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Level 1: Overview - Process

® An Overview of the Process ®

Adhere to the Process: Teach 'Thinking and Writing Process" strategies with the help of this
chapter. Too many start-up strategies may overwhelm learners. "[Optional]" and "[O]" indicate appropriate steps
for you to omit until a later experience when learners have developed the foundational skills to handle them. These
omissions help both you and your learners to grow into the process. Without the [O]'s, you might make
inappropriate omissions and changes, based on your paradigms from your learners' previous experiences They
handle skills of the steps well ... if their foundational experiences build upon one another. When these appropriate
omissions are strategically applied, you will enjoy watching the successes that most learners can enjoy.

e Learners Work as Partners or
Teams.e*

1. Choose a Subject. [K - 12]

2. Find Information in Your Own Knowledge or from
Sources. [K - 12]

3. Take Notes. Write only key ideas, not whole sen-
tences; also write only one note to a card. Begin the first
letter of each line by cuddling it up to the margin. [K -
12]

3a. Think of Reasons. Read each note, one at a time,

and ask of each, "For what reason?" Circle 3's; then
write the best reasons on the note cards. [Ask and talk
about reasons, but omit "writing" them until learners are
ready.] [K - 12] [Optional "writing"]

3b. Think of Likenesses/Differences. Read each note,
one at a time, and ask of each, "Like [or unlike] what?"
Circle 4's; then write the best likenesses/differences on
the NOTE CARDS. [Until learners are ready, omit
"writing," but ask and talk about likenesses and differ-
ences.]

[K-12] [Optional] [Optional "unlike"] [Optional "writing"]

3c. Think of Words to Call Your Subject. Fill out the SUBJECT
FORM to plan some words that you can call your subject
when you write your paper. Circle between 2 and 5 words
that you plan use in your document. [Until learners are
ready, ask and talk about synonyms, but "write" them
only on transparency.] [2 - 12] [Optional] [Optional
"writing"]

e Learners Separate and Work Alone.*

4. Sort the Notes. Separate notes into stacks; on the TOPIC line
name them to show how they are related. [Give ages 5 and 6
learners the names for topics and leave on transparency as
learners write them on cards. Draw topic names from ages 6+
and 7 learners, and again leave displayed for all to use as they
write topic names on note cards.] [K-12] [Optional "list of
topic names"]

e level1 ¢

5. Outline the Notes. Arrange stacks in a sensible order.
Write topics in the same order on the ODUTLINE. [Until
learners are ready, focus less on the "sensible order" and
more on the "write topics" on the OUTLINE.] [1-12]

6.Number the Notes Sensibly. Spread "OPIC I's notes in
an up-and-down column. Coverthe reasons question so
that only the notes show. Choose the first note. Start
with "1" and number this note in the circle. Number all
notes. On the OUTLINE, write the numbers in the
boxes. [Until learners are ready, focus most on numbers
in note card circles; then on numbers in outline bubbles:
and least on arranging in sensible order.] [1 - 12]
[Optional "sensible order"]

7. Write Your Document. On your wark area put these
three things: outline, subject synonyms, and notes.
Write on computer or by hand. Write paragraphs in the
order that their TOPICS are listed on your OUTLINE.
Use margins; center title; skip a line, and indent para-
graphs. Write only on the front side of paper. Make a title
page. [Until learners are ready, block instead of indent
paragraphs. Give learners a template for their title pages.] [K
- 12] [Optional indented paragraphs]

8.Put the Parts of Your Document Together. Make a title
page and an outline. Put them together with your
document. Put the title page on top, then the outline,
then the document, and faced down, your editing

checklist. [K -12] [Optional editing checklist]

eLearners Help Each Other to Edit.»

9. Finalize Your Document. Read each sentence and
ask yourself questions to find the mistakes and the things
that make you feel unsure. Fix what you know how to
fix, then get help where needed. Next, make the im-
provements. Now choose two words to improve your
spelling; connect them with something in your memory.
Put the title page on top of your written pages. Put your
Checklistface down on the bottom of your pages. Staple
the pages in the upper-left corner. You now have a
published document! [1 - 12]
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Level 1: Overview - Process

Provide Supplies:

*Cut heavy white 10" X 13" mailing envelopes in
half. Give one to each table or partnership of
learners.

eCut heavy 9" X 12" mailing envelopes in half,
across the 9" way. Affix a mailing label in an
upper corner. Give one to each learner.

*Give one Topic Outline to each learner.

*Giveone Subject Synonyms form to each learner.

e Give about six note cards to each learner to get
themselves started.

Prepare Learners:

[Note: Let me team teach with you. If you use
the Video Tape Guide, | will lead learners
through this preparation. | will also lead them
through each step to ease your load.]

*"Find your Topic Outline form. Fold it in half
with a 'hamburger fold." We call this a
'hamburger fold' because folding it the other way
would be called a... 'hotdog fold.""

*"Now make another hamburger folds with the
Subject Synonyms form. Put them all together."

*"Hold the 'hamburger' with the fold in your hand.
Let the open sides separate so you can insert the
note cards."

«"Pinch your 'hamburger' Topic Outline form closed
and, holding the 'hamburger,' insert the open edges
into your half-sized envelope."

*"Your half-sized envelope should now have all your
papers in it. The fold of the 'hamburger' should be
showing so that nothing inside the fold can fall
out. This 'hamburger' fold and envelope make you
safe to move your notes from place to place. This
habit will give you a way of keeping your notes
together and in order throughout all the steps that
we do."

«"The white half-sized envelope is for your group.
Take turns collecting and passing out the envelopes
to people in your group. Stack the envelopes and
put an end into the white envelope so the end with
names shows."

theasthot Press * 206 Sara.rbgé Lane North « M ©2001

Follow Each Step:

A. Account for Learned Skills

Broad outcome skills in this section tell you what
learners are learning in the step of each list. For
correlations to specific skills, see pages O®?-2.

B. Understand

Your understanding of each step is imperative to
your effectiveness in haling learners to learn it. This
section features a description of the step, its
thinking level, and how it can be transferred to
skills of analytical reading.

C. Plan

Each year leads learners through at least six
experiences in writing. Subjects and sources vary.
Four do not use researched information; two do
use researched information. Learners should learn
how to write in four forms and how to mix the
forms for purposes. "Partial processes" can be
applied to thinking without writing, especially with
the "reasons" question, to understand information.

D. Teach

This section features scripts to help you to develop
the skills of your role in this process. Follow the
plan and watch learners respond. Each plan
follows Madeline Hunter's Lesson Design and
highlights her Principles of Learning.
overview of Hunter's Elements of Instruction, see
pages 0e48-53.

E. Schedule
Needed time and sequential expectations follow
the year's six-experience plan.

F. Assess Skills Authentically

Assessment is the act of gathering evidence to show
learners' growth. "Authentic assessment" provides
evidence from realistic experiences as opposed to
paper-pencil worksheets, tests and oral quizzes.
This section provides some options for learners'
portfolios on a record-keeping form. For more
options, see pages 0¢22-39. For back-to-back
record-keeping forms, see pages 0*40-41.

For an

e Level 1 »




14 Level 1.2: Subject and Information - 1 and 2

Basic Instructions R

The ( Squirrels,
(World ( Squirrels,
Cor andMipre
(Rodents ( Squirrels
by by
Carol Riley Zach Faber

2 . Find Information from Your
Own Knowledge or from
Sources.

(@)Ifyouare writing from your own thinking, you
will need no sources. If you are writing from
research, you will need at least three sources.

©1994 by THEA M. HOLTAN \
Level 1 Accompanies “The Thinking-and-Writing Process* ©h All rights ara against du ion or
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Writer's Guide, Basic Instructions, Level 1, page 1: Begin with a subject shared by the whole class. Then apply the skills to specific )
subjects within a field. Pair or team learners. Vary experiences between "recalled" and "researched" subjects to provide lifetime skills,
beyond formal researched documents.

Ao Account for Learned Skills...

Skills of Intellectual Arts Skills of Communication Arts
*1 - Knowledge Skill Level Language Arts Skills

-Knows methods and procedures. [1](2] sLearning the Process and Its Strategies [1]

*2 - Comprehension Skill Level .Comp: Interprets and applies video instructions.

Interprets facts, principles, and directions from visual sources. [1] ~ .Comp: Interprets and applies written instructions.
JInterprets facts, principles, and directions from verbal sources. [1] «Performing the Process and Its Strategies (2]

Skills of Relational Arts -Know: Recalls skills with reference tools to acquire sources.

« Intrapersonal - Performs for self. [7] oTransferring the Process and Its Strategies [4]

.Manages time and order of spaces and materials. to Written and Spoken Text _
[Exercises self-reliance and value to workmanship. .Comp: Distinguishes between relevant and irrelevant sources.
Interprets uncertainties, errors, and failings as part of leaming. ) .

e Interpersonal - Performs with others. [7] Technical Arts Skills _

Applies skills of relating to people. +Computer .Syn: Plans the production of a document on database. [1]
-Applies skills of working with others. *Video .Syn: Plans the production of a viceo documentary. (6]

Think, Organize, Write by thea holtan th© 2001  FAX/Call (612) 512-9197  theathot@mneta.net




Level 1.2: Subject and Information - 1 and 2 15

O » Understand... Co Plan...

A Subject is the focus on which thoughts and  |neach step this column gives a developmental plan for leamers of Grades
communications are centered. Information is K-2. Manage the instruction of steps throughout these pages by choos-

the collection of facts about that subject. ing broad subject fields and breaking them into 5-15 (rather than 30)

e e st specific subjects for pairs and teams. You'll be freed for monitoring learn-

P|ans for a Purpose ers as they apply "how to" strategies rather than monitoring their indi-

Subjects - —— Purposes vidual dealings with 30 subjects. Your goal will focus on learners' life-
of Focus of Information to Audiences time skills rather than on information for 30 subjects.

=how pumice «video tape Stenierm [Teacher Behavior: Teach to the Objective- Content,

Focus Constantly or the Skill To Be Learned|

looks *books =to describe
"“:‘i:e;;:"' P ot I st :id_‘:;c’ 2 . Use this process for both "researchec and "recaHed"
- ide o €
= : : : = information; use it for all forms of documents and
UL SHDRGENIRA, S ieaen speeches. Assign students in pairs or in teams of 3-6
is formed *books factual narration 2

to work cooperatively on Steps T - 3c and Step 9.
*Monitor: SUb]ECtS and sources flt each Ieamer

e Subjects and Information e
- Pumice -

Flrst Experlence lGr. K: 1 note; Gr. 1: 10 notes; Gr. 2: 15 notes|

Thinking Skill: Plan Production/Use Sources [Implant information with a Video Tape - Not Researched|

*When learners plan for a subject by predicting categories First implant the knowledge, then draw it from learners'

of information, they perform an anticipation skill at the ~recall. Your video tape will be important.  If you narrate

end of Bloom's Comprehension level of thinking. When the information yourself, narrate some facts before they

. they remember information, they perform a recollection ~are illustrated on footage. This "sets up" student thinking:
skill, near the beginning of Bloom's Knowledge level. when they see footage of your forecasted fact, “recogni-

When they find and use sources to acquire information, tion" boosts them toward learned memory. Tips: a) Play

they perform an acquisition skill, in the middle of Bloom's background music. b) Plan your Open Focusing Ques-
Knowledge level. tions in advance. (See INDEX: Open Questions)

*| select a subject for Grade 1 and a subject 'field" with Second Experience [Gr.K: 1 note; Gr. 1: 10 notes; Gr.2: 15 notes|
specific subjects for Grade 2. They identify a reading [Implant information through an Experience - Not Researched|
audience. | tell them to "picture a person, about [your] This source should be the group's experience or event. The
age or a little younger, who knows very little about the ~experience divides into categories which will become the
subject." When learners identify and write to a real per- "Topics" of Step 4.
son, they usually write in their own language. When they Third Experience (G2 1525 nots|
write to an adult, or to an "all-knowing" teacher, they write [Give learners readings on a tangible lfe science subject; Concrete - Researched|
in language which even they often do not understand.  Find concrete subjects in sources like pictures or 30 cop-

*Now (after Grade 1) learners are ready to anticipate their ies of an article; teach direct note-taking from a source.
product and its possible parts. From Crade 2 and up, |
find huge success in having them envision themselves
sorting notes into stacks. This sets them into a predicting
mode. They "predict" names of categories for their subject.
[e.g.: "You will be taking notes about [subject] . Soon you'll
put your notes into stacks. As you do this, you'll give those
stacks names. Predict what you might name your stacks

. about [subject] "] This prepares them for the difficult skills

of categorizing to make an outline.

Fourth Experience [Gr.2:1525 notes|

[Together read a historical or social science tex; Concrete - Researched]
Read a text section with learners and draw recalled
information from them, using
"open focusing questions."

theasthot Press » 206 Saratoga Lane North * Minneapolis, MN 55441 ©2001




Level 1.2: Subject and Information - 1 and 2

- Choosing a subject rests in our purposes for
learners. If this is among their first experi-
ences, your primary focus should be on learning the pro-
cess itself; until learners grasp the process' skills, your sec-
ondary focus is the subject's information. Therefore, choose
a broad subject field within which related subjects can be
assigned to pairs or teams of learners. These related sub-
jects use similar vocabularies and fact connections, permit-
ting you to focus your teaching on how to perform the skills
of the steps. [See INDEX: Subjects]

NOTE: With "non-book" resources, pair learners by their "produc-
tive team working" abilities. With "book" resources, pair learners by
their "similar reading" abilities. Match readers, and help them to be
on task at the same level; meet their reading needs with resources,
and reduce the number of pairs of readers who will need your help.
Also, by pairing "similar reading abilities," you can expect them each
to write a document of their own; by pairing "contrasting reading
abilities," you should only expect a document from the slower reader,
since the accelerated reader is assigned the role of "student tutor."
An additional option is to group learners in teams of six, three part-
ners to a team. When using "print" resources, put all readings, with
varied difficulty levels, in the center of the team's table. Partners
with similar reading skills choose books and take notes together.
Notes, once taken, can be cooperatively discussed in heterogeneous
groups of six.

