[TOPIC I's KEY WORD] . We must not

include any notes about TorIC 1.

Call on students to help with your TOPIC I SENTENCE.
Write the student’s sentence in the TOPIC I box on the
OUTLINE. .

Circle the two key words in the sentence.

Point to your subject and the TOPIC II key word. Say:
Now help me write the second topic

sentence. We must include [SUBJECT]
and [TOPIC II's KEY WORD] We can’t
include any notes about TOPIC II.

Move on to STEP 6.2 where students will write their
own TOPIC SENTENCES for TOPICS I and II.

[Continue on Step 6.27
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Students should now
write their own first
TOPIC SENTENCE.
They include the
SUBJECT and their
TOPIC | key word.

Then they write the
second TOPIC
SENTENCE with the
SUBJECT and the
TOPIC Il key word.

They check
themselves by
circling the SUBJECT
and TOPIC in each
sentence.

This time they should
wait here until you
give them directions
for their third TOPIC
SENTENCE.

3 ) sun 2N D, Example
FORIC UL 3 Mr. Eceee

Tescher -~

Title £ q Deserts 222 _4-1-05
Subje B O

TOPIC |. .
o — 1. Topic Sentance
@ are made
of more than one
kind ofdandy

Topic u. rRTT—r-
SRS
in diferent kinds of

places.

Tapic . ——?E W Tovk Sentence

TOPIC V. _.wq: V. Tapie Santahca

TOPIC w.. _? . Topic Sentenc

— s — — — —— — M —— — — — — — — — — — ——— — T Mo i bl bt Al Al MMM \MMLAS  SAARLL, | WA

SCRIPT CARD 1 3: [Grades 3+4]

REQUIRES: completed TOPIC OUTLINE from SCRIPT CARD 11

Step 6.2: Write Topic Sentences

Lead students into their own first TOPIC SENTENCE.
Say:

Look at your ouTLINE. Point to your circled

suBJECT and Topric 1’s circled Ky worD. Make

a sentence with these two words or words

with their meanings.

Write your sentence in the ToPIC SENTENCE
box next to Toric 1. Now circle the two key
words to prove that you've included them.
If their sentences are very simple, don’t worry.

Over time, with experience, student fluency and
elaboration improve.

If students simply cannot grasp the strategy for
writing topic sentences, refer to the bottom of
Step 6.3 for a suggestion that might help them.

Have students write TOPIC SENTENCE II.
Say:

Point to your subject and your key word in

ToPIC 1I. Write a sentence in the Topric 11 box.

Remember, circle your two key words to prove

that you've included them.

[Continue on S5tep 6.37
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s 230 D. Example

ik Mr. Eeeee

Title 2 ese"t 2%z 4105 Students now learn
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Subject- = SSETS, to vary their TOPIC

SENTENCES.

They write their third

TOPIC SENTENCE
TOPIC | with the SUBJECT
‘ L(Eeserts)are made fallowing the TOPIC.
of more than one
kind oF

They write their

ToRIC n. T fourth TOPIC
— Desertsa re(ocated)

SENTENCE by using

113 erant kinds of

places. one of their
synonyms for the
- S SUBJECT.
eacheain
is unique.
In each TOPIC
SENTENCE students
101 N.L e Sentencs
¢ @ - Topic Sent should remember to

Plants and animais

v&on open@&pacesy| | | check themselves by
circling the SUBJECT

ToPIC V., Y To S and TOPIC (or its
@ synonym).

SCRIPT CARD 1 4: [Grades 3+4]

REQUIRES: partially completed TOPIC OUTLINE from SCRIPT CARD 132

Step 6.3: Write Topic Sentences

Show students how to VARY their TOPIC SENTENCES.
Say:

In your Toric 111 sentence change the order
of the two key words. Write a sentence with
TopPIC 111's key word in front of your suBJECT.
Who will share your TOPIC SENTENCE?

Show students how to use SYNONYMS or inferences.
Say:

In your ToPIiC 1Iv sentence, instead of using your
SUBJECT, use a synonym from your SUBJECT
SYNONYMs form. In the sentence circle both the

SYNONYM and TOPIC IV.

If students have not yet grasped the TOPIC
SENTENCE strategy, try this approach.
Say:

Point to the two circled key words that must
be in your sentence.

(1) On scratch paper write a question with both
key words. (2) Read your question. (3) Draw an
x through each word that makes it a question.
(4) Now, use the remaining words, plus a few
more to answer the question. '

The result will probably be a TOPIC SENTENCE.
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Students are now ready to
number their TOPIC | notes.

They spread their notes in a
column, covering the For
What Reason question so
they can focus only on the
notes.

They read the notes for a
meaningful order; they pull
them out, one at a time, and
they place them in a new
column with a bottom-to-top
order that will make sense to
their readers.

Then, from bottom to top,
they number the TOPIC |
notes tn the circles,
beginning with number 1 on
the first (bottom) note.

somces_T  pageu__ 1580 ctudenta inttists,

1. SUBJECT
{Ulss lter In your ssmisnces,}
2.NOTE

frozen barran soil

sources_ T pager__ 137 s

1. BUBVECT
(tine later in your sentences.)
2. NOTE

fertile soil

sourced_1_ Pages__ 732 _ sudentaminme_ DO E

1. SUBJEGT ENOTE-TH
{Usw Later ko your seriences.}
2. NOTE

sometimes rocky parts

Bourca#_ T Pages

1. SUBJEGT
[Uss fater In your asmtences)
2. NOTE

sandy soil

3 FOR WHAT REASON?

4 LKE OR UNLIKE WHAT?

Land
m “Tha TRENKING Wt Writing Procaas”
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SCRIPT CARD 15! [Grades 3¢4]

REQUIRES: sorted NOTES and completed TOPIC OUTLINE from SCRIPT CARD 14

Step 7.1: Number Notes Sensibly

Demonstrate with your note cards as you teach
students how to ORGANIZE then NUMBER NOQTES.

Begin organizing your TOPIC I notes.
Say:

Find your TOPIC I notes. Spread them in a column.
Cover FOR WHAT REASON s0 you see only the note.
Decide the note you want to have first in your paper.

Pull it out. Now set it down to begin a new column.
Demonstrate choosing the note and setting it down,

Continue choosing your TOPIC 1 notes.
Say:
Decide your second note and slip it behind the

first note, but above it so only the note shows.
Demonstrate slipping NOTE 2 behind NOTE 1.

Lead from organizing to numbering all TOPIC I notes.
Say:

Read all the TOPIC I notes and slip them behind
and above one another. Then read your new
column of notes from the bottom, up. Be sure
they make sense. Now, start at the bottom with
number 1, and number your notes in the circles.

Demonstrate numbering a column of TOPIC I notes.

[continue o Steg 727
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in diferent l<|n £ of
places
PSSO SSIOBSOS LEEEE KX XN IN]

Students now push together the column of
TOPIC | notes, making a stack with note 7 an
top. Then, on the TOPIC QUTLINE in the TOPIC
I bubble {with a 7- in it) they write the [ast
TOPIC | note number in their stack. In the

TOPIC Il bubble they write the next number in
their numbering sequence.

They turn the Topic | notes face down. After
they number each stack, they will crisscross
TOPICS 11, 114, and V. {Later, with crisscrossed
stacks facing down, notes will be numbered
and ready for writing when faced up.)

At Sy R A AL ALAL AGALLLGA AR WEAAY  RAMAAL AL AR WML SUMAMA Sevees AAAUMAL AMAMLS AMALL MMM ki v e S SMms v S Mo VECEAT AWASMA WML MMk M i s et Smmsmnn  Sassmann

SCRIPT CARD 1 & [Grades 3¢4]

REQUIRES: organized NOTES from SCRIPT CARD 9 and TOPIC OUTLINE from SCRIPT CARD 11

Step 7.2: Number Notes Sensibly

Demonstrate making a STACK of the TOPIC I NOTES. Say:
Press your column of TOPIC I notes
together to make a stack.
Show a transparency of the OUTLINE. Say:
On your OUTLINE find the TOPIC I bubble.
Number 1 is already in it. Across from
the dash write the number of your last
TOPIC I note.
Point to the TOPIC II bubble. Say:
Now on your OUTIINE find the TOPIC II bubble.
In it write the number that comes after your
TOPIC I notes.

Turn your TOPIC I notes face down. Now
number your TOPIC II notes. Then turn them
faced down and crisscrossed on your TOPIC I

stack.
Until they have no more TOPIC notes, repeat STEPS 7.1 and 7.2.
Cbserve that students number from 1 to the end with only one
number 1 among their notes and that they write note numbers
in the bubbles on the outline. Also, observe that they crisscross
TOPIC notes face down. (This strategy remedies the fact that
these young learners usually cannot stack notes face-up from
the bottom.)

Accompanies The Thinking and Writing Process from THINK, ORGANIZE, WRITE! €2001 by Thea M. Holtan » Thea-Thot Press ¢ 7511 5th Street North S Paul, MN 55128 « wwww: heahahan.com
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Amazing Deserts

Deserts are made of more
than one kind of land.

Students use either writing paper or computer printout
paper. They begin by centering the title on the first page.
Because the centered title tells readers that this is the first
page, page 1 should have no page number.

However, all the other pages do need a page number in a
consistent location, Students write page numbers in the

upper-right carner on page 2 and all other pages.

Beneath page 1‘s centered title, students skip a line and,
indenting from the margin, copy their first TOPIC
SENTENCE.

evren oo e it AL oo s LoAAMALL.  AMAAAMAS MAMMALN AMME M e S S—— e Ve rremeen mermme mmmrm mmi e Sl i AL WAAMAL ANAAALL MMM WAAASF mmnarais Mt EAEm A e A st

SCRIPT CARD 1 7 [Grades 3+4]

REQUIRES: numbered NOTES; planned TOPIC OUTLINE; COMPOSITION PAPER

Step 8.1: Write Your Document

Demonstrate writing the TITLE on PAGE 1. Say:

In the center of the top line write the title.
Capitalize the first and last words. Also capitalize
all other words, except prepositions and
“a, an, the, and, but, or” and “nor.”
: Observe centered, top-line, capitalized tities on PAGE 1.

Demonstrate NO PAGE NUMBER DN PAGE 1. Say:

The title at the top shows readers that this
is the first page. Therefore, PAGE 1 needs no
page number.

Demonstrate an UPPER-RIGHT PAGE NUMBER on PAGE 2. Say:

However, all other pages do need a page
number. On your second page, in the
upper-right corner, write a 2.

Demonstrate copying TOPIC I's TOPIC SENTENCE. Say:
Place your TOPIC OUTLINE SO you can use it while you
are writing your paper.

On your first page, under the title, skip a line.
Now make an indent mark with a tiny dot 1/2 INCH
to the right of the margin. From your outline copy

the ToPIiC SENTENCE fOr TOPIC I. .
fConiinue on Step 8.27

Accompanies The Thinking and Wiiting Process from THINK, ORGANIZE, WRITE! ©2005 by Thea M. Holtan » Thea-Thot Press « 7511 5th Street North « 51, Paul, MR 55128 » waww theaholtan.com
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Amazing Desercs

Deserts are made of more than one kind of
land. They are made of sand, gravel, boulders.
mountaing, and many kinds of soil. The land is
too dry to grow plants, but it has lots of salt,
uranium, and other minerals. Under many desert
lands are oill and natural gas.

Students read their notes and
compaose sentences that flow with
their subject, note, reasons, and
likenesses or differences.

SCRIPT CARD 1 8: [Grades 3+4]

REQUIRES: crisscrossed NOTES; completed TOPIC OUTLINE; COMPOSITION PAPER

Step 8.2: Write Your Document

Demonstrate FORMING SENTENCES with notes. Say:
Place your numbered TOPIC I notes near you.
From your first note card think of a sentence
by connecting the (1) SUBJECT to the (2) NOTE
with your own words. Remember to add your
planned (3) REASON and (4) LIKENESS or
DIFFERENCE.

Your writing will sound smooth when you use
your own words to join the (1) SUBJECT, the
(2) NOTE, the (3) REASON, and the (4) LIKENESS,
or DIFFERENCE.
Demonstrate use of planned SUBJECT SYNQNYMS. Say:
In some sentences use your SYNONYMS instead
of the SUBJECT. When you use a SYNONYM, check
off its number on the SUBJECT SYNONYMS FORM.
Demonstrate writing with planned SENTENCE PATTERNS. Say:
[4th Grade:] When your note card has one of your
planned sentence patterns, remember to write the
sentence in either the planned pattern or an

improved pattern.
[Continue on Step 8.3]

Accompanies The Thinking an Writing Frocess from THINK, QRGARIZE, WRITE! 02001 by Thea M. Holtan » Thea-Thot Press » 7511 5th Soreet North » St. Paul, MN 55128 ¢ wwwitheaholian.com
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Ameazing Daeserts

Deserts are made of more than one kind of
JTand. They are made of sand, gravel, boulders,
mountaing, and many kindg of soil. The land is
too dry ro grow plants, bur ic has lots of salrt,
uranium, and cther minerals. Under many desert
lands are wil and natural gas.