+For a class of 30, prepare a list of 5-15 specific subjects under a subject field.
*Pull: Steps 1-2, 8 from Instructor's Transparencies and Video Tape, Level 1.
Give to learers: 9X6 half-envelope wallets, Synonyms and Outline forms.

o Tell what they will be dOing.{Lesson Design: Anticipatory Set, Objective]
"This week you will to do something the way high school learners
do it. You will write a document. This is how your document will
look. [Project: Step 8 from Instructor's Transparencies.] It will
have a title page. It will have a page 1. It will probably have a
page 2, and maybe even a page 3. Look how the page 2 is num-
bered in the corner. Page 1 has no number because it shows the
title. Before you write this document, though, you will take notes
and think about them. These are skills that you will use all you
lives." [Principle: Motivation- Interest, Life-Related Meaningfulness]

*Explain how subject selections work. [Lesson Design: Input]
[Announce your planned partners/teams.] [Assign/give choices
of subjects.]

-Explain who the audience will be. [Lesson Design: Input]
"You will write this document so other girls and boys can read

and learn about your [subject field] ."

D . Teach: Subjects and Information...

*Explain and show how to predict categories of information.
[Lesson Design: Anticipatory Set (preparing for Step 4))
Day 1: "Think about [subject]. Soon you will have lots and lots of
notes about your Jsubject]. You will put your notes into stacks,
and you will name each stack. Predict what you might name
your stacks of notes about _[subject]. [Jot 4-8 predicted names

on a board or transparency.] Predict some more stack names."
[Principle: Motivation- Interest, Active Forecasting]

*Explain the Student's and Book's Initials lines.  (Lesson Design: Input
"On the Student's Initials lines, print your initials before you take
each note. This will help you not to lose your notes. On the
Book's Initials lines, print the first letters of each word in the
title." [Project transparency 1-2 from Instruclor's Transparencies.]

*Begin these category teachings on the second or third document.
Day 2: [Lesson Design: Anticipatory Set (preparing for Step 4)]
[Again predict category names.] "Yesterday, before taking notes,
you predicted names that you might give to your stacks of notes.
Today, before we take more notes, let's again predict names for
your note stacks. What names might you give to stacks of notes
about SUBIECT] ? What else might you narne your stacks about
SUBIECT] ? [Jot 4-8 predicted names.] Good for you! Now let's
check our names. Yesterday most of you wrote a few notes.
Take out your notes at this time. [Point to the first category
name on the list.] Look at the first name on our list. Read your
notes. Who has a note to fit into this stack named [NAME] ?
[Repeat this next question several times.] Who else has a note

for this INAME] stack?" [Point to each name on the list, and ask
the same two above questions.] [You are giving them a "mind
set" for Step 4, during which they actually will sort and name
their notes. You are also leading them through outlining's dis-
tinction between categories and facts, a common difficulty.]
[When the listing has stopped, erase the list. Retain it as a men-
tal list. Printed lists prevent ownership; at best, they begin "scav-
enger hunts for relevant information," which is a reading skill,
but is not an outlining skill.] [Principle: Reinforcement- Positive, Social Reward]

Day 3: [Once again predict category names. However, after
this listing, point to each category name and ask): "Here is one
name for this stack; it's called [name] . What other

names might fit this stack?" [Write synonymous names across
the screen so students can see that several names can be pos-
sible. Some names may be in single-word form; others could be
word cluster-word form like, "How it looks." Both are fine for
this step. Seek between two and five names for each originally
listed name.] [Principle: Motivation- Interest, Active Participation]

Think, Organize, Write by thea holtan th© 2001 s FAX/Call (612) 512-9197 # theathot@mneta.net




Level 1.2: Subject and Information - 1 and 2

E : Sehedule...

First Experience (Gr. 1and 2][Video Tape - Not Researched]
*subject concrete (not abstract); narrated video (whole group)
*narrate 15-45 min. video and recall notes (w/focusing questions)

Second Experience (Gr.1and 2] [Experience - Not Researched]
*subject from prior or implanted memory (whole class)
sfocus on the whole group's experience, then recall notes

Third Experience [Gr.2] [Concrete Subject - Researched]
*subject from science; books or readings (partner or team)
suse 1 subject field; 1+ print sources; teach reading for notes

Fourth Experience (Gr.2]  [Textbook - Not Researched]
*subject from historical or social studies text (partner or team)
*read a section from text's chapter; close, recall notes; repeat

17
F Assess SKills
o Authentically...

Portfolio Sample Options
* Self: Envelope and forms display orderliness. (7]

Observation Record Options

¢ Comp: Interprets and applies Video Guide 1-2 instructions. [1]

* Comp: Interprets and applies Witer's Guide 1-2 instructions. [1]

* Self: Uses time for work; clears spaces for work; maintains
forms and sources. [7]

Performance Test Options

* Know: Uses catalogues, indexes, and cross references to
find information. [2]

Rubric *1=notyet: work on __

Scores ¢ 2=emerging: doing___ .. workon__
¢ 3 = developing: doing ___ work on __
¢ 4 = maturing: doing __ ... workon __

¢ 5 = strong: continue doing ___

1. Choose a Subject.

*a mammal

*a bird

*a replile

«an amphibian
+a fish
sdinosaur

"“Wml do I know about
What else do I know about

*an insecl

2. Find Information from Your Own Knowledge or from Sources.

(@) If you are wriling from your own thinking, you will need no sources. If you are writing
from research, you will need at least three sources.

Specific Instructions R

*a mite

*a plant
*a lree

*a [riend
sa person

*a rock

*a slar
*a planet
+a season

] = «@uld
Tgo@ems

by
Carol Rlley

The

by
Zach Faber

©1894 by THEA M. HOLTAN
Accompanies “The Thinking-and-Writing Process”
TheasThol Press « 206 Saratoga Lane * Minneapolis, MN 55441

All rights are against or
of any sort without expressed, written permission.

subjects and in internal memory for other subjects. If learners are taug
information, they will use it for both. Writing is a "life" skill that is not limi

erters Gusdg, Spec:t' ic Insrructlons, Level 1, page 1: Plan sub]ecLs 50 Iearners will flnd information in external sources for some

ht to use this process with both researched and recalled
ted by where we get our information.
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Level 1.2: Note Taking 3

3 .Take Notes.

(a)Get ready to take notes. You will need between
1520 rotes

Basic Instructions i)

Bottom Hines. ar under

(b) Write one short note on each card. Write

Maybe you are thinking information from your

own knowledge (not from a book). Ask yourself,

"What do | know about my subject?" Write each of

©1994 by THEA M. HOLTAN
Accompanies *The Thinking-and-Writing Procass”
TheasTho! Prass + 206 Saratoga Lans * Minnoapolis, MN 55441

eth

All rights are against v or

of any sort without exprasssd, writtan parmission

Writer's Guide, Basic Instructions, Level 1, page 2: Taking notes strengthens skills of identifying specific and relevant facts about a
subject. Note-taking is applied to facts that are either recalled from memory or inferred from observing, listening, and reading. Before
klaking notes, learners need lessons on how to perform the psychomotor skills of writing on a note card.

/Q\X » Aecount for Learned SKills...

Skills of Intellectual Arts
*1 - Knowledge Skill Level

-Knows specific facts. [1] [2]

-Knows methods and procedures. [1]

*2 - Comprehension Skill Level

Skills of Communication Arts
Language Arts

sLearning the Process and Its Strategies [1]
«Comp: Interprets and applies video instructions.
-Comp: Interprets and applies written instructions.

JInterprets facts, principles, and directions from visual sources. [1] *Performing the Process and Its Strategies (2]
‘Interprets facts, principles, and directions from verbal sources. [1] .Know: Recalls key ideas from memory.

-Anticipates categories of the product. (2]
-Distinguishes between facts and inferences. (4]
.Distinguishes the relevancy of data. (3]

Skills of Relational Arts
e Intrapersonal - Performs for self. [7]
-Manages time and order of spaces and materials.
.Exercises self-reliance and value to workmanship.
Interprets uncertainties, errors, and failings as part of leaming,
* Interpersonal - Performs with others. [7]
.Applies skills of relating to people.
«Applies skills of working with others,

.Comp: Predicts a subject's Topics.

-Comp: Interprets key ideas from text.

*Applying the Process and lts Strategies (3]

.Comp: Selects relevant data.

«Comp: Interprets relevant facts.

«Comp: Evaluates the relevancy of data.

«Comp: Distinguishes facts from inferences in written
and spoken text.

Technical Arts Skills
s Computer -Syn: Plans the production of a document on database. [5] .

*Video .Syn: Plans the production of a video documentary. (6]
The Thinking and Writing Process by thea holtan t};© 2001




Level 1.2: Note Taking 3

. B » Understand...

A Note is a reminder of a key thought. It requires
enough words for a writer to remember its message. How-
ever, it must be broken into fragmented, non-sentence form,
or the writer will unthinkingly write a sentence-form note

C. Pram...

This step continues a full-year plan for Grades K-2 students. Be aware that
students have tendencies to write notes in sentences and to write more
than one note to a card. When they do this, show them how to erase,
draw a line through, or draw a dash to separate the subject in the note.

[Teacher Behavior: Monitor and Adjust- Interpret the Responsive Behaviors|

For each experience, assign students in pairs
or teams of 3 - 6 (vary). They can work coop-
eratively on Steps 1 - 3c and Step 9. This is
effective both for learning and for teaching.

A Sentence Notes A Sentence

Pumice erupts
from volcanoes
as a light and
bubbly foam

at the top of
boiling minerals.

First Experience [Cr. 1: 10 notes; Gr. 2: 15 notes|
[Implant information with 2 Video Tape - Not Researched)|

*[Subject concrete (not abstract)] Implant information with
a video tape. Narrate it yourself if the tape's narration is

too multi-focused; play background music or sound effects.

From volcanoes
pumice rock
comes out

like a foam

of bubbling rock.

from volcanoes
light

bubbling foam

e Note Taking *

- Pumice -

Thinking Skill: Recall Facts/Interpret Sources

*As learners write facts on note cards, either they recall those
facts from memory (prior or implanted), or they interpret them
directly from sources. In Bloom's Taxonomy of thinking skills,
recollection is at the beginning of his Knowledge level; and
interpretation is in the middle of his Comprehension level.
Facts from comprehension are often soon forgotten, unless
processed through strategies of thinking. (See Steps 3a-3c)

* After Grade 1, before actual note taking, learners anticipate and
direct themselves toward the kinds of information that they
will need (See Step 2). They predict categories for their sub-
jects (anticipation, in Bloom's advanced Comprehension).
Exercising predictions during the first three class sessions
helps learners to envision themselves in a Step 4 strategy:
sorting notes, forming stacks, and naming each stack as it
forms. They predict what they might name these stacks. These
predictions set their minds for kinds of information (Topics)
which might evolve on the day when they really will sort,
stack, and name their notes. This exercise sets the founda-
tion for outlining (Step 4), a planning skill at Bloom's Synthe-
sizing level.

*With notes from external sources, teach learners to note only
those key ideas that they understand. With notes from internal
memory, teach them to recall both long-term and implanted
ideas, using Hilda Taba's format of open focusing questions.

theasthot Press » 206 Saratoga Lane North * Minneapolis, MN 55441

*Use Open Focusing Questions to draw recalled notes from
learners. (See Taba or Open Focusing Questions)
*Model the note-taking. Make several note card transpar-
encies. Emphasize: learner's initials on line; first letter
"cuddled up" next to the margin; finger's width between
words in note; second line when needed; also starting next
to margin. [Monitor: follow margin; firnger between words.]
*Also model: notes not in sentences; cashes to break apart
possible sentence notes.

Second Experience [Gr. 1: 10 notes; Gr. 2: 15 notes|
(Implant information through an Experience - Not Researched)

* [Subject from memory] Focus on a group experience. Use
Open Focusing Questions, to help learners to recall an
implanted or prior experience. [Monitor: one note per card;
no sentences; follow margin; finger space between words.]

Third Experience [Cr.2:1525 notes]  [Concrete - Researched]
*[Subject concrete (from curriculum)] Use sources, at least
one beinga book. Learners need reader-appropriate books.
*Teach how to take notes. [Monitor: one note per card; no
sentences; follow margin; finger's space between words.]

Fourth Experience [Gr.2:15-25notes] [Textbook - Not Researched|

*[Subject from text] Draw oral recall of text information,
using "open focusing questions."

*Model with note card transparencies

*Monitor: one note per card; no sentences;
follow margin; finger's space between words.
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Level 1.2: Note Taking 3

Taking notes requires direction and purpose.
Writers need a basic idea of their intended
audience, their purpose, and likely categories.
Writers plan from these, whether the information be from
internal knowledge or external resources.

For their first process experience, | strongly urge that you use the same subject
for the whole class. This will help you to teach some fundamental skills. After
ou choose a subject, write or find a short h about it. Give the para-
graph a title. Include miscellaneous information. Type, duplicate, and make a

transparency of your paragraph for each learner to read. The following lesson
will help you to teach the skills of taking notes.

sPull: Step 3 from the Instructor's Transparencies, Level 1,

+Prepare: twenty Level 1 note cards on cut transparency, Form 5 or 6.
+Prepare: Ten Level 1 note cards for each learner, Form 5 or Form 6.
«Prepare: a transparency of your paragraph, enlarged to 18 point bold.
«Prepare: a copy of your paragraph for each learner.