This land form 13 located iIn different
kinds of places. Some deserrs are found away
from the eguator, along the outer edges of the
tropics. Here, high air pressure causes very
cool alr to come down from high above the earth.
wWhen ool alr warms, it absorbs the moisture.
This means that nc extra moisture is in the air,
80 the alr cannot drop it on the tropical land
as rain. Other deserts are found on the inland
gides of mountain ranges, Whean rain clouds come
from the oceans to the mountains, they cannot
get past the high mountains. This causes
mountaing teo have planrs akd rrees on rhair
After writing TOPIC | notes, _students indent on a acean side, and to have deserts on their inland
new line, copy the TOPIC SENTENCE for TOPIC Il, side. & third location of deserts is ac che eno

. . . of a cold ocean current. These cold currents
and write a paragraph for TQPIC || from their notes,

coul the air above them so much that they cannot
carry moisture. This means that the cool current

While writing sentences, they elaborate with and  the ary air meat the coast, without
reasons and likenesses or differences. They utilize moistura.  This causes dry desert land
their subject synonyms, and (Gr. 4): they write Finally, deserts are 1n che noxth and south

poles where frozen moisture camnot make rain.

with their planned sentence patterns.

SCRIPT CARD 1 9: [Grades 3+4]

REQUIRES: NOTES and TOPIC OUTLINE; first paragraph of DOCUMENT FROM SCRIPT CARD 18

Step 8.3: Write Your Document
Demonstrate how to begin the NEXT PARAGRAPH.
Say:

[3rd and 4th Grades:] When you finish writing

TOPIC I notes, let your reader know by

indenting the next line. Copy TorPiC

SENTENCE II from your OUTLINE.

Place your TOPIC II notes near you. Write
sentences with these notes just like you
wrote sentences for TopPIC 1 notes.

Remind them of their SYNONYMS and INFERENCES.
Say:

As you write, sometimes use your SUBJECT
SYNONYMS instead of your subject. This will
make your writing more interesting.

Use your own words to connect the (1) SUBJECT,
the (2) NOTE, the (3) REASON, and the (4) LIKENESS
Or DIFFERENCE.

[4th Grade:] Remember to use your planned SENTENCE PATTERNS.

Number pages 2, 3, and 4 in the upper-right cornen.
[Continue on Step 8. 47

Accompanies The Thinking and Witting Process from THINK, ORGANIZE, WRITE! ©2001 by Thea M. Holtan » Thea-Thot Press « 7511 5th Street North « St. Paul, MN 55128 + wwsw theaholian.com
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Amazing Deserts

Degerts are made of more than one kind of
Jand. They are made of sand, gravel. boulders,
mountaing, and mamy kinds of soil. The land is

grow plantg, but it has lots of salt,
@ium, and other minerals. Under many desert
lands are oil and ur.@.

This land form 1s located in different
kinds of places. Some deserts are found away
fram the eguator, along the outer edges of the
cropics. Here, kigh a=ir pressure causes very
cocl air te come downt from high above the earth.
When cool alr warms, it absorbgs the moisture.

This means that no extra moisture is in the air,
sc the air cannet drop 1t on the tropical land
as rain. Other deserts are found on the inland Six Basic Rules Help Students To Compose
zides of mountain ranges. whan rain clouds come
from the aceas Lo the mountains, they cannot
get past the high mountains. This causes

1. Writing is on only one side of the paper.

mountains to have plantz ahd treez on their

ocean side, and to have deserts on rheir inland 2 Tlﬂe iS on the toP ljne Of Page .ll' page numbers

side. A third location of deserts is at the end on all other pages.
of a cold ocean current. These cold currents

Finally, deserts are 1in the north and south

ool the air above” Fhen S much that they cammot 3. Each paragraph is indented 172 inch.
carry moisture. This Ans that the cool current 4 A” but “ne one begins at the margin
and the dry air meet the coast, without ) :
moisture. This causes dry desert land. 4. 1/2 inch margin is on ]—ight side,

6

. Wards that might be misspelled are circled.

poles where frozen moisture cannot make rain.

SCRIPT CARD 20! [Grades 3¢4]

REQUIRES: crisscrossed NOTES; completed TOPIC OUTLINE; COMPOSITION PAPER

Step 8.4: Write Your Document

Share six simple RULES for writing a paper.
Say:
Follow 6 basic RULES for writing a paper.

1. Write on only one side of your paper.

2. On page 1 skip a line under your title, and number all other pages.

3. Indent the first line of a new paragraph
about 1/2 INCH from the margin.

4. Begin at the margin when you write all
lines of each paragraph, except the indented
first line.

5. Write all the way across each line, until you
run out of words. On the right side leave a
1/2 INCH margin.

6. Lightly circle words that might be misspelled.
Don’t interrupt your writing with them. You can
check spellings after you have finished writing.

Actompanies The Thinking and Writing frecess from THINK, ORGANIZE, WRITEF€2001 by Thea M. Holtan « Thea-Thot Press « 7511 5th Strect North » St. Paul, MN 55128 » wwwiheaholian.com
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Students use a TEMPLATE to
center information on a
handwritten title page.

[OPTIONAL] Then they
prepare an outline from the
OUTLINE form's TOPICS.

[OPTIONAL] Gr. 4: When
assigned, and given the
teacher's format, they prepare
a Bibliography from their
BIBLIOGRAPHY INFORMATION
forms.

To prepare their final
presentation, students arrange
all the parts of the formal
document:

» title page

¢ outline [optional]

» first page

* numbered pages

* bibliography [optional]
They staple them together in
the upper-left corner.

Qutline

Amazing Deserts

I. Land

II. Location

Title Page

Amaripg Desares

by

Dan D. Exarple
Science
Mz, Eeaw

April 1, 1977

Bibliography

Document

)

Dives, ana mapemls. Some animals vieir after a

Weather in these regions is

unigue

i

LR 2en-:Z

Amazing Desarts

Dosorte are made of mora than cms kind of
and. Ty are sade of sand. gravel, Poulders.
bouncazne, and many xinds of sofi. The Land is
oo dry to grow planta, Bub 1L has lsca of sait,
frantum. and ewner mimerzls.  under meny deserc
ands are o1l and narural gas
¥hia land form is located in differant
inds of placer. Some tagercs ara founc aeay
rrom the aquator, along the outer edges of  the
ropica.  Wara, hioh air nresmire causes very
ol air ko come dewn fram nigh apove the asrtn
[t1en coot air wams, it sbsorbe ihe moisture
1its awana that mo extra moistuce 1s in the air,
5 the #ir cannzl drop loon the Lropical lam
be rain.,  Other deserce ara [nund o the inland
fdes of mumbasn ranges. Wen rain clowds cole

rém Che ofeans EO Lhe EBURIAing, they cannoc

get pest the high mowrtaine. This causes
mOUntalns to have plancs ahd Cress an  chetr
ocman xide. and to have deserts oo thedr Inlanc
atde. A third location of dessxts is at the enc
of a cold ccewn cuszent. Thess sold rurreala
coel the alr abowve them o much chat toey cannot
sarry moistarc. This weans that the cool current
ir meat the coast, withai
matwture, This causes dry dasart iand.
Ftnally. dasarte are im tne nortn and south
poles whare frozen moistdie carhot make EAHR

ACTAREE =

E.