«Return to learners: 9X6 half-envelope wallets, Synonyms, and Outline forms.

*Tell what they will be doing. Lesson Design: Anticipatory Set, Objective]
[Give each learner 10 start-up note cards.] [Project Step 3 from the
Instructor's Transparencies, Level 1.] "Today you will take notes.
We they will look like these notes about squirrels. Later we will
write these notes into documents for people to read."

[See page 16, Days 2 and 3 of Steps 1-2.] [These repeats of Step
2's predicting are crucial. As learners take notes, their minds will
be set for categories.] We will take some notes from a paragraph
about ISUBIECT] . First let's predict the names for note stacks that
might be in this paragraph. [Hold some blank cards in one hand
and mime the act of sorting notes into stacks, giving learners a
"mind set."] You will sort these ISUBIECT] notes into stacks. Pre-
dict some names that you might give to these stacks about [SUB-
IECT]." [Write responses on the board, then cover the list.]
[Principle: Motivation- Knowledge of Results, Predicted]

*Explain how to take notes with Rules 1 & 2.
[Point to a note card transparency on the screen.] "This is your
note card. You will write each note here, under the word, NOTE.
[Draw an oval under NOTE on the transparency.] However, you
must follow two note-taking rules. RULE 1: Write only one idea
on each card, and RULE 2: Use key words so you will not write in
[Principle: Motivation- Knowledge of Results, Predicted]

[Lesson Design: Input]

whole sentences."

*Show how to take notes. [Lesson Design: Modeling, Checking for Understanding)
[Project the note card transparency on the screen.] "Before you
write on any note card, print your initials on the 'Initials' line so
you won't lose the card in someone else's notes. [Print your ini-
tials.] This paragraph is your first source. Point to the 'Book's Ini-
tials' line. Print the first letters of the title words. [Print the title's
initials.] Now you can remember where you found this note. (write
"1" on the source line.] Write a ‘1" on the source line of your first

D  Teach: Taking Notes...

note card." [Monitor title lines and source lines.] [Project the
[SUBJECT's] paragraph with the overhead projector.] "This para-
graph has lots of ideas for notes. You'll find the notes, but first, let's
all read the paragraphs aloud." [Read aloud from the transparency,
sliding a ruler under each sentence. Then reread the first sentence
aloud.] Which word or words give us clues to information in the
first sentence?” (Underline the clue words in the first sentence.] Turn
these clues into notes on your cards. In the first sentence, [UNDER-
LINED IDEA] is a note. Write the note like this. [write the note, not
in a sentence, on a transparency card.] n the second sentence
UNDERLINED IDEA] , and _[UNDERLINED IDFA] , and _[UNDERLINED
IDEA] are clue words for three notes. Make three notes of these on
three note cards. [write each underlined idea as a note on a trans-
parency card.] Remember the rules: 'one note to a card,’ and 'no
notes in sentences."  [Principle: Motivation- Interest, Active Participation]

+Shift to learners' notes.
[Assign the remaining sentences for learners to do. (5-10 min.)]
"You all have a copy of this paragraph. First, you will privately un-
derline clue words in the next sentence. [Read sentence three aloud
with the class.] Look up when you are ready. [Monitor] Help me
mark my paragraph. What are the clue words? [Underline trans-
parency words.] Now | write the note on a note card. Which words
shall I write for my note? [Write a key words note.] Look how | cuddle
the letter up to the margin. Then | put a finger between each word.
And when | run out of space, | cuddle the margin on the next line.
[Go through the gestures as you explain.] Now it's your turn. Write
your note just like | wrote mine. Rememoer to cuddle up to the
margin. Remember a finger between each word." [Monitor.] [Write
two or three more notes. Then move them to write on their own.]

[Lesson Design: Checking for Understanding]

*Initiate practices. [Lesson Design: first Guided Practice, then Independent Practice]
"l have given you ten note cards to get you started. If you need
more, take them from the stacks that | put on your work areas. Un-
derline key words in one sentence at a time. Write them on note
cards, just like we did these first notes." [Monitor and adjust.] [Erase
their predicted subject categories from the board.]

"We have five minutes to clean up. Finish taking the note that you
are writing. First, watch carefully. [Model this reminder. See page
1+5] Putyour notes into the hamburger fold outline. Pinch it shut,
open the envelope wallet, and put the folded hamburger into the
envelope, with the edge in your hand. Leave cards with out notes
on the stack."

"Leaders, collect the wallets at your table. Put them into the white
envelope with the name ends sticking up <o they can be seen. Set
your team's envelopes here on this desk. Leaders, pick a leader to
hand out and collect envelopes tomorrow."

*Begin tomorrow with Step 2: Day 2; next day: Day 3. [Page 146]
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Level 1.2: Note Taking 3

E » Sechedule...

First Experience [Gr.1and 2] [Video Tape - Not Researched]
*subject concrete (not abstract); narrated video (whole group)
*20 minute session; recall notes from viewing [10] [15 notes]

Second Experience [Gr.1and 2] [Experience - Not Researched]
*subject from prior or implanted memory (whole group)
*20 minute session; recall notes (10] [15-20 notes]

Third Experience [Gr. 2] [Concrete Subject - Researched]
*subject from life science; books and media (partner or team)
*1-3 45 minute sessions; read/view/listen notes [15-25 notes]

Fourth Experience [Gr. 2] [Textbook - Not Researched]
*subject in textbook; social science's information (partner or team)
-4 45 minute sessions; read then recall notes [15-25 notes)

111
F Assess SKills
° Authentically-...

Portfolio Sample Options

* Comp: Note cards each display one specific fact, understood
by learner, in non-sentence form (2]

*Self: Envelope and forms display orderliress. [7]

Observation Record Options

* Comp: Interprets and applies Video Guide 3 instructions. [1]

¢ Comp: Interprets and applies Writer's Guide 3 instructions. [1]

* Comp: Follows strategy for taking notes from sources. [2]

* Self: Uses time for work; clears spaces for work; maintains

forms and sources. [7]

Performance Test Options

* Comp: Takes only understood notes from sources, one to a
card, using key words in non-sentence form. [2]

Rubric ¢ 1=notyet: workon __.

Scores *2=emerging: doing __ .. workon __.
* 3 = developing: doing __ ... workon __.
* 4 = maturing: doing __ ... workon __.

* 5 = strong: continue doing __.

3. Take Notes.
(a) Get ready to take note

T o s o

Specific Instructions )
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(b) Write one short note on each card.
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2 Writer's Guide,

Specific Instructions, Level 1, page 2: Taking notes from external resources gives "researched” notes. Taking notes from
internal memory gives “recalled" notes. Each requires its own separate set of skills. "Research" requires reference and reading skills. |
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112 Level 1.2: Reasons 3a

3a.Think of Reasons.
@G i

(b) Read each note and answer Question
3. Read one note at a time and ask yourself,

[

(c) Choose, then write your most important reasons

Examinea!lofyour
.. toadoeass

W FIEEEE
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(" Writer's Guide, Basic Instructions, Level 1, page 3: Writers examine each note to determine those which can be understood with a i)
reason. They question each note; then, if they think of an answer, they circle the 3 in front of "For What Reason?" After examining all
| notes, they read those with circled 3's and select reasons to share with readers. Grade 2 writes reasons on 2 of their notes.

A » Aceount for Learned Skills...

Skills of Intellectual Arts Skills of Communication Arts

*1 - Knowledge Skill Level Language Arts Skills .

-Knows methods and procedures. [1] 2] *Learning the Process and Its Strategies [1]

*2 - Comprehension Skill Level -Know: Knows strategies for creating explanatory devices.*

Interprets facts, principles, and directions from visual sources. [1] 'Compf Interprets 3"3 ;’PP:EES video i'TSt’L_CtiQ”S-
Interprets facts, principles, and directions from verbal sources. [1] .-;Zo;np. ipterg:etspan app |eds l"t"”;te” Izt UCtZIOI’lS.
«3 - Application Skill Level erforming the Process and Its Strategies (2]

Applies correct usage of a method or procedure. [3] -Anal: Examines information to infer meanings and create

i explanatory devices.*
.‘:n'af\gglﬁzig;ﬂ I;Z‘:(lm facts. (2] (4] *Applying the Process and Its Strategies [3]
Y P g 1ack. .App: Applies strategies for interpreting information through devices.*

Skills of Relational Arts *Transferring the Process and Its Strategies
* Intrapersonal - Performs for self. 7] to Written and Spoken Text [4]
-Manages time and order of spaces and materials. -Anal: Breaks down, then examines explanztory devices from
.Exercises self-reliance and value to workmanship. written and spoken text.*
JInterprets uncertainties, erors, and failings as part of leaming, *Reason is the explanatory device.
e Interpersonal - Performs with others. (7] Technical Arts Skills
-Applies skills of relating to People *Computer .Syn: Plans the production of a document on database. [5] .
+Applies skills of working with others. *Video .Syn: Plans the production of a video documentary. [6]
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Level 1.2: Reasons 3a

» Understand...

A Reason is a causal relationship between facts
about a subject. When one fact is a cause or an ef-
fect of another, the connection is called a "reason."

Causal Relaiiohships among Facts

[Note 1] [Note 2] [Note 3]

bubbling hardens tiny
with and gases holes
gases leave

e Reasons ¢

- Pumice -

Thinking Skill: Analyze Causal Relationships

*When learners connect thoughts as causes or effects of one
another, they are performing a relation skill in the middle of
Bloom's Analysis level of thinking. This is the single most
important strategy of this process because learners gain
ownership of their inferred connections. This strategy should
always be included for understanding any information!

*In this strategy learners examine each note, reading the 1.
SUBJECT, the 2. NOTE, and the 3. FOR WHAT REASON question.
The question causes learners to connect two facts: one is a
cause; the other is an effect. When learners make a con-
nection, they circle the "3" on the card and move on to the
next note. From Grade 2, after questioning all the notes,
they review the circled "3" notes, select reasons to share
with readers, and write them under the REASON question.

*The efficiency of this strategy is enhanced when uninter-
rupted. Learners heighten their analyses and understand-
ings by examining all notes from a cause-effect perspective
through this REASONS mode. Ideas filter through their minds,
enlightening them and EMPOWERING their thinking.

sTransfer this skill to published readings. Regularly engage
learners as analytical readers, seeking reasons from text,
determining causes and effects. Comprehension will soar.

*By itself, this reasons strategy helps learners think about and
understand information. With it, you can provide learners
with a powerful thinking strategy, applied to any set of facts
from all sciences (including social and health sciences).

theasthot Press ® 206 Saratoga Lane North * Minneapolis, MN 55441 ©2001
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@ > IPlamn...

A reason is a tool used both to understand and to communicate causal
relationships among ideas. Just watch young thinkers "light up" when
they've made a causal connection. This is true success and ownership!
Apply this strategy across the curriculum. 1) In‘ormation comes from all
of the sciences, What a perfect strategy for promoting understandings!
Simply do Step 3 and Step 3a. Consistently ask, "For what reason?" For
example, on transparency write recalled notes rom a text or unit. Then
ask this Reasons question, and listen to them think. They'll understand
and remember! [Caution: Set a class rule that made-up and silly reasons
are inappropriate.] 2) Build analytical reading skills. Transfer this skill to
published reading. Have them look for reasons to find causal connections.
3) Ask Reasons for behavioral incidents. It causes learners to think (rather
than to feel) their responses. Ask, "You... [did what]... For what Reason?"
They'll reason with you about the logic (rather than the emotions) of their
actions. [Principle: Retention- Degree of criginal Learning, Transfer|

[Teacher Behavior: Teach to the Objective- Content|

First Experience (Gr.K: 1 note; Gr. 1: 10 notes; Gr. 2: 15 notes|
(Implant information with a Video Tape - Not Researched|

s Always include this step. It begins learners' thinking.

*Think orally with reasons. Circle 3's. [Gr.1: Think of rea-
sons and share orally. OPTIONAL writing on cards may
be omitted for learners who are not ready; "ready" learn-
ers will write several reasons into document's sentences
even if they are not on cards] [Gr. 2: Sometimes share rea-
sons, circle 3's, and privately select and write at least 2
reasons on the note cards, under the question.]

sFollow Video Guide. Use Teacher's Transparencies.

*Monitor: all notes must be questioned; 3's circled.
[Teacher Behaviors: Monitor and Adjust- Interpret Responsive Behaviors|

Second Experience (Cr.K: 1 note; Cr.1:10 notes; Gr. 2: 15 notes|
Share an Experience - Not Researched|
*Think orally with reasons. Circle 3's. [Gr.1: Apply above
strategy.] [Gr. 2: Require reasons written on 2 - 4 cards. ]
*Follow Video Guide. Use Teacher's Transparencies.

*Monitor: avoid silly causes and effects; connect facts.
[Teacher Behaviors: Monitor and Adjust- Interpret Responsive Behaviors|

Third Experience [Gr.2:15-25 notes] |Concrete - Researched]

*Think orally with reasons. Circle 3's. [Gr. 2: Require rea-
sons written on 2 - b cards.]

eUse Teacher's Transparencies. [SomeGr.2: Begin Writer's Guide.]