. 1980

the Dubes, ™
it Press, Té-10, 130-

[, 36-37, 1889,

i Mes Yerk: Fifes

decrafe:

TR R

i A e o WAL AN g WAL MMM MAAAR  MAMAE e — e — S e e e e e i A ANANAR AR MM UAMAMRSS oo S o e s e Aokl St i

SCRIPT CARD 2 1: [Grades 3+4]

REQUIRES: WRITTEN DOCUMENT; OUTLINE, TITLE PAGE TEMPLATE, Page 34

Step 9: Put Parts of Your Document Together

Demonstrate making a TITLE PAGE with a template.

Say:

Your paper needs a TITLE PAGE. This TEMPLATE
helps you write in the center of the lines.

Slide a TEMPLATE under the top sheet of your
tablet of writing paper.

On the words showing through, write the TITLE, BY,
YOUR NAME, your TEACHER'S NAME, and TODAY’S DATE.

Demonstrate how to ASSEMBLE PAGES.

Say:

Now you’'re ready to organize all your pages in this order:

e title page

» outline (if assigned)

« first page of writing

¢« numbered pages of writing
» bibliography (if assigned)

Staple all your pages in the upper-left corner.

Accompanies The Thinking and Writing Process from THINK, ORGANIZE, WRITE ©2001 by Thea M, Holtan « Thea- Thot Press = 7511 5th Street Nonth » SL Faul, MN 55128 + wwwitheaholtan.com
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Document

s Students now use the SELF-QUESTIONING STRATEGY. They begin by quietly
Birde, an samais, o antosin vinhs sfeor s reading and answering questions on SIDE 1. As they find small errors, they
. should correct them. However, at this time, when they find large errors, they

i should pencil-mark them lightly so they can later find them and make changes.
Weather in these sreglons ls unique, -

Then students turn the form to SIDE 2. Using a clean sheet of paper, they

- caver their writing and slide the paper down to reveal their first full

bevorta sre made of rore than ens Kind ol sentence. They read the whole sentence, then ask themselves all six
e questions on SIDE 2.

When they discaver simple errars in their writing or their spelling, they
correct them. When they discover complicated errors and spelling
uncertainties, they pencil-mark them lightly so they can iater find and
repair them.

My Document... = Self-Questioning Strategy «
« First | ask question 1. If | must fix my title, { erase it and fix it now.
« ) then read all the other questions, | erase and fix everything that | can fix.
« When | huve finished asking all yuestions about *My Document,* | ask the

questions aboul "My Writing.”

1. is my title centered on the first line? Of not, erase the title and center i)

. is a blank space above and below my title? (fnot, ersse the title and change it

. Is the first line of each paragraph indented? «fit is not indented, erase first words and indant.)
: If they are not indented, da all iines starf next to the margin? (f o, edend first letter)
. Do waords follow each other all the way to the right margin? i not. extend last latter,)
. Does a title page cover my whole document? (Makea title page.}

i
0w bW oN

SCRIPT CARD 2 2: [Grades 3+4][0PTIONAL]

REQUTIRES: written DOCUMENT; SELF-QUESTIONING FORM, Page 31

Step 10.1: Finalize Your Document

Demonstrate SIDE 1 of the SELF-QUESTIONING form. Say:
The last thing we do is read to find needed changes.
Look at SIDE 1 of the SELF-QUESTIONING form. These
guestions help you check your whole paper.
Ask SIDE 1 questions and model how to make changes.

Demonstrate SIDE 2 of the SELF-QUESTIONING form,
Say:

Turn the form to SIDE 2. Lay a clean sheet of paper over

your writing and cover all but the first sentence. As you

read your first sentence, move your lips and touch each

word with your finger or a pencil eraser:

Now, from SIDE 2, ask all questions about the sentence
you just read. If you find simple mistakes, change them.
If you find big mistakes, mark them lightly and change
them later. If spellings make you feel uneasy, circle them
lightly; you can check them later.

Slide the clean paper down your page to show each full
sentence. Continue, and after you read each sentence,

ask and answer all the SIDE 2 questions.
[Continue on Step 10.27
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Students exchange papers with partners. They
fallow the same procedure as they used with their
own papers. However, they must be careful notto .
make heavy marks on their partner's paper. When Amazing Deserts
they see a possible error, they should lightly initial | | o

on the line in the margin. )
T Deserts are made of more than one kind of

They begin by asking the SIDE 1 questions on the
SELF-QUESTIONING STRATEGY. land. ‘Ihey are made of sand, graVE.I, boulders,

Then as they slide clean paper down each page, | { ? and many kinds of soil. The land is

sentence by sentence, they ask SIDE 2 questions, | {T dry to grow plants, but it has lots of salt,
and lightly initial possible errors in the margin. ,
uranium, and ather

Under many desert

After reading papers, partners take turns conferring
and sharing their thoughts and observations a
helpful and encouraging way.

My Weiting... * Self-Questioning Strategy «
-Frmm&adansbpaufpaperlmallwlhemmof document. Then,
n:udw‘geadvmﬁ 1 read mabudandaskmvsdlillnxqummuibuul
Wher\lmnotsueofspellmgs Ilg?\nydmlewnrdﬁsnlmnlookmem Up later.
= | shichs the clean paper down and repeat the procedure on ofve serrence at a time.
1. What does my sentence ymean? (If a sentence is not clear, put a question mark in the margin.)
2. Where should | put my commas so my recader will pause? (Print commas.)
3, Have: | started this senfence with a capital letter? (Capitalice (irst words.)
4. Which end mark have F uscd? (Printan end mark,)
5. Which spellings make me feel uneasy? (Circle lightly 50 you can find it after reading all sentences.)
6. Which

rmake me feel UNeasyT (Print capital letters)
Wi

ey

SCRIPT CARD 23 [Grades 3¢4][0PTIONAL]

REQUIRES: PARTNER; written pOCUMENT, SELF-QUESTIONING FORM, Page 31

Step 10.2: Finalize Your Document

Assign PARTNERS to help each other. Say:
Exchange papers. Be careful with pencil marks on your

partner’s paper. When you think you see a needed
change on a line, LIGHTLY print your first initial in the
margin of that line. When you see a possible spelling
mistake, LIGHTLY circle the word. Begin with the SIDE 1
queswtions of the SELF-QUESTIONING form.