*Monitor: above + apply reading to Basic Instructions.
[Teacher Behaviors: Monitor and Adjust- Interpret Responsive Behaviors]

Fourth Experience [Gr. 2: 15-25 notes| [Textbook - Not Researched)
*Gr. 2: Require reasons written on 2 - & cards.] 0.

sUse Teacher's Transparencies. Teach Writer's Guide. 3a
*Monitor: above + use of Basic Guide. st
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A reason is a tool for thinking and for explain-
ing causes and/or effects. Thinking with rea-
sons is the most important of all these strategies for pro-
cessing information. This strategy is necessary for every
person and with all information. You will thrill as stu-
dents light up, making causal connections between two
facts and confidently claiming ownership of their con-
nections.

+Pull: Step 3a from the Instructor's Transparencies, Level 1.

+Group: students either in Fairs or in groups of 3-6,

+Prepare: a transparency of a blank note card, Level 1, Form 5 or 6.
+Prepare: a transparency of note card: 1. loon birds 2. swim under water.
+Prepare: a transparency of note card: 1. loon birds 2. fly south for winter.
«Prepare: a transparency of note card: 1. loon birds 2. three feet long,
+Return to learners: 9X6 half-envelope wallets, Synonyms and Outline forms.

o Tell what they will be doing. [Lesson Design: Anticipatory Set, Objective]
[Project Step 3a from Instructor's Transparencies, Level 1. Point
to the Reasons question.] "We are going to read all of our notes
and talk about reasons. We'll see if we can think of two or three
good reasons to write on our cards,

[Principle: Level of Concern- Some (for focus)]

sExplain how this step works. [Lesson Design: Input]

"To do this step, you look at each note and ask the reasons
question. [Show the transparency of a blank note card. Point
to each part as you say it.] When you point to SUBJECT, say the
name of your subject. When you point to NOTE, read your note.
When you point to FOR WHAT REASON, ask those words: FOR -
WHAT - REASON? These three parts make a question that sounds
like:" [Again point to each part.]|Principle Rate and Degree- Hemisphericity]

*Demonstrate how this step works. (Lesson Design: Modeling]
"Watch my example. [Show the transparency of the note card
with loon birds, swim under water. Point to the transparency's
3 parts.] Our question has three parts, 1. SUBJECT, 2. NOTE, and 3.
FOR WHAT REASON. To make these three parts into a question,
you ask, [Again point to the transparency's 3 parts.] 'loon birds'...
'swim under water'... 'for what reason?' Those are the three
parts. Your answers must not be guesses; they must be truths.
You might not have any answer. Help me ask the question;
follow my pointer: [Once more, point to the transparency's 3
parts.] 'loon birds... swim under water... for what reason?' That's
our question. To answer it, think of true facts about loons. Who
has a true answer?" [Wait a short time; if no answers, offer this:
to catch fish]. "You're only thinking now, but you don't want to
lose this reason, so you'll mark this card by circling the 3. [Circle
the 3.] Now you question the next note. Think of a true fact to

Level 1.2: Reasons 3a

U, Teach: Thinking with Reasons...

answer. [Show the transparency of the note: loon birds... fly
south for winter. Point to the transparency's 3 parts as every-
one reads.] Read this question with me as | point: 'loon birds...
fly south for winter... for what reason?' [iead it once more,
pointing.] Read again: 'loon birds... fly scuth for winter... for
what reason?' [wait a short time; offer this: to find food.] Again
circle the 3. [Show the transparency of the note: three feet long.
Point to the transparency's 3 parts as everyone reads.] Now
read this question with me as | point: 'locn birds... three feet
long... for what reason?' [Read it once more, pointing.] Read
again: 'loon birds... three feet long... for what reason?' (wait a
short time.] | cannot think of a sure reason, either. Remember,
lots of notes will have no reason, ...but asking questions makes
you good thinkers. When you cannot answer, just go on the
next note; when you can answer, circle the 3. After questioning
each note, you will write some reasons that you choose."
[Principle: Knowledge of Results- Assured]

*Shift to learners' notes.  [Lesson Design: Checking for Understanding]
“Now read your notes and try this REASONS qquestion. Share one
with us. Read the three parts, and we'll try to answer it with you
50 you can circle the 3. Who has a reason question to share?"

[Wait for raised hands.] [Principle: Rate and Dlegree- Active Participation]

[Show the blank note transparency. As volunteers read their
statements aloud, point to three parts on the transparency.] "[Vol-
unteer], read your question with all three parts. We'll listen and
tryto think of reasons." [Ask four or five volunteers to read aloud
as you point to the three parts.]

L Initiate practices. [Lesson Design: first Guided, then Independent Practice]
"Now, for 10 minutes, think with your partners (or teams). [Teach-
ers, choose one of these directives.] [lf your notes are arranged
in the same order, take turns asking the question. Share an-
swers. Circle the 3 when you like someone's answer.] [OR]
[Since you only have a few notes, put them all in the same order
atthis time. Share answers. Circle the 3 when you like someone's
answer.] Listen to the questions, then concentrate and stretch
your thinking. When you have finished questioning all notes,
you will privately make choices of the 3's that you want to keep.
Once more, here's the question, 'The subject, the note, for what
reason?"

"Stop. Work alone so you can privately choose. Choose 2-3
reasons for your document; write the key words under 'reasons'
on the cards." [After their first document, identify a range for

them, between 2 and 6.] [When you determine that learners
are ready for Independent Practice, give them each a Writer's

Guide, Level 1.] [Principle: Retention- Practice, Reinforcement]

[Principle Transfer- Applied Thinking|
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E Sehedule...

First Experience [Gr. 1][Gr. 2] [Video Tape - Not Researched]
20 minutes [Gr. 2: write a reason on 2] [10][15 notes]

Second Experience [Cr. 1][Gr. 2] [Experience- Not Researched]
*20 minutes [Gr. 2: write a reason on 2-4] [10][15 notes]

[Concrete Subject - Researched)]
[15-25 notes]

Third Experience
20 minutes [Gr. 2: write a reason on 2-6]

[Textbook - Not Researched)]
(15-25 notes]

Fourth Experience
*20 minutes [Gr. 2: write a reason on 2-6]

115
F Assess SKills
° Authentieally...

Portfolio Sample Options
*Anal: Several notes show circled 3's; some display

chosen reasons. [2]
* Self: Envelope and forms display orderliness. 7]
Observation Record Options
*Comp: Interprets and applies Video Guide 3a instructions. [1]
*Comp: Interprets and applies Writer's Guide 3a instructions. 1]
*Anal: Follows strategy for thinking of reasons among facts. (2]
+Self: Uses time for work; clears spaces for work; maintains

forms and sources. [7]

Performance Test Options
* Anal: Asks questions to infer reasons; writes on cards. [2]

Rubric ¢ 1 =not yet: work on __.

Scores ¢+ 2=emerging: doing ___ .. workon __
* 3 = developing: doing __ ... workon __.
* 4 = maturing: doing __ ... workon __.

* 5 = strong: continue doing __.

3b. Think of Likenesses and/or Differences.
(a) Get ready to think of likenesses or diff

Specific Instructions [
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Writer's Guide, Specific Instructions, Level 2, page 3: This strategy of reasons exercises a thinking skill at Bloom's Analysis level. It leads
thinkers through a process of connecting thoughts in cause-effect relationships. Thinkers gain self-esteem through their ownership of
these causal connections. This strategy applies to all information and stimulates high-level thinking for all ages. This strategy is a must!
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Level 1.2: Likenesses/Differences 3b

3b.Think of Likenesses and/or

Differences.
(a) Get ready to think of likenesses or differences.
g b e

Basic Instructions 3
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(" Writer's Guide, Basic Instructions, Level 1, page 4: Writers examine each note to determine those which can be explained with a

A,

Having examined all notes, they read the cards with circled 4's. Grade 2 selects 2 likenesses to write on cards,
A

comparison or a contrast. First they question all notes, and when they think of an answer, they circle the 4 in front of "Like/Unlike."

Account for Learned SKkills...

Skills of Intellectual Arts

*1 - Knowledge Skill Level

.Knows methods and procedures. (1] [2]

*2 - Comprehension Skill Level

Interprets facts, principles, and directions from visual sources. [1
«Interprets facts, principles, and directions from verbal sources. [1
*3 - Application Skill Level

-Applies correct usage of a method or procedure. 3]
*4 - Analysis Skill Level

-Analyzes relationships among facts. [4]

Skills of Relational Arts
e Intrapersonal - Performs for self. [7]
-Manages time and order of spaces and materials.
.Exercises self-reliance and value to workmanship.
Interprets uncertainties, errors, and failings as part of learning,
e Interpersonal - Performs with others. [7]
-Applies skills of relating to people.
-Applies skills of working with others.

Skills of Communication Arts
Language Arts Skills
*Learning the Process and lts Strategies (1]
-Know: Knows strategies for creating explanatory devices.*
] -Comp: Interprets and applies video instructions.
.Comp: Interprets and applies written instructi
] p: Interp pp ri ctions.
*Performing the Process and Its Strategies [2]
-Anal: Examines information to infer meanings
and create explanatory devices.*
*Applying the Process and Its Strategies [3]
-App: Applies strategies for interpreting in‘ormation
through devices.*
*Transferring the Process and Its Strategies
to Written and Spoken Text (4]
-Anal: Breaks down, then examines explanztory devices from
written and spoken text.*
*Likeness and Difference are the explanatory device.
Technical Arts Skills
*Computer .Syn: Plans the production of a document on database. [5]

*Video .Syn: Plans the production of a video documentary. [6]
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» Understand...

A Comparison and a Contrast explain a
thing by illustrating it with something familiar that
is clearly similar or clearly different. Neither is an
exact representation of the thing.

Parallel Connections between Facts

Note
made from volcanoes
Comparison Contrast
like obsidian unlike

metamorphic rock

e Comparisons and Contrasts

- Pumice -

Thinking Skill: Analyze Parallel Relationships

*When learners connect thoughts to one another as com-
parisons or contrasts, they are performing a relation skill,
in the middle of Bloom's Analysis level of thinking. Dur-
ing this step learners focus on each noted idea to probe
their own stored knowledge for comparisons or contrasts
that can illustrate some of the ideas. Though comparisons
could be omitted for a new learner's first assigned experi-
ence, they must be included soon. Contrasts might be a
longer omitted option. Learners learn skills of relating new
ideas to their own knowledge, inferring parallel relation-
ships, and selecting quality parallels.

*Comparisons and/or contrasts connect in three ways. En-

courage growth in thinking styles through each of them.
«Direct: same items [bird to bird]
«Indirect: similar items [bird to plane]
+Abstract: figurative items [happiness to flying]

sFor this step learners examine each note, reading the 1.
SUBJECT, the 2. NOTE, and the 4. LIKE OR UNLIKE WHAT ques-
tion. The question causes learners to scan their own know!-
edge of the subject. When they connect a note to their
knowledge, a parallel relationship is made. They circle
the "4" on the card and move on to the next note. After
questioning all notes, they review the circled "4" notes,
and select quality connections to help readers understand.
They write their selections on cards, under the "4."

s Transfer this skill to published readings. Regularly engage
learners as analytical readers. Teach them to analyze com-
parisons or contrasts from text and to determine if they are
direct, indirect, or figurative.
theasthot Press « 206 Saratoga Lane North * Minneapolis, MN 55441 ©2001
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C . Plan...

A likeness is a tool used to clarify meaning by paralleling it with something
that is similar and familiar. A difference, on the other hand, is a tool that
clarifies meaning by illustrating the opposite, but also familiar. Here, we
ask learners to read their notes and probe their long-term memories for
like-different parallels. They are learning how to explain messages with
commonly known comparisons and contrasts trat can help others to un-
derstand meanings. Also, here is another opportunity for transfer to ana-
lytical reading skills. Comparisons and contrasts are frequently popping
up in published readings. Spend regular practice time, having students ac-
count for comparisons and/or contrasts in their rezdings.
[Principle: Retention- Meaning, Relationship of New Learning to Past Experiences|
[Teacher Behavior: Teach to the Principle- Transfer, Applied Thinking|

First Experience [Gr.K: 1 note; Gr. 1: 10 notes; Gr. 2: 15 notes|
(Implant information with a Video Tape - Not Researched]

o|f learners have never before done this Thinking and Writ-
ing Process, this step should be omittad. However, if they
have had at least one experience, include it as follows.

*Think orally with like/differs. Circle4's. [Gr.2:Require like-
nesses written on 2 cards.]

sFollow Video Guide. Use Teacher's Transparencies.

*Monitor: all notes must be questioned; 4's circled.
[Teacher Behaviors: Monitor and Adjust- Interpret Responsive Behaviors|

Second Experience [Gr. K: 1 note; Gr. 1: 10 notes; Gr. 2: 15 notes|
[Share an Experience - Not Researched]
*Think orally with like/differs. Circle 4's. (Gr.2:Require like-
nesses written on 2-4 cards.]
*Follow Video Guide. Use Teacher's Transparencies.

*Monitor: improved quality; some indirect/abstract.
[Teacher Behaviors: Monitor and Adjust- Interpret Responsive Behaviors|

Third Experience [Gr.2:15-25 notes| [Concrete - Researched]

*Think orally with likenesses. Circle 4's. [Gr.2:Require like-
nesses written on 2 - 6 cards.]

*Use Teacher's Transparencies. Begin Writer's Guide.

*Monitor: above + apply reading to Basic Instructions.
[Teacher Behaviors: Monitor and Adjust- Interpret Responsive Behaviors]

Fourth Experience [Gr.2: 15-25 notes| [Textbook - Not Researched)
*Gr. 2: Require likenesses written on 2 - 6 cards.]
*Use Teacher Transparencies.

Teach Writer's Guide.