First have PARTNERS ANSWER QUESTIONS on SIDE 1.

Then demonstrate and lead PARTNERS in ANSWER-
ING QUESTIONS on SIDE 2. Say:

Now ask the SIDE 2 questions. Cover your partner’s writ-
ing with a clean sheet of paper. Slide it down to show the
first sentence. As you read it, remember to move your lips
and touch each word with your finger or a pencil eraser.
Answer all SIDE 2 questions about each sentence. When
you find possible mistakes on a line, LIGHTLY print your
initial in the margin of that line. Then slide the paper down
ti uncover and read the next sentence.

After readings have finished, lead PARTNERS into
EXCHANGE CONFERENCES. Say:

Take turns telling what you found. After finishing, you will

have time to check your own papers and spellings.
fContinve on Step 10.37
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b ] swawe_ .. Reem. __
el i H ], Date
NSz On the short Lines, mark a dot on
what you did do. Mark an X on what you did not X and /
do: mark a half X on what you did parily. When saw uany

-
finished, count the X and hall-X marks; write your (10 points)

total in the square at the top. Fix all that you can  Eroremrn s =
TITLE PAGE (1 point)

fix in your writing. Shuw your wacher and family & b niiee S
how you found, corrected, and fearnad from your
SCORE[ '
__| wrote my first and last names on my title page.
__i capitalized the first letters in my title and my name.

vwn mistakes.
__{ wrote the date on the tille page. | spelled the manth in a whole word.

PAGES (1 poinl)

__t put my title in the middle of a Jine near the top of the first page.

__Inmy title | capitalized the first letters of the words

__Under my title, | skipped 3 line; but | wrote no Htle at all on pages 2, 3, or 4,

| wrote ne page number on page 1; | pul a page number in the top-right of 2, 3, snd 4

PARAGRAPHS (1 point)

| drew a margin on the leit side of all yages.

__I started my printing at the margin on all the lines except the first line of a paragraph.

__| started each paragraph by Indenting the first word fram the margin.

__| wrote my paragraphs in the order that 1 listed the topics on my topic eutiine,
SENTERC

T score[ |
STARTING AND ENDING (1 point)

.| stariend emch sentence with a capital letter. | ended with an end mark. (. ¢ 1)
NEATNESS (1 point)

__| printed neatly so people can read what | wrote.

SPACE BETWEEN WORDS (1 point)

__l left space between wards so people can read each word.

PRINTING FROM LEFT TO RIGHT (1 point)

| printed one sentence after another un fines, except when | sianted rew paragraphs,
COMPLETE SENTENCES (1 peint)
E __| wrote whoiz thoughts in my sentences with at least the 1 (suibject) and the 2 (note).

SCORE |

|t spelled my sibject the right way when | wrote it in my sentences.

FINDING SPELEING MISTAKES (1 point}

__| vircled words that make me uneasy zbout how to spell them, My teacher will
help me to think of ways ta remember how to spel! two werds that are problems for me.

0 cm

i ot 5 o o 20

Students now go through their own papers by answering the
CHECKLIST of self-examining questions.

They read one statement at a time and print a mark on the
small line in front of it.

They print;
¢ adot(.}whenthey see thatthey had fully met the criteria;
* a half X (/) when they see that they had anly partly met the
criteria;
* a whole (X) when they had not met the criteria at all.

They then change any mistake that they can possibly correct.
This teaches self-editing.

Finally, they count the X and half-X marks, then printthe total
in the box under the TEACHER line. This rewards self-editing.

Now they choose two words thatgive them spelling problems.
They write them in the upper-right corner, and they think of a
spelling clue for each word and write it on the back of the
form.

Teachers score each item in the margin boxes, then taily each
section in the SCORE boxes (on theright) and in the total SCORE
box (at the top).

Students turn this form faced down, set their papers on it, and
staple in the upper-left corner.

SCRIPT CARD 2244 [Grades 3¢4][0PTIONAL

REQUIRES: written DOCUMENT; CHECKLIST FORM, Page 32 or 33

Step 10.3: Finalize Your Document
Lead students into the CHECKLIST. Say:
On the CHECKLIST you will read each CHECK
POINT and put a mark in front of it. A DOT
means you DID IT CORRECTLY; a HALF X
means you PARTLY DID IT; a WHOLE X means

you DID NOT DO IT.

Mark everything on the list and fix any mis-
takes that you find. Then count your HALF
and WHOLE X’s and write your total in the
box up near your name. This gives you
credit for all the mistakes you found and

fixed by yourself.

Help them STAPLE the completed CHECKLISTS to their documents. Say:
You‘re now ready to staple the CHECKLIST

to your paper. Turn the CHECKLIST face

down on your desk. Set your document on

it, face up. Staple the upper-left corner one

more time. Now you can proudly show your

TITLE PAGE and still be able to flip over

quickly to the CHECKLIST on the back.

Accompanies The Thinking and Wiiting Process from THINK, ORGANIZE, WRITE! ©2001 by Thea M. Holtan » Thea-Thot Press » 7511 5th Street North » 5t. Paul, MN 55128 » www.theaholtan.com
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® Assessment Form »
One final assessment presents the criteria and A Research Report
rubrics of the Six Traits Writing Assessments.
Student’s Name Date
Students read onetra.ltata time and numerically class i ot e SRR
scare themselves with the 1-5 RUBRIC SCALE. L ]
5.1 Rubric Scala
. . Criteria: vt Fousial
If teachers aiso wish to score them with the L. The Introduction begin by naming Rubne | 35550
rubrics, students should draw a diagonal line the subject.
in each criteria’s box. They can score on the ) oot — o0 5 o
R . . Eseh paragraph tells about a toplc
left of the line; teachers can score on the right. and names that toplc in Its toplc
sentence. It begins twa fingers in
from the margin.
The comments bax can be used for student -
observations, teacher cbservations, or both. 3. The paragraphs are In the sams
order as the topics on the tople
outline.
The advantage of this form is that it specifies
statements about more traits of writing than the 4. Detalls are stated ciearly, -
e n N m ', #aNd Corret .
traditional conventionsscore, This enables most completely v
students to excel with some traits even while 5. The writing sounds fike the writer is
prebably struggling with others. talking to readers.
Each trait specifies criteria in a way that helps G e o et o hiaodnd B
students to improve their own weakness. with exgression. £
s |
Students turn this form faced down, set their e e yary E
papers on it faced up, and staple in the upper- 8
et cormer e T e | o | Level 2.