*Monitor: above + use of Basic Guides.
[Teacher Behaviors: Monitor and Adjust-
Interpret Responsive Behaviors|
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Level 1.2: Likenesses/Differences 3b

A comparison and a contrast are tools for explaining.
They use a thinking strategy that links new information
to prior knowledge or, sometimes, to other new infor-
mation. Connections make parallel relationships, rang-
ing from concrete to abstract in three stages: "literal, semi-
literal, and figurative" or "direct, indirect, and abstract."

«Decide: If you will include this step at this time for your learners
and/or with your chosen subject field.

«Decide: If you will include both "like and unlike" or include only "like."

«Pull; Step 3b from the Instructor's Transparencies, Level 1,

+Group: students either in pairs or in groups of 3-6.

«Prepare: a transparency of a blank note card, Level 1, Form 6.

+Prepare: a transparency of note card: 1. loon birds 2. swim under water 3. catch fish.

*Prepare: a transparency of note card: 1. loon birds 2. three feet long,

«Prepare: a transparency of note card: 1. loon birds 2. black and white.

«Return to learners: 9X6 half-envelope wallets, Synonyms and Outline forms.

*Tell what they will be doing: [Lesson Design: Anticipatory Set, Objective]
"You are so smart. You have already thought of some reasons.

Now let's try another way to think."  (Motivation: Reward- Intrinsic]

-Explain how this step works: [Lesson Design: Input]
[Show Step 3b from the Instructor's Transparencies, Level 1.]
"You do this just like you asked for REASONS. Only this time
you ask the #4 question, 'LIKE or UNLIKE WHAT,' and you circle
the 4's. You won't have many answers. You'll just go on and

question all the cards. Again you can practice your thinking."
[Principle: Transfer- Similarity]

*Demonstrate how this step works: [Lesson Design: Modeling]
"Let's do some together. [Show the transparency of the note
card with: swim under water.] [Point to transparency's 3 parts.]
First you say the SUBJECT - 'loons..." Next you say the NOTE -
'swim under water..." Then you add 'LIKE or UNLIKE WHAT?' So
your whole question sounds like this. [Point to the 3 parts on
the transparency.] 'Loons... swim under water... like or unlike
what?' That's it, read it again. 'Loons... swim under water...
like or unlike what?' Who has a sure answer? [if needed,
donate this answer: like penguins.] We have a likeness, so |
circle the 4 in front of the question, like this. [Circle the 4.]
That's all we do right now; just ask the questions and circle the
4's. Most notes will not have an answer. The important part is
that you learn how to think about each note. Let's try this note.
[Show the transparency of the note card with: three feetlong.]
[Point to the 3 parts on the transparency as you read them.]

D, Teach: Thinking with
Likenesses and/or Differences...

Read with me, 'Loons... three feet long... like or unlike what?'
[Repeat the question.] [Allow thinking tirne.] Any sure an-
swers? No? None that are sure answers{ | don't have any
either. That's okay. We just go on to the next note. How about
this note? [Show the transparency of the note card with: mate
for life.] Help me to read it. 'Loons... mate for life... for what
reason?" [Repeat the question.] [Allow thinking time.] Any
sure answers! [If needed, donate this answer: like Canada
geese.] Circle the 4 and read the next note. You are doing just

fine." [Principle: Reinforcement- Posilive Reinforcement, Social]

+Shift to learners' notes.  [Lesson Design: Checking for Understanding)
"Look at your notes. Who will volunteer to read a question
aloud from your notes?"  [Wait for raised hands.]

[Principle: Rate and Degree- Active Participation]

[Show the transparency of the blank note. As volunteers read
their statements aloud, point to three paris on the transpar-
ency] "[Volunteer], read your question with all three parts.
We'll listen and try to think of likenesses or differences." (ask
four or five volunteers to read aloud. As they read, point to

the three parts on the screen. Also, CIRCLE THE 3.]
[Principle: Rate and Degree- Hemisphericity]

sInitiate practices.
"Now, look at your notes and think with your partners (or teams).
Because you have so few notes, put your notes in the same
order. Take turns asking the question. Share answers. Circle
the 4 when you like someone's answer. Listzn to the questions,
then concentrate and stretch your thinking, When you have
finished questioning all notes, you will privately make choices
of the 4's that you want to keep. Once more, here's the ques-
tion. [Point to three parts on the transparency.] 'The SUbjECL
the note, like or unlike what?' Begin."

"Stop. Now it's time to choose the 4's thal you want to keep.
You will read the notes with circled 4's, and choose a 2 or 3
like or unlike ideas. You will write them on the cards under
question 4, just like you wrote reasons." [Principle: Transfer- Similarity]

[Lesson Design: first Guided, then Independent Practice]

"Choose between 2 and 4 likenesses (or differences) and write
key words on your cards."
[Principle: Motivation- Interest, Active Participation]

[When you determine that learners are ready for Independent
Practice, give them each a Writer' ide, Level 1 and teach
them how to read directions.]
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Level 1.2: Likenesses/Differences 3b

E : Sehedule...

First Experience [Gr.1][Gr. 2] [Video Tape - Not Researched)
*20 minutes  [Gr. 2: write a likeness on 2] [10][15 notes)

Second Experience (Gr. 1][Gr. 2] [Experience- Not Researched]
*20 minutes [Gr. 2: write a likeness on 2-4] [10](15-20 notes]

Third Experience
20 minutes [Gr. 2: write a likeness on 2-6]

[Concrete Subject - Researched]
[15-25 notes]

- Not Researched]
[15-25 notes]

Fourth Experience [Textbook
*20 minutes  [Gr. 2: write a likeness on 2-6]

119

F Assess SKkills
o Authentieally...

Portfolio Sample Options

* Anal: Several notes have circled 4's; some notes display
chosen comparisons and/or contrasts. [2]

* Self: Envelope and forms display orderl ness. (7]

Observation Record Options

* Comp: Interprets and applies Guides' 3 instructions. [1]

* Anal: Follows strategy for thinking of likenesses and/or
differences between facts and knowledge. (2]

» Self: Uses time for work; clears spaces for work; maintains

forms and sources. [7]

Performance Test Options

* Anal: Asks questions to infer compariscns/contrasts and
writes some on cards. [2]

Rubric ¢ 1=notyet: workon ___

Scores *2=emerging: doing ___ .. workon __
* 3 = developing: doing __ .. workon __
* 4 = maturing: doing __ ... workon __

* 5 = strong: continue doing —

3b. Think of Likenesses and/or Differences.

Specific Instructions [
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Writer's Guide, Spe(:lfc lnstructmns, Level 1, page 4: This skill of inferring parallels is a relationship skill at the ana!y5|s |evel of :
thinking. It leads learners through a strategy of comparing and contrasting between new facts and prior knowledge (sometimes naw |
facts ). Thinkers gain ownership by connecting relationships between facts and their own knowledge
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120 Level 1.2: Subject Synonyms 3c

3¢.Think of Words to Call Your 5
e Y — i i

Subject.
(a) (f:ei ready to write on your Subject Synonyms
i he blanks at th f i

Number 1. mnguias o e (eirele sns)

Pronen L1 T S W
i ) Astion Verks —an Cirarmgea to Hecine
(b) nibble |« nibblers
n o 1€ s
climb |« _climbers
umpers

PHEHS

(c) Think of nouns that your subject(s) can be n._clever Greatures
nd te @ PMEL‘-‘;Q!G_?E,
e - animals

(d) Think of words to describe your subject(s),
then copy or think of new nouns that go with
these wo nes next to numbers 12, 13,

(e) Choose your best subject synonyms. Choose the best names
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(" Writer's Guide, Basic Instructions, Level 1, page 5: On a Subject Synonyms form, learners list words which they will be able to use
when referring to their subjects when they write their documents. This step has leamers name subjects by scanning their knowledge for
_some speech parts. Grade 2 circles between 2 - 5 synonyms which they intend to use in their written documents.

A » Acecount for Learned SKills...

Skills of Intellectual Arts Skills of Communication Arts

*1 - Knowledge Skill Level Language Arts Skills

-Knows methods and procedures. [1] [2] *Learning the Process and Its Strategies [1]

*2 - Comprehension Skill Level -Know: Knows strategies for creating explanatory devices.*

Interprets facts, principles, and directions from visual sources. 1] .Comp: Interprets and applies video instructions.
Interprets facts, principles, and directions from verbal sources. [1] .Comp: Interprets and applies written instructions.

Translates meanings from text. *Performing the Process and Its Strategies (2]
*3 - Application Skill Level .Anal: Examines information to infer meanings and
-Applies correct usage of a method or procedure. (3] create explanatory devices.*
*4 - Analysis Skill Level *Applying the Process and Its Strategies [3]
-Analyzes relationships among facts. [4] -App: Applies strategies for interpreting information through devices.*
Skills of Relational Arts sTransferring the Process and Its Strategies to Written
* Intrapersonal - Performs for self. [7] and Spoken Text [4]
.Manages time and order of spaces and materials. .Anal: Breaks down, then examines explanatory devices
-Exercises self-reliance and value to workmanship. from written and spoken text.*
Interprets uncertainties, errors, and failings as part of leaming. *Subject synonym is the explanatory device.
*Interpersonal - Performs with others. (7] Technical Arts Skills
.Applies skills of relating to people. *Computer .Syn: Plans the production of a document on database. (5] .
-Applies skills of working with others. *Video .Syn: Plans the production of a video documentary. (6]
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Level 1.2: Subject Synonyms 3c

» Understand...

A Subject Synonym is an alternative word
that is used when referring to the subject. It gives
the writer variety and a chance to emphasize facts.

Alternative Words for the Subject

Verb Forms Nouns Word Pairs
float floater airy floater
boil boiler foamy boiler

polish polisher  wonderful polisher

e Subject Synonyms -«

- Pumice -

Thinking Skill: Apply Semantics

*When learners apply their semantic choices of words to
express information about their subjects, they are perform-
ing a translation skill, in Bloom's Application level of think-
ing. This information processing strategy is the last time
when learners move information through their minds to
gain perspectives, understandings, and readiness before
outlining their notes.

*Learners scan their memories for facts to match words in
parts of speech. To think of VERBS they ask, "What does
[my subject] do?" They list ACTION VERBS and transpose
them into nouns (synonyms). To think of NOUNS, they ask,
"What can [my subject] be called?" and to think of ADJEC-
TIVES, they ask, "How can [my subject] be described?" From
lines 4-15, they circle numbers of 2-5 synonyms that they
will use in their documents.

*This strategy leads to success, regardless of the age, knowl-
edge, or sophistication of the learner. It works well with
pairs, teams, or individuals. Caution: While writing their
documents, learners totally forget about synonyms unless
they make check marks on numbers as they use them.

» After Grade 1 this is a fun strategy to transfer to reading analy-
sis. Learners enjoy spotting synonymous terms that authors
use in reference to their subjects. Carry learners beyond "spot-
ting synonyms;" lead them to inferring the implied meanings;
charge them with identifying the root words' parts of speech
e.g.: action verb, noun, adjective].

theasthot Press » 206 Saratoga Lane North ® Minneapolis, MN 55441 ©2001
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Subject synonyms is a strategy for learners who are bored with writing
"my subject" and "it." At last they have a way of processing other names to
call their subjects! Painlessly, though, they are also learning essential
parts of speech and implied meanings. This final "scan" of their knowl-
edge gives them synonyms for writing or speaking. It also gives them a
last mental processing of the facts, before they sort them into an outline of
related parts (Step 4). Steps 3a-3c help learners to understand meanings
and relationships among their notes, enabling them to sort and arrange
them. This synonyms strategy is a fitting follow-up to the other two strat-
egies because it calls for names that probably evolved through those other
two strategies. Finally, this strategy transfers as a powerful analytical reading
skill. Learners actually enjoy spotting synonyms and determining their
part-of-speech origins. [Principle: Retention- Degree of Original Learning,
Transfer| [Teacher Behavior: Teach to the Objective- Content]

First Experience [Gr.K: 1 note; Gr 1: 10 notes; Gr. 2: 15 notes|
(Implant information with a Video Tape - Not Researched]

oI learners have never before done th's Thinking and Writ-
ing Process, this step should be omitted. However, if they
have had at least one experience, include it as follows.

*Think orally of synonyms. [Gr.2: Share synonyms; require 2
subject synonyms.]

*Follow Video Guide. Use Teacher's Transparencies.

*Monitor: list first; choose and circle final selections.

[Teacher Behaviors: Monitor and Adjust- Interpret Responsive Behaviors|
Second Experience [Gr.K: 1 note; Gr. 1: 10 notes; Gr. 2: 15 notes|

[Share an Experience - Not Researched|
*Think orally of synonyms.

[Gr. 2: Share synonyms; require 2 subject synonyms.]
*Follow Video Guide. Use Teacher's Transparencies.
*Monitor: synonyms come from facts about subject.

[Teacher Behaviors: Monitor and Adjust, Interpret Responsive Behaviors|
Third Experience  [Gr.2:15-25notes] [Concrete - Researched]
*Think orally of synonyms. [Gr.2: Share synonyms; require 2

subject synonyms. |
*Use Teacher's Transparencies. With ready learners begin to

teach use of the Writer's Guide.

*Monitor: above + apply reading to Basic Instructions.
[Teacher Behaviors: Monitor and Adjust- Interpret Responsive Behaviors]
Fourth Experience [Gr. 2: 15- 25 notes] [Textbook - Not Researched|
*Think orally of synonyms.  [Gr.2: Share synonyms; require 2

subject synonyms.]

*Use Teacher Transparencies. Enforce Writer's Guide.

*Monitor; above + use of Basic and lllustrated Guides.

[Teacher Behaviors: Monitor and Adjust-
Interpret Responsive Behaviors]
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Level 1.2: Subject Synonyms 3c

A subject synonym is an alternative name for
the subject. Speakers and writers use syn-
onyms to avoid constant use of "loons" and
"they" when referring to their subjects. However, they also
use synonyms to plant messages into audiences' minds.
For example, "loyal parents," plants two messages.

NOTE: Experienced speakers and writers use synonyms fluently as
they write; not so with learning speakers and writers who do better
by planning subjects' synonyms before arranging and composing
their documents. This strategy leads them through one last per-
spective for processing information; it puts them into an uninter-
rupted, prewriting, synonym-planning mode of thinking. Like the
previous five processing strategies, this synonyms strategy helps
learners to understand information before they organize and com-
municateit. [As they write, they should "check off" used synonyms.]
This particular strategy also applies uses of three speech parts: noun,
verb, and adjective. This is a fun strategy to transfer to analytical
reading skills. Enjoy learners spotting synonyms for subjects, rec-
ognize parts of speech, infer implications, and interpret messages!

«Pull: Step 3c from the Instructor's Transparencies, Level 1.
+Prepare: transparency of blank Level 1 Subject Synonyms Form 9.
*Return to learners: 9X6 half-envelope wallets, Synonyms and Outline forms.

*Tell what they will be doing. [Lesson Design: Anticipatory Set, Objective]
[Project Synonyms form on the screen.] "Your subject is _[SUB-
[ECT] . Let's think of other names to call _(SUBIECT] _ so you

won't get tired of always using your subject's name."
[Principle: Motivation- Knowledge of Results, Defined]

[Wait while learners complete top lines,] "First, fill in the lines at
the top of your Subject Synonyms form. This time, on LINE 1,
circle 'plural." On LINE3, circle 'they." [Project Instructor's Trans-
parency Step 3c, Level 1. Lay paper over lines 4-15.] Your forms
should look like this. The lines are grouped in three parts. We'll
work on one part at a time." [Remove paper.]

*Demo, then do lines 4 - 7 ... verbs.  Lesson Design: Input, Modeling]
[Continue showing Instructor's Transparency 3c; lay paper over
lines 8-15.] "This form is about people. Here are the verbs that
they do. [Read the verbs.] The verbs are turned into naming nouns
about these peopfe. [Read Lines 4-7 nouns.] [Now project the
blank Synonyms form on the screen. Cover lines 8-15 with a sheet
of paper.] Look at the ‘action verbs' box on my synonyms form.
'What do [loons] do?' [Write action verb answers in the 4-7 box:
swim, fish, raise chicks.] Write words in your own boxes. Ask:
'What do [my subject] do?' Share some answers that you can write
in your verb boxes. Write at least two verbs." [Ask for several
answers shared orally.]  [Lesson Design: Checking for Understanding, G. Practice]

[Continue to focus on lines 4-7 with a paper covering 8-15.] "Here's

D o Teach: Thinking of Synonyvms...

the next step. See the arrow; it goes from lefl to right... from verbs
to nouns. 'Swim' is my action verb about loons. Following this
arrow... they are called, 'swimmers." So | write 'swimmers' on the
line across from 'swim.' [Write nouns from verbs on the lines 4-
7: swimmers, hunters, chick raisers.] Change all verbs into nam-
ing nouns. [Wait for everyone to finish.] Draw a large X' through
the box of verbs."

*Demo, then do lines 8-11 ... nouns.  [Lesscn Design: Input, Modeling]
“Let's move to 'nouns' on lines 8-11. Here's the question to help
us think of nouns. 'What can [my subject] be called?' I'll ask,
'What can [loons] be called?' The answer: 'Loons can be called
[animals, birds, creatures, predators].' [write answers on noun
lines.] Think of nouns for your lines. Firs: ask, 'What can [my
subject] be called?' Then answer, '[My subject] can be called |blank]."

[Lesson Design: Checking for Understanding, Cuided Practice]
"Share your nouns. Write least two nouns on lines 8-11." [Circu-
late to check understandings. Call for answers shared orally.]

*Demo, then do lines 12-15 ... adjectives. lLesson Design: Input, Modeling]
"Now look at ‘adjective-noun' lines 12-15. These lines ask first for
‘adjectives' or 'describers.’ This time we look for words to de-
scribe loons. Here's the question: 'How can [my subject] be de-
scribed?' So I'll ask, 'How can [loons] can be described?’ The
answer: 'Loons can be described as being [graceful, speedy, loyal].
[Write adjectives on the left side of lines 12-15.] Now you ask the
question. Ask, '[My subject] can be described as being Iblank] ."

[Lesson Design: Checking for Understanding, Guided Practice]
"Share your adjectives. Write at least two adjectives on lines 12-
y | J
15." [Circulate to check understandings. Call for oral answers.]

*Demo, then do lines 12-15 ... nouns.  [Leison Design: Input, Modeling]
"You need nouns after the adjectives on lines 12-15. Read each
adjective, then look for a noun. Find nouns on lines 4-11, or think
of new nouns. Read an adjective, then write a noun that goes
with it. | have [graceful.] [write 'swimmer.] | think [swimmer|
goes with 'graceful.' Now | have [graceful swimmer]." (write nouns
next to adjectives, lines 12-15.] ll write [speed diver] and [loyal mates].

[Lesson Design: Checking for Uriderstanding, Guided Practice]
“Now you write a noun to go with each adjective. Look on lines 4-
11 or think of another noun. Who has an adjective-noun pair of
words?" [Circulate to check understandings. Seek oral answers.]

*Choose synonyms to use. "Read your syronyms on Lines 4-15.
Choose 2-5 synonyms that you will use in your final document or
speech. Circle their numbers." (Select 2-5 synonyms with 15-25
notes. Too many synonyms will hurt the document.]

ink, Organize, Write by thea holtan th© 2001 » FAX/Call (612) 512-9197 # theathot@mneta.net




Level 1.2: Subject Synonyms 3c

. E . Schedule...

First Experience [Gr. 1][ Gr. 2] [Video Tape - Not Researched]
*20 minutes [Gr. 2: write 2 subject synonyms][10][15 notes]

Second Experience [Gr. 1][Gr. 2] [Experience-Not Researched]
*20 minutes [Gr. 2: write 2 subject synonyms] [10][15-20 notes]

Third Experience [Concrete Subject - Researched]
*10 minutes [Gr. 2: write 2 subject synonyms] [15-25 notes]

Fourth Experience [Textbook - Not Researched]
*10 minutes [Gr. 2: write 2 subject synonyms] [15-25 notes]

123
F Assess SKkills
° Authentieally...

Portfolio Sample Options
* Anal: Subject Synonyms form displays listed synonyms and
some circled choices. [2]

* Self: Envelope and forms display orderliness. [7]

Observation Record Options

* Comp: Interprets and applies Video Guide 3c instructions. [1]

¢ Comp: Interprets and applies Writer's Guide 3¢ instructions. [1]

* Anal: Follows strategy for thinking of subject synonyms. [2]

* Self: Uses time for work; clears spaces for work; maintains
forms and sources. [7]

Performance Test Options

* Anal: Asks questions for thinking of synonyms for a subject. [2]

Rubric ¢ 1=notyet: workon __

Scores ¢ 2=emerging: doing ___ ... workon __
* 3 = developing: doing ___ ... workon__
* 4 = maturing: doing __ ... workon ___

* 5 = strong: continue doing ___

Specific Instructions i

ur subject(s) can do.

(c) Think of nouns that your subject(s) can be called.

(d) Think of words to describe your subject, then copy
o or think af new nouns lhal o with lhese words

. T mat ihree werds ht yo e 19 Ume._ Lot whan Yo
e, e ot b o
I Numbar 1. singular of plural  (circle one)
| Subject2.
Pronoun3.he she i fhey (circle one)
| Actlon Varbs o 1o Nouns

_;'_ — nibble

sruaent _Will B. Abie
Tenchar_Miss Tee

ihai. can laka 1he place of y
o your produst

Ream 171 pae April 1
e o Ghis 'vour dpuach  Wrke al ladst T w

abject You will ua .‘]
use cucied

run(s._runners
climb |s._climbers

|«_nibblers
jump L Jjumpers

owmernounss._rodents 000

@®_creatures
._Mammals

animals

.....

_clever creatures
~pesty hibbiers
animals

R BTN iy
e

busy

.

T Tong TV ey

LEVEL 1]
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and adjectives.

| Writer's Guide, Specific Instructions, Level 1, page 5: This strategy engages leamers in yet another ‘processing" of their information.
2 While searching their knowledge for fitting synonyms, they are becoming familiar with three key parts of speech: action verbs, nouns,
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Level 1.2: Sorting Notes 4

Basic Instructions

= O

(b) Put confusing notes aside for awhile. You

(c) Label the Toﬂic line in the lower-left
corner of each note card. Look at the Topic

(d) Put your

©1994 by THEA M, HOLTAN
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other notes have been sorted and named.

L

Writer's Guide, Basic Instructions, Level 1, page 6: Learners sort notes into stacks. They read a note and match it to a category from a )
list of Topics. They write the category on the Topic line of each card. When confused by a note, they set it aside and return to it after all

Ao Account for Learned SKills...

Skills of Intellectual Arts
1 - Knowledge Skill Level
.Knows methods and procedures. (1] [2]

*2 - Comprehension Skill Level

Skills of Communication Arts
Language Arts Skills

*Learning the Process and Its Strategies [1]
Know: Knows strategies for producing a document.

Interprets facts, principles, and directions from visual sources. [1] .Comp: Interprets and applies video instructions.
-Interprets facts, principles, and directions from verbal sources. [1] .Comp: Interprets and applies written instructions.

*3 - Application Skill Level
-Applies correct usage of a method or procedure. [3]
*4 - Analysis Skill Level
-Analyzes relationships among facts. [4]
-Analyzes the organizational structure of a production. [4]
«5 - Synthesis Skill Level
. Produces a planned written or spoken document. [2] 5] [6]
Skills of Relational Arts
e Intrapersonal - Performs for self. [7]
.Manages time and order of spaces and materials.
-Exercises self-reliance and value to workmanship.
JInterprets uncertainties, errors, and failings as part of learning.
e Interpersonal - Performs with others. (7]
Applies skills of relating to people.

*Performing the Process and Its Strategies (2]

.Syn: Plans the structure of a composition.*

.Syn: Produces a document/speech in a form to match

audience and purpose.

*Applying the Process and Its Strategies [3]

«App: Applies strategies for producing a document.
*Transferring the Process and Its Strategies

to Written and Spoken Text [4]

-Anal: Breaks down text, then examines its organizational structure.*
*Categories to form an outline make the structure of a composition.

Technical Arts Skills
sComputer -Syn: Plans the production of a document on database. [5]

*Video Syn: Plans the production of a video documentary. [6]
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Level 1.2: Sorting Notes 4

» Understand...

Sorting notes is a beginning outlining skill. Learn-
ers sort their information into stacks and name each stack.
Learners tend to trip on this step when they learn it without
anticipatory sets and reinforcements. Once they learn this
skill, however, it remains with them for endless uses.

Looks How Formed Uses
tiny holes boiling in volcano cleansers
light weight mixed with gases scrubbers

white hardens with holes | polishers

e Note Stacks e«

- Pumice -

Thinking Skill: Analyze Categories

*When learners sort notes into their own groups (categories)
and give those groups names, they are performing a categori-
zation skill, at the beginning of Bloom's Analysis level of think-
ing. Analysis is a skill of taking something apart and deduc-
ing the relationships among its pieces. Therefore, sorting (re-
lationships) notes (pieces) can be very difficult without strate-
gic planning.

*Crades K and !: List categories for all to see. Use your list as
you lead learners through categorizing their ideas.

*Grade 2: Lead learners to "predict what you think we will
name our stacks of notes." Do this on Days 1, 2, and 3. Do it
again on the day of Step 4. Leave their list on the board so
they can use it in naming notes with a category.

*Teach outlining; consistently have learners predict categories:
for specific events, for lessons, for introductions to curricular
units of study.

*By itself, this note-sorting step helps learners organize both
thoughts and things in their world. It is a skill tragically over-
looked because most of us adults assume that learners can
only handle outlining at late high school ages. Few of us
have been given our own organization strategy; so few of us
have a strategy to give to learners. They can organize at age
3, and when they mature with practice and application, they
have few problems with it. Organizing enables them to man-
age thoughts, time, and space.
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C » IPlaam...