SCRIPT CARD 25: [Grades 3¢4][0PTIONA

REQUIRES: written DOCUMENT; a SIX-TRAIT ASSESSMENT FORM, Page 35, 36, or 37

Step 10.4: Finalize Your Document

Lead students into the SIX-TRAIT ASSESSMENT. Say:

On the ASSESSMENT FORM you will read each
CRITERIA. Give yourself a rubric score in the box.

When you finish, look at your scores and see
where you have strengths.

Also note your weaknesses and decide how you
can improve them.

Attach the ASSESSMENT FORM, face down, on
the back of your paper.

Collect their written documents. Options for you:

(1) Use the COMMENTS section for your comments.

(2) Have students write their comments.

{3) Then add your comments.

(4) Have students draw a diagonal line in each
rubric box and score themselves in the top half.
This leaves you the bottom haif for your scores.

[Stop:; Ejoy the Results of Your Empowered Students!]
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Source #
Student
Notice the punctuation for your final bibliography. Subject
Author = or Editor =
] ]
Title of Article 1
Title of Major Source (or Net ltem) -
n
City of Publication - {or Net Address) y
Publishing Company (See front of title page, near the bottom) L]
Copyright Year (See back of titl: page for the most recent year with a ©) |
.
Volume(s) = Page(s) " ltem's Date (or Net Download Date) =
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Source #
Student
Notice the punctuation for your final bibliography. Subject
Author = or Editor =
11 1]
Title of Article 5
Title of Major Source {or Net ltem) =
=
City of Publication = (or Net Address) ]
Publishing Company (See front of title page, near the bottam) |
Copyright Year (See back of title page for the most recent year with a ©) 3
u
Volume(s) ————=. Page(s) * ltem's Date (or Net Download Date) =
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Source #

Student
Notice the punctuation for your final bibliography. Subject
Author = or Editor =

1 ] ]
Title of Article |
Tltle Of Major SOUrCE (Or Net ltem )mmr_—-
a
City of Publication — = (or Net Address) 3
Publishing Company (See front of title page, near the bottom) L
Copyright Year (See back of title page for the most recent year with a ©) 3
]

Volume(s) = Page(s) ® ltem's Date (or Net Download Date) =
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Source # Page #

1. SUBJECT (Use later
in your sentences.)

2. NOTE

3. FOR WHAT REASON?

4. LUKE OR UNLIKE WHAT?

Student's Initials

TOPIC
Accompanies The Thinking and Writing Process from THINK, ORGANIZE, WRIFE ©2001
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Source # Page # Student’s Initials

1. SUBJECT (Use later
in your sentences.)

2. NOTE

3. FOR WHAT REASON?

4. LIKE OR UNLIKE WHAT?

TOPIC

Accompanies The Thinking and Witng Process from THINK, ORGANIZE, WRITE! £2001
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Source # Page # Student's initials

1. SUBJECT (Use later
in your sentences.)

2. NOTE

3. FOR WHAT REASON?

4. LIKE OR UNLIKE WHAT?

TOPIC
- Accompanies The Thinking and Writing Process from THINK, ORGANIZE, WRITE! ©2001
[LEVEL 2] oy Thea M. Holtan » Thea-Thot Press » 7511 Sth Steet North « St. Paul, MN 55128 » wwwiheaholtan.com
Source # Page # Student's Initials

1. SUBJECT (Use later
in your sentences.)

2, NOTE

3. FOR WHAT REASON?

4. LIKE OR UNLIKE WHAT?

TOPIC
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Y Student

Room Date

Write waords that can take the place of your subject. You will use some of these
words as you write your composition or give your speech. Write at least ten words.
Then circle between four and eight that you plan to use. While you are writing,
make a check mark on the number of each word as you use it.

Number 1. singular or plural (circle one)
Subject 2.

Pronoun 3.he she it they (circle one)

Action Verbs —g. Changed to Nouns
/~ "What does [subject] do?" "\

4.

©0O~NO® O

\ List action verbs in this area. /

Other Nouns 10.

"What can |5ub'|ect| be called?" 1 1 .
12.

13.

14.

Below, first list describers; then list noun synonyms.
(describers ... and ... synonyms)

Adjective-Noun Pairs 15,
"How can [subject] be described?“1 6.
17.
18.
19.

Adjective —p» Changed to a Noun

CNrite an adjective in this area.)zo-

[I_ EV E L S 2 an d 3] Accompanies The Thinking and Writing Frocess from THINK, ORGANIZE, WRITE! ©2001

by Thea M. Haltan « Thea-Thot Press « 7517 Sth Street North + §4 Paul, MN 53128 » www theaholtan rom




Student
e Teacher,
Title i o
. oom ate
Subject

THIS FORM: This LEVEL 2
TOPIC QUTLINE FORM provides
an extension from the LEVEL 1
TOPIC OUTLINE FORM on PAGE
28. It helps students to write

HOW TO WRITE A TOPIC SENTENCE
» For each TOPIC write a TOPIC SENTENCE in the box.

s Include the SUBIECT and the TOPIC in each TOPIC SENTENCE.
* Leave out any notes about the TOPIC.

TOPIC SENTENCES. - .
* After writing each sentence, circle the SUBJECT and the TOPIC.

TOPIC 1. l. Topic Sentence

TOPIC 1. > ll. Topic Sentence
[NOTE fg

TOPIC Il s Ill. Topic Sentence

NOTE _#g

TOPIC IV. ®TIV. Topic Sentence
(NOTE _#g

TOPIC V. V. Topic Sentence
NOTE #s

[LEVEL 2]

Accompanies The Thinking and Wiiting Process {ram THINK, ORCGANIZE, WRITE! ©2001
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My Document... e Self-Questioning Strategy =
= First [ ask question 1. If | must fix my title, | erase it and fix it now.
* | then read all the other questions. | erase and fix everything that 1 can fix.

* When | have finished asking all questions about "My Document," | ask the
questions about "My Writing."

1. Is my title centered on the first line? (If not, erase the title and center it.)
2. Is a blank space above and below my title? (if not, erase the title and change it.)