Sorting notes requires skills of analyzing the relationships among parts and
distinguishing category names for those relationships. If we give learners
a list of category names and tell them to sort things or thoughts into our
categories, most learners will succeed. The skill of sorting while using
listed category names is not the same as the skill of sorting while creating
a list of category names. The strategy in this step teaches learners to "think
of their own category names." In Level 1 we begin by providing the list of
names on the board. Then, after the second exparience, we ask for names
from learners and write them on the board. The strategy in Levels 2 and 3
teaches how to think of category names for notas. In this Level 1, assign
additional applied experiences with categorizing; give them repeated prac-
tice across the curriculum. [Principle: Retention- Degree of Original Learn-
ing, Practice] [Teacher Behavior: Teach to the Objective- Content]

First Experience  [Gr.K: 1 note; Gr.1: 10 notes; Gr. 2: 15 notes]
(Implant information with a Video Tape - Not Researched]
*Require a name on the Topic line of each note.
*Gr. 1 and 2: Write three or four category names on a trans-
parency. Project it for all to use.
sFollow Video Guide. Use Teacher's Transparencies.
*Monitor: top note names each topic's stack of notes.
[Teacher Behaviors: Monitor and Adjust- Interpret Responsive Behaviors]
Second Experience [Gr.K: 1 note; Gr. 1: 10 notes; Gr. 2: 15 notes|
[Share an Experience - Not Researched|
*Require a name on the Topic line of each note.
*Gr. 1: Write three or four category names on a transparency.
Project it for all to use.
*Gr. 2: Ask the group for "group names" (categories). Write
them on a transparency and project it for all to use.
*Follow Video Guide. Use Teacher's Transparencies.
*Monitor: above + name or initial on all topic lines.
[Teacher Behaviors: Monitor and Adjust- Interpret Responsive Behaviors|
Third Experience  [Gr.2:15-25nctes| [Concrete - Researched|
*Require a name on Topic line of each note.
*Gr. 2: Ask the group for "group names" (categories). Write
them on a transparency and project it for all to use.
*Use Teacher's Transparencies. Begin Writer's Guide.
*Monitor: above + apply reading to Basic Instructions.
[Teacher Behaviors: Monitor and Adjust- Interpret Responsive Behaviors)
Fourth Experience (Gr.2:15-25 notes] [Texthook - Not Researched]
*Require a name on Topic line of each note.
*Gr. 2: Ask the group for "group names;" project.
sUse Teacher's Transparencies and Writer's Guide.
*Monitor: above + use of Basic Guide. ;
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Sorting notes is the first step toward outlining. Learners
begin by predicting names for stacks of notes. As they
match notes to form stacks, they name each stack on its
top card and initial the other cards. Thus begins a topic
outline, an advanced skill of thinking.

«Pull: Step 4 from the Instructor's Transparencies, Level 1.

+Prepare: plastic transparencies of 4 note cards, Level 1, Form 5 or 6.
+Prepare: a stack of 5 - 10 paper note cards, Level 1, Form 5 or 6.
+Return to learners: 9X6 half-envelope wallets, Synonyms and Outline forms,

+Tell what they will be doing. [Lesson Design: Anticipatory Set, Objective]
"You have taken notes, and you have been so smart with
all your questions. Today you will sort your notes into
stacks, and you will give each stack a name." [
Principle: Motivation- Reward, Intrinsic]

*Explain how this step works.
[Project Instructor's Transparency, Step 4, Level 1; show Topic
lines on cards. Point out name on top note.] "This is how
your note cards will look. You will write topic names
on these topic lines of the cards just like these names
are written."
"You'll name your notes and put them into stacks. (Project
a transparency of the note card, and point to the Topic line.]
You will write names on the Topic lines." [Project
Instructor's Transparency, Step 4, Level 1; show Topic lines on

[Lesson Design: Input]

[Principle: Rate and Degree- Hemisphericity]

cards. Point out name on all notes.]

[With chalk or overhead pen, be ready to write names.] "Be-
fore we begin, let's think of the names that we can give
to our notes. When all your notes are in stacks, what
names do you predict we might have for them?" write
names as they say them. After they have listed the names, ask
the class to help you think of shorter names to substitute for
long names that might have been listed. e.g.: "what they do =
actions, behaviors" Long names are correct, but might be too
much writing for these youngsters.]

*Demonstrate how this step works.
[Lesson Design: Anticipatory Set, Objective]
"Clear your desk space; you only need your outline form,
your notes, and a pencil. Put everything else out of
your way. Set everything down; eyes up here."
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Level 1.2: Sorting Notes 4

@ » Teach: Sorting Notes...

[Hold note card for all to see.] "This is my first note. | read
it, and I look at the list on the board. | try to name it
from one of those names. Now | print the name on the
Topic line. [Model with a blank note card. Write a topic
name on the topic line.] Now | read my next note. | find
a name on the board and write it on the topic line again."

oShift to learners' note sorting, (Lesson Design: C Understanding]

"Now you do it. I'll help you to get started. On the
board we predicted what we might name our stacks,
and we listed some of those names. Now read one
note at a time and write names on the Topic lines."

[Lesson Design: Checking for Understanding]
"I want to know if you understand my instructions. Point
your thumb down if you do not understand the; point
your thumb sideways if you understand a little bit; and
point your thumb up if you really understand what to
do." [Monitor, and adjust the plan if thumbs are pointed

down.] [Teacher Behaviors: Monitor and Adjust]

"Everyone, read your first note, look at the names on
the board, and write a name on the Topic line. [Moni-
tor.] Read your second note, look at the names on the
board, and write a name on the Topic line. Choose a
name for each of your notes. Raise your hand if you
need help." [Monitor and, after checking, tell individuals to
continue.] [Teacher Behaviors: Monitor and Adjust]

-Initiate practices. [Lesson Design: first G P, then Independent Practice]
[Guided Practice is appropriate during this document. Inde-
pendent Practice with minimal guidance is unlikely until their
third or fourth document. When you determine that learners
are ready for Independent Practice, give them each a Writer's
Guide, Level 1. This guide fosters self-reliance in learning. It
also gives them opportunities to apply and strengthen their
direction-reading skills.] [Principle: Retention- Practice, Reinforcement]

*Explain and model how to crisscross stacks.
"Now all of your notes have a name on the Topic line.
Sort them into stacks so all the notes will be together by
their names." [Model your blank notes, then monitor.]
"Crisscross the stacks so they will be ready tomorrow.
Crisscross them face down, and put them into your ham-
burger fold. Then put the hamburger-folded outline into
your envelope." [Model your blank notes, then monitor.]
[Collect envelopes in pairs or groups by partners or teams.]




Level 1.2: Sorting Notes 4 1027

Assess SKkills
Eo Schedule... FO Authentically...

First Experience (Gr.1][Gr. 2] [Video Tape - Not Researched] Portfolio Sample Options

*20min.  [Gr.1and2: use your Topics]  [10][15 notes]  Anal: Notes are crisscrossed in stacks with names or initials
on Topic lines. 2]

* Self: Envelope and forms display orderliress. 7]

Observation Record Options

* Comp: Interprets and applies Video Guide 4 instructions. [1]

* Comp: Interprets and applies Writer's Guide 4 instructions. [1]

* Anal: Follows strategy for sorting notes into stacks. [2]

* Self: Uses time for work; clears spaces for work; maintains
forms and sources. [7]

Performance Test Options

* Anal: Asks questions to sort notes; name stacks as they form. (4]

Rubric 1 =notyet: workon

Second Experience [Gr.1][Gr. 2] [Experience - NotResearched]
*20 min.  [Gr. 1and 2: use your Topics]  [10](15-20 notes]

Third Experience [Concrete Subject - Researched]
*15min. [Gr.2:ask and list group's Topics]  [15-25 notes]

Scores 2= emerging: doing — .. workon __
Fourth Experience [Textbook - Not Researched] : 2 : ?nea\;ilﬁgé?gao?:éng _m...w;\:l(()r(l)(non =
*15 min. [Gr2: ask and list group's TOpiCS] H 5-25 notes| * 5 = strong: continue (:Ja_ng o i

(a) Sort your notes into 3-6 stacks.

@1894 by THEA M HOLTAN ©
L I 1 W mng All righls are d against or
eve TheasThot pr--s . zos Sar: alogn Lane anuapolu MN 55441 of any sort without expressed, written pammission

| Writer's Gmde Speaf s Instructlons, Level 1 page 6 This skill is enhanced with lead-up slralegles List ca!egory Tochs for first grede
- and for first-time second grade. Project one category at a time and ask the class who has a note that goes into the projected category.
Give them practice in thinking with specific facts and broad categories. To beginners categories and notes are equal
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Level 1.2: Outlining Notes 5

5. Outline the Notes.

Basic Instructions

(@ Writcl’._your t'jtle and your subject on the

to of your Topic Outline form (TG DUFLAR

tomc . Homes

...............................

(c) Write your Topics on the Topic lines of
the T You h:

ic Outline form

Titls Mast Our Tres Squirrels [ . .
Subject Tree Squirrels e U e el

tomc | Body

e WillG. AMS

E)
)

©1884 by THEA M. HOLTAN
“The Th
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All dghts are againet ar
of any sort without expressed, written permisaion

to them. They place the stacks in a vertical column, with the first name at the top. Then, beginning al the top, reading each stack's
TOPIC name, they copy the arranged names on TOPIC lines of the Outline form. "

—
{ Writer's Guide, Basic Instructions, Level 1, page 7: Learners (particularly Grade 2) arrange named stacks in an order that makes sens=

Ao Account for Learned Skills...

Skills of Intellectual Arts
*1 - Knowledge Skill Level

Knows methods and procedures. [1] [2]
*2 - Comprehension Skill Level

Skills of Communication Arts

Language Arts
*Learning the Process and Its Strategies [1]
-Know: Knows strategies for producing @ document.

‘Interprets facts, principles, and directions from visual sources. [1] .Comp: Interprets and applies video instructions.
-Interprets facts, principles, and directions from verbal sources. [1] .Comp: Interprets and applies written instructions.

*3 - Application Skill Level

-Applies correct usage of a method or procedure. [3]

*4 - Analysis Skill Level

-Analyzes relationships among facts. (4]

-Analyzes the organizational structure of a production. [4]
*5 - Synthesis Skill Level

-Produces a planned written or spoken document. [1] [5] [6]

Skills of Relational Arts
* Intrapersonal - Performs for self. 7]
-Manages time and order of spaces and materials.
-Exercises self-reliance and value to workmanship.
Interprets uncertainties, errors, and failings as part of leaming,
*Interpersonal - Performs with others. [7]
Applies skills of relating to people.

*Performing the Process and Its Strategies [2]

.Syn: Plans the structure of a composition.*

-Syn: Produces a document/speech in a form to match

audience and purpose.
*Applying the Process and Its Strategies [1]

-App: Applies strategies for producing a document.*
s Transferring the Process and Its Strategies

to Written and Spoken Text [1]

-Anal: Breaks down text, then examines its organizational structure.*
*Topics in a logical list make the structure of a composition.
Technical Arts Skills
Computer .Syn: Plans the production of 4 document on database.

*Video .Syn: Plans the production of a video documentary. (6]

Think, Organize, Write by thea holtan thC 2001 ¢ FAX/Call (612) 512-9197 # theathot@mneta.net




Level 1.2: Outlining Notes 5

» Understand...

Outlining notes is a skill of arranging note stacks
and writing TOPIC names on the Topic Outline form. Be-
ginners focus on the physical skills of manipulating the
stacks, their topics, and the Outline form. They advance to
considerations of purpose, audience, and form when they
arrange stacks to form outline plans for their productions.

Arrangements for Purposes and Audiences

I. Looks 1. Habitat I. Habitat
1. How Formed Il. Body Il. Family
1. Uses 1. Family I1l. Body

e Stack Arrangements e

- Pumice -

Thinking Skill: Synthesize Meanings

*When learners arrange stacks (categories) to fit their planned
purpose, audience, and form, they are performing a produc-
tion skill, at the beginning of Bloom's Synthesis level of think-
ing. Synthesis is a thinking skill of using varied pieces to
produce a "new whole." This strategy toward that "new whole"
has learners arrange their categories by writing topic names
on TOPIC lines. At first, learners simply learn this strategy's
physical movements; later, they grow in intellectual processes.

*Grade 1 learners are learning how to manipulate the parts
with their physical coordinations. They are not ready for the
intellectual emphasis of this step. They should decide which
Topic will be first, second, and third; they then should copy
those topic names on the first, second, and third lines of the
Topic Outline. If they can explain their "reasons" for the
order, praise them; if they cannot, let it go. The emphasis
here is on following the steps, not on pursuing audience and
form.

*Grade 2 learners should be expected to do much the same as
Crade 1 is expected to do. They generally do better, how-
ever, at explaining their "reasons' for the order in which they
have arranged their topics.

*Grades 1 and 2 Topic Outlines should show capitalized top-
ics on the TOPIC lines. They should show information on
the lines at the top.
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C . Plan...

Outlining begins the forming of a synthesized olan of all that has been
gathered and processed. This skill is learned in graduating experiences,
developing from physical to intellectual growth. "Skill learning" implies
that learners begin with no skills and progress up a plane of graduating
complexities. Therefore, nearly all beginners of any skill start at "grade
one." Grade one gives us the physical movemerits and coordinations of a
skill. Most of us cannot leap to full performance without that physical,
"grade one" step. Once "physical" coordinations take root, we are "emo-
tionally" comfortable with the performance, and, therefore, "socially" ac-
ceptable. Then our "intellectual" beings begin to flourish and grow. Be-
gin all skills with the "grade one" focus on movement and coordination.
[Teacher Behavior: Teach to the Carrect Levels of Difficulty]

[Principle: Motivation- Suzcess, Level of Difficulty]

First Experience  [Gr.K: 1 note; Gr. 1: 10 notes; Gr. 2: 15 notes|
(Implant information with a Video Tape - Not Researched]

*Require that note stacks and outline be in the same order.

*Follow Video Guide. Use Teacher's Transparencies.

*Monitor: stacks crisscrossed faced down, first topic on top.
[Teacher Behaviors: Monitor and Adjust- Interpret Responsive Behaviors]

Second Experience (Gr. K: 1 note; Gr. 1: 10 notes: Gr. 2: 15 notes|
[Share an Experience - Not Researched)

*Require that note stacks and outline be in the same order.

*Follow Video Guide. Use Teacher's Transparencies.

*Monitor: above + outline's TOPICS begin with capital letter.
[Teacher Behaviors: Monitor and Adjust- Interpret Responsive Behaviors|

Third Experience [Gr. 2:15 - 25 nctes] [Concrete - Researched]
*Require stack arrangement shows a plan.
*Use Teacher's Transparencies. Begin Writer's Cuide.