3. Is the first line of each paragraph indented? (Ifitis not indented, erase first words and indent.)

4. If they are not indented, do all lines start next to the margin? (if not, extend first letter.)

5. Do words follow each other all the way to the right margin? (If not, extend last letter.)

6. Does a title page cover my whole document? (Make a title page.)
Accompanies The Thinking and Writing Process from THINK, ORCANIZE, WRITE! ©2001
by Thea M. Holtan « Thea-Thot Press » 7511 5th Street North St Paul, MN 55128 + wwow.theahaltan.com

My Writing... e Self-Questioning Strategy =
2 « First with a clean sheet of paper I cover all but the first sentence of my document. Then,

touching each word, | read that sentence aloud and ask myself all six questions about
it. When I'm not sure of spellings, | lightly circle words so | can look them up later.
» | slide the clean paper down and repeat the procedure on one sentence at a time.

1. What does my sentence mean? (If asentence is not clear, put a question mark in the margin.)
2. Where should | put my commas so my reader will pause? (Print commas.)
3. Have | started this sentence with a capital letter? (Capitalize first words.)

4. Which end mark have | used? (Print an end mark.)

5. Which spellings make me feel uneasy? (Circle lightly so you can find it after reading all sentences.)

6. Which capital letters make me feel uneasy? (Print capital ietters.)

Accampanies The Thinking and Writing Process from THINK, ORCANIZE, WREFE! €2001 w
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Student Room
e - = = Teacher Date
INSTRUCTIONS: On theshortlines, mark adoton
what you did do. Mark an X on what you did not X and / SCORE
do; mark a half X on what you did partly. When HOW MANY (10 points)
finished, count the X and half-X marks; write your | FOUND poin

total in the square at the top. Fix all that you can
fix in your writing. Show your teacher and family
how you found, corrected, and learned from your
own mistakes. 1. 2,

SCORE

TITLE PAGE (1 point)

__l wrote my first and last names on my title page.

| capitalized the first letters in my title and my name.

__l wrote the date on the title page. | spelled the month in a whole word.

PAGES (1 point)

__| put my title in the middle of a line near the top of the first page.

__In my title I capitalized the first letters of the words.

__Under my title, | skipped a line; but | wrote no title at all on pages 2, 3, or 4.

__| wrote no page number on page 1; [ put a page number in the top-right of 2, 3, and 4
PARAGRAPHS (1 point)

__l drew a margin on the left side of all pages.

__I started my printing at the margin on all the lines except the first line of a paragraph.
__I started each paragraph by indenting the first word from the margin.

__l wrote my paragraphs in the order that | listed the topics on my topic outline.

SCORE

G - e S

STARTING AND ENDING (1 point)
__I started each sentence with a capital letter. | ended with an end mark. (.2 1)
NEATNESS (1 point)

__| printed neatly so people can read what | wrote.

SPACE BETWEEN WORDS (1 point)

__l left space between words so people can read each word.

PRINTING FROM LEFT TO RIGHT (1 point)

__I printed one sentence after another on lines, except when I started new paragraphs.
COMPLETE SENTENCES (1 point)

__l wrote whole thoughts in my sentences with at least the 1 (subject) and the 2 (note).

SCORE

SUBJECT (1 point)

__I spelled my subject the right way when | wrote it in my sentences.

FINDING SPELLING MISTAKES (1 point)

__lcircled words that make me uneasy about how to spell them. My teacher will

help me to think of ways to remember how to spell two words that are problems for me.
Accompanies The Thinking and Writing Process from THINK, ORGANIZE, WRITE! €2601
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Student Room

Teacher Date

INSTRUCTIONS: On the short lines, mark a dot on
what you did do. Mark an X on lines you did not do; :( V?r;nih{‘{ SCORE
mark a half X on lines you did partly. When finished, IOFOUND (10 points)
count the X and half-X marks; write your total in the

square at the top. Fix all you can fix in your writing. = = - = = = = = = = = - - - - - - "
Show your teacher and family how you found, cor- Spelling Problems and Connections to
rected, and learned from your own mistakes. : Help Me Remember Spellings !

SCORE| |' '

. title and name follow the example .
— word and memory connection
ETIHE Page __other items follow the example 1o werdonameely onneclon. . !

1 1
Page 1 lz'
__page 1hasnopage __1"margin is on left side :
number —1/2" margin is on right side

__title is on the top line __paragraphs are indented
__title is in center of line __paragraphs start with or use
__title is capitalized my planned topic sentences

[ |Pages2,3,4,5,etc.
—_page number is in the upper-right corners {not on pg.1)
__no heading is at the top of pages 2, 3, 4, etc.
___no title is at the top of pages 2, 3, 4, etc.
__a 1" margin is on the left side of each page
__2 1/2" margin is on the right side of each page
__each line begins next to the margin
__handwriting is neat and readable
__spaces between words make words readable

’-

(Turn over for more comments when necessary.)

AEENON L SCO RE A Special Note for You and Your Family:

aragraphs are written in my outlined order Your writing is the result of the steps that you fol-
I:I__P grap |4 towed. You collected information and asked yourself

__each paragraph clearly indents the first word some questions about it. Then you organized it and
[:'_each paragraph uses the topic sentence explained it while you wrote to readers.

_._my nouns have been used from my Subject Form
D__my reason ideas are in my sentences

Woe teachers look for the steps that you followed. We
look for the topic sentences, the arrangement of your
__my like/different ideas are in my sentences paragraphs, and your reasons, your likenesses, sen-
__my sentence patterns have been used tence patterns, and subject nouns (synonyms).

We look at your spelling, capitalization, punctua-

SCO RE tion, and grammar. We especially look for the errors

. ; that you find by following the steps that we teach you.
l:l_each sentence starts W.'th a capital letter We );Iso Iookyfor the s,g|:n'£llingsP of words thatyyou

__each sentence ends with an end mark circled

__commas show readers where to pause ’

—sentences have all the parts (1, 2, 3, 4) We will help you to choose two misspelled words
that we hope to fix in your spelling memory. We will
choose other mistakes that we want to help you fix.
We will not try to find and fix alt of your mistakes.
Instead, we want you to cure a few mistakes in each

E]_titles and proper nouns are capitalized
__numbers are spelled if they're only one or two words long
__numbers are not spelled when they are more than two
words long, in a date, in a year, or in an address

__waords are circled to show that | am not sure about how report
they should be spelled The list on the left will help you to succeed in finding
__I have chosen two words to "fix" in my spelling memory, your own mistakes. Yourteacher's comments in the
[My teacher will write them on the lines at the top of the || space above will help you to see what you do well
next column and help me think of a way to fix them in and what you could do better.

my memeory.
Y Y ] Accempanies The Thinking and Writing Process frum THINK, ORGANIZE, WRITE! €2001
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Title Here

by

Name Here
Teacher Here
Date Here
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Student’s Name

Class

® Assessment Form e
A Research Report

35

Date

Accomparies The Thinking and Writing Process from THINK, ORGANIZE, WRITE! ©2001
by Thea M. Holtan » Thea Thot Press « 2511 5th Street North « St. Paul, MN 55128 » wwwitheaholtan.com
[Rubric and Some Criteria Inspired by Six-Frait Writing Assassment 'S7 of NW Regional Ed. Labs]

Criteria:
1. The introduction begins by naming

the subject.

5-1
Rubric

Rubric Scale

5 Strong 2 Emerging
4 Maturing 1 Not Yet
3 Developing

[IDEAS AND CONTENT]

2. Each paragraph tells about a topic

and names that topic in its topic
sentence. It begins two fingers in
from the margin.

[CONVENTIONS)

. The paragraphs are in the same

order as the topics on the topic
outline.

. Details are stated clearly,

completely, and correctly.

{IDEAS AND CONTENT]

. The writing sounds like the writer is

talking to readers.

VOICE)

. Sentences are correct. They sound

smooth enough to be read aloud
with expression.

[SENTENCE FLUENCY)

. Correct mechanics increase readability.

(spelling, punctuation, capitalization, grammar)

|CONVENTIONS]

Comments

Six Traits of Writing

1. Ideas and Content 3. Voice 5. Sentence Fluency
2. Organization 4, Word Choice 6. Conventions

Assignment

+#

[LEVEL 2.1]




36 ® Assessment Form e

A Research Report

Student’'s Name Date

C I ass Accompanies The Thinking and Writing Process from THINK, ORGANIZE, WRITE! ©2001
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[Rubric and Some Criteria Inspired by Six-7rait Weiting Assessment *97 of NW Regional Ed. Labs]

5-1 Rubric Scale
5 Strong 2 Emerging

Criteria: Rubric | 15200 | 1RO

1. This formal research report displays
correct format with its title page, first
page titled at the top, page numbers
on all but page 1, writing on only one
side of the paper, and lines that begin
next to the left margin.

ICONVENTIONS)

2. Each paragraph tells about the topic
that is in its topic sentence. All para-
graphs are in the same logical order
as the topics planned on the outline.

[ORGANIZATION]

3. The order of the ideas makes sense
from sensibly numbered notecards.

[ORGANIZATION]

4., Supporting ideas are clarified with
planned reasons, likenesses, and/or
differences.

[IDEAS AND CONTENT]

5. The writing sounds like the writer is
talking to readers.

IVOICE]

6. Well chosen words and subject syn-
onyms help readers to understand

and picture in their minds.
{WORD CHOQICE]

7. Sentences are correct. They sound
smooth enough to be read aloud with
expression.

ISENTENCE FLUENCY}

8. Correct mechanics increase readability.
(spelling, punctuation, capitalization, grammar)

Comments

[CONVENTIONS]

\.

Six Traits of Writing Assignment

[LEVEL 2.2]

1. Ideas and Content 3. Voice B. Santence Fluency
2. Organization 4., Word Choice §, Conventions ¥
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® Assessment Form e

An Informative Essay

Student’s Name Date

Accompanies The Thinking and Writing Pracess from THINK, QRGANIZE, WRITE! €2001
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[Rubric and Some Criteria Inspired by Siv-Trait Writing Assessment ‘97 of NW Regional Ed. Labs]

- - 5-1 Rubric Scale
Crlterla n Rubric 5 Strong 2 Emerging
4 Maturing 1 Not Yet

3 Developing

1. The introduction catches atten-
tion and clearly tells the main
idea.

{IDEAS AND CONTENT)

2. Paragraphs are organized by their
webbed and outlined topics.

[ORGANIZATION]

3. The conclusion reviews the main
idea and gives an ending to the
paper.

[IDEAS AND CONTENT]

4. Clear, complete, and correct de-
tails tell about topics named in
paragraph topic sentences.

Sources are cited.
{IDEAS AND CONTENT]

5. The writing sounds like the writer
is talking to readers.

[VOICE]

6. Well chosen descriptive words and
subject synonyms help readers to
sense and picture in their minds.

[WORD CHOICE)

n
7. Sentences sound smooth enough IIE
to be read aloud with expression. o
[SENTENCE FLUENCY] E
8. Correct mechanics increase readabil- E
ity. (spelling, punctuation, capitalization, )
grammar) (&)
[CONVENTIONS)
Six Traits of Writing Assignment [LEVEL 2]
1. ldeas _and' Content 3. Voice 5. Sentence Fluency F
L 2. Organization 4. Word Choice 6. Conventions )
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A MESSAGE FROM THEA HOLTAN

I share with you a process which has evolved since the early 1970’s.
" At that time | had transferred from a secondary to an elementary
media center, wanting to know more about the background of my
high school students. The English classroom and Hilda Taba’s Group
Discussion Dynamics became the foundation of this Thinking, Orga-
- nizing, and Writing Process which students could use for years.

The process began as a solution to a problem I'd observed as el-
= ementary children wrote research reports by copying from encyclo-
pedias. They knew how a paper should look; they knew what steps
had to be done; but they did not know how to do each step of their
assignment. They lacked strategies, the same strategies that my high
~ school students had lacked, the very strategies that would empower
~ them. | began with basic steps and before long this Thinking, Orga-
nizing, and Writing Process emerged. The process grew and by the
early 1990’s the grapevine had carried it to thousands of teachers
near and far. Countless teachers expressed ideas which | embraced,
- added to the process, and today see as a composite of great thoughts.

~ In addition, many superb teaching programs came our way, enhanc-
y ing this process. | was particularly influenced by Hilda Taba’s open
focusing questions, by Madeline Hunter’s Elements of Instruction, by
the 1990’s focus on brain-compatible learning, and by the NW Re-
gional Education Lab’s Six-Trait Writing Assessment.

Excellent writing programs also evolved. | was thrilled at how well
- their expository components blend with the strategies of this pro-
b cess, causing students to infer thoughts about their notes, sort and
outline them, plan topic sentences, and craft introductory and con-
cluding paragraphs. '

Through the years teachers learned this process with guides that fo-
cused on what STUDENTS SHOULD DO and how their RESULTS SHOULD
a LOOK. They had little help with WHAT TEACHERS SHOULD DO and HOwW
b THEY SHOULD WORD THEIR STATEMENTS AND QUESTIONS.

- This guide is dedicated to your success! With it you can watch stu-
5 dents quickly achieve. You can relax and simply follow the scripts
until they become second nature to you. I’'m hoping that with this
guide you will enjoy an efficiency that brings effective results for
both your students and you. Enjoy!