*Monitor: above + apply reading to Basic Instructions.
[Teacher Behaviors: Monitor and Adjust- Interpret Responsive Behaviors|

Fourth Experience|(Cr.2: 15- 25 notes] [Textbook - Not Researched|
*Require stack arrangement shows a plan.
*Use Teacher's Transparencies. Enforce Writer's Guide.

*Monitor: above + use of Basic Guide's Illustrations.
[Teacher Behaviors: Monitor and Adjust- Interpret Responsive Behaviors]
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Level 1.2: Outlining Notes 5

Outlining notes begins the development of a
plan. A plan focuses an a purpose, an intended
audience, and the form in which the message
will be conveyed. A plan should be made before its out-
line, but learners first must develop the skills of outlining
and of writing in the four forms.

+Pull: Step 5 from the Instructor's Transparencies, Level 1.

+Prepare: a plastic transparency of the Topic Outline form, Level 1, Form 11.
+Use: Step 4's stack of 5 - 10 blank paper note cards, Level 1.

*Retum to learners: 9X6 half-envelope wallets, Synonyms and Outline forms,

oTell what they will be doing.  [Lesson Design: Anticipatory Set, Objective]
"Take outyour notes. Look whata wonderful job you smarts people
did. They are already in groups with names on the topic lines.

Now you will put the stacks in order the way you want them."
Principle: Motivation- Reward, Intrinsic]

*Explain how this step works. [Lesson Design: Input]
"Begin by thinking abouta person your age who will be your reader.
This person knows almost nothing about your subject. You will
decide the first topic to get your reader started; then decide the
second, third, and fourth topics. You will arrange the topics in any
way that makes good sense to you. [Project the Instructor's Trans-
parency, Step 5, Level 1.] This is how your Topic Outline will look.
Notice the subject and the title at the top. Notice, too, that each
topic begins with a capital letter. Get your outline forms ready.
Write information at the top, and write your subject on the 'sub-

ject' line. If you can think of a title, write it on the Title line."
[Principle: Motivation- Knowledge of Results)

*Demonstrate how this step works. [Lesson Design: Modeling]
[Either borrow a student's stacked notes or have a sample set of
blank stacks ready for demonstration. While you are waiting, write
on the top lines of the Outline form transparency, Level 1. Project
it on the screen.] "The top lines of all outlines should all be com-
pleted. I'll use these note stacks to show you this next step. My
reader knows almost nothing about common loons, so what would
be my best first topic? I'll choose the 'Body" stack for my first Topic
because | think my reader should be able to picture 'common loons.'
[Place the "Body" stack on your table, an arm's length from you.
As you demonstrate, place the stacks in a vertical column that will
resemble the vertical column of Topic lines on the Topic Outline
form.] | set this 'Body' stack on the table an arm's length away
from me. Now, thinking about 'Body," what would be a good
second stack? I'll choose 'Habitats.' | set this 'Habitats' stack on
the table closer to me, beneath the 'Body' stack. My last stack is
'Families,' and | put the 'Families' stack closest to me, beneath the
'Habitats' stack. My stacks are now in an up-and-down list. The
topic name is on the top card of each stack. Now I'll copy my
topic names onto the TOPIC lines of the Topic Outline form. Notice

D . Teach: Outlining the Notes...

that | always capitalize each Topic of the outline." [Write and capi-
talize "Body" on the TOPIC | line; "Habitats" on the TOPIC Il line;
and "Families" on the TOPIC IIl line.]

+Shift to learners' outlines. [Lesson Diesign: Check for Understanding]
"It's your turn. I'll help you. Before we do anything, though, clear
your spaces because you'll need room for your stacks. [Give them
a moment to clear their work areas.] Spaces ready! Take your
stacks out of the envelope, and set each stack on your work area."
[Monitor all Topic names are on top note cards.]

“Think about arranging your topics for your reader. A few days ago
you each decided who your reader will be. You chose a reader
around your age who knows almost nothing about your subject.
Pick up the first stack, straighten your arm, and set it an arm's length
away from you. [Gesture this action. Monitor their actions.] Read
your other topics; again think carefully. Which topic will blend
with your first topic? Pick up this second stack and set it beneath
the first stack, closer to you. [Gesture this action. Monitor their
actions.] Decide the third, fourth, and other stacks. Put them all in
order. [Monitor their actions.]

"You did that very well. Here's the next step. Write the topics, in
their order, on the TOPIC lines of the Topic Outline form. [Point to
the Body topic to show it, capitalized, on the TOPIC | line of the
Outline form.] Help me see that you understand what words to
write. With one hand, point to the topic name on your first stack of
notes; with your other hand, point to the TOPIC | line on your out-
line form. [Point to a plastic card and the TOPIC I line of the out-
line form on the screen. Monitor.] Write the first topic on the
TOPIC | line; begin with a capital letter. [Monitor. Continue writ-
ing topics on TOPIC lines for II, IIl, Iv. If you have 6 or 7 stacks, draw
blanks on the back of the Outline form. Remember to capitalize
each topic." [Monitor their actions.]

*Initiate practices.
[Guided Practice is appropriate during this document. Indepen-
dent Practice with minimal guidance is unlikely until their third or
fourth document. When you determine that learners are ready for
Independent Practice, give them each a Writer's Guide, Level 1.
This guide fosters self-reliance in learning. It also gives them op-
portunities to apply and strengthen their direction-reading skills.]

[Lesson Design: first Guided Fractice, then Independent Practice]

*Explain and model how to crisscross stacks.

"Now pick up your Topic 1 stack and place it faced down. Pick up
your Topic 2 stack and crisscross it faced down. Now crisscross
your Topic 3 and 4 and 5 stacks... faced down. They will be in
order when you need them again. Put the crisscrossed stacks into
your hamburger fold. Then put the hamburger-folded outline into
your envelope." [Monitor.]
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Level 1.2: Outlining Notes 5

. Seheodnle...

First Experience [Gr.1](Cr. 2] [Video Tape - Not Researched]
*15 min. [Gr.1and 2: Topic names on Outline] [10](15 notes]

Second Experience (Gr. 1][ Gr. 2] [Experience - Not Researched)
*15 min. [Gr. 1and 2: Topic names on Outline] [10](15-20 notes]

Third Experience
*10 min.

[Concrete Subject - Researched]
[Gr. 2: Topic names on Outline]  [15-25notes]

Fourth Experience [Textbook - Not Researched]
*10 min.  [Gr. 2: ask and list group's topics]  [15-25 notes]

1 31

F Assess SKkills
’ Authentieally...

Portfolio Sample Options

* Syn: Outline form shows topics in leamer's order by reasoning. [2]
*Self: Envelope and forms display orderliness. [7]

Observation Record Options

*Comp: Interprets and applies Video Guide 5 instructions. [1]

* Comp: Interprets and applies Writer's Guicle 5 instructions. [1]

* Anal: Follows strategy for arranging topics for a certain
audience. 2]

* Self: Uses time for work; clears spaces for work; maintains
forms and sources. (7]

Performance Test Options

* Syn: Explains reasons for arranging topics for audience. (2]

Rubric ¢ 1=notyet: workon __.

Scores ¢ 2=emerging: doing ___ .. workon__.
* 3 = developing: doing __ ... workon__.
* 4 = maturing: doing __ ... workon __.

* 5 = strong: continue doing __.

5. Outline the Notes.
(a) fWrite your title and your subject on the top lines of
orm

Specific Instructions 4

i
Title Moal Our Troe Squirrels 1w Mt Ten
Subject Tree Squirrels et o derll
roric 1 Bod! i==iEm =
I
|
romc . Homes _— =
i
|
veew Food  ——— —]I
N
|
TOPK Wi ]
@ |
|
Tore v |
T @ |
o) |
|
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Writer's Guide, Specific Instructions, Level 1, page 7: Stac

rather than on intellectual focus.

should be arranged to accomplish an intended purpose for an identified
audience. However, in Level 1, we urge Grade 2 to arrange named stacks in a "sensible way." This places the emphasis on psychomotor
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Level 1.2: Numbering Notes 6

6. Number the Notes Sensibly.

Basic Instructions i)

(a) Arrange your notes in an order that will
make sense to your readers. Pick up the
RGOS AP R S R

Start with number

1" Find the
small boxes on

only on y:
circles. Push the Topic | notes together so
e . Sndagielin-ndn oy

'.I_"—___
Spread notes oulso you mbody Reesmemmee
can read them, Show
only the note. Cover the

For What Reason question.
10 you. Number notes in the circles. Only use "1"in one of the circles.
nates in their numbered order with *1" in the top circle. Write numbers on the Topic
Outline next to the Topic. Turn the first Topic stack face-down. Now number the
other Tapic stacks of nates. Turn them face down and set them on the first Topic
stack. Criss-cross them. Notes will now be stacked in order and ready for writing

your Topic Out-
line Write
numbers in them

Read and number notes in an order that makes sense
Arrange
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Writer's Guide, Basic Instructions, Level 1, page 8: When numbering Topic 1's noes, learners spread them downward, covering For |
what reason" so only notes show. They read them, determine which will be first, pull it, print a "1" in the circle, and tumn it faced down.
They read and number all Topic 1 notes in the circles. Then, continuing from the last number, they repeat the procedure with notes in the
remaining Topics. They crisscross the Topic stacks faced down. Only once do they use “1;" they continue numbers in ane long sequence.

\_This way they only have one of each number, and when they drop or mix them, they can easily return them to their order.

e,

A

Skills of Intellectual Arts

*1 - Knowledge Skill Level

:Knows methods and procedures. [1] [2]

*2 - Comprehension Skill Level

JInterprets facts, principles, and directions from visual sources. [1]
Interprets facts, principles, and directions from verbal sources. [1]
*3 - Application Skill Level

-Applies correct usage of a method or procedure. [3]
*4 - Analysis Skill Level

-Analyzes the organizational structure of a production. (4]
*5 - Synthesis Skill Level

-Produces a planned written or spoken document. (2] [5] [6]

Skills of Relational Arts

e Intrapersonal - Performs for self. 7]

-Manages time and order of spaces and materials.
.Exercises self-reliance and value to workmanship.
JInterprets uncertainties, errors, and failings as part of learning,
e Interpersonal - Performs with others. [7]

» Aecount for Learned SKills...

Skills of Communication Arts
Language Arts
*Learning the Process and Its Strategies [1]

-Know: Knows strategies for producing a document.

«Comp: Interprets and applies video instruction.

-Comp: Interprets and applies written instructions.
*Performing the Process and Its Strategies [2]

-Syn: Plans the structure of a composition.*

.Syn: Produces a document/speech in a form to match

audience and purpose.

*Applying the Process and Its Strategies [3]

«App: Applies strategies for producing a document.
*Transferring the Process and Its Strategies

to Written and Spoken Text (4]

-Anal: Breaks down text, then examines its organizational structure.*
*Numbered notes complete the structure of a composition.

Technical Arts Skills
*Computer .Syn: Plans the production of a document on database. [5]
*Video .Syn: Plans the production of a video documentary. [6]
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Level 1.2: Numbering Notes 6

B » Understand...

Numbering notes sensibly refers to the logic
that learners use when they sort notes. When they
have finished numbering notes from "1" to the end,
their topic stacks should be crisscrossed, face down.
When they pick them up, note '1' of the first topic is
on the top, ready to be used in writing the document.

A Column of Arranged Notes

(@] @

e Numbering in Columns

- Pumice -

Thinking Skill: Analyze Particulars

*When learners logically arrange and number notes to fit their
production plan, they are performing a deduction skill, at the
beginning of Bloom's Analysis level of thinking. Analysis of
elements is a skill of taking something apart and deducing
the relationships among its varied pieces. This strategy en-
gages learners in the process of analyzing each note to deter-
mine its order in the scheme of the emerging product.

*Grade 1 can number their notes, but might not number them
in a "logical order." Also, thy might not get the numbers into
the bubbles on the outline. This is fine. If they get the idea of
putting sequential numbers in the circles, they have reached
the expectations of the step for their maturity. Remember,
they are learning the psychomotor skills. Intellectual skills
will be by-products until the learners are ready.

+Grade 2 operates with a bit more coordination and sureness
than Grade 1, but they can explain their reasons for their cho-
sen order of notes.

» Both grades crisscross numbered notes, faced down, and ready
for writing.

o|f a learner wishes to change numbers, these tips help:

sInsert a card between two numbered cards: give one an A and
the other a B. e.g.: Insert after 4A; new card is 4B.

+Pull a card and relocate it: write the pulled number on the card
that preceded it. e.g.: Pulled 6; "6" is written next to '5."
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C » Plan...

Numbering notes seems like such a simple task. It involves arranging
and organizing the categories. Concrete sequential learners grasp this
"arranging" part quite well. Because of the psychomotor basis of the
strategy in this step, all learning styles can handle this "arranging" skill.
As learners grow with this Thinking and Writing Process through the
years, 50, too, do their abilities to arrange and organize.

[Teacher Behavior: Teach to the Objective- Content|

First Experience  (Gr.K: 1 note; Gr.1: 10 notes; Gr. 2: 15 notes|
(Implant information with a Video Tape - Not Researched|

*Require notes numbered from “1" to the end.

sFollow Video Guide. Use Teacher's Transparencies.

*Monitor: underlaid notes in vertical column for numbering.
[Teacher Behaviors: Monitor and Adjust- Interpret Responsive Behaviors)

Second Experience [Cr.K: 1 note; Gr. 1: 10 notes; Gr. 2: 15 notes|
[Share an Experience - Not Researched|

*Require notes numbered "1" to end and written on outline.

*Follow Video Guide. Use Teacher's Transparencies.

*Monitor: underlaid notes in vertical column for numbering,.
[Teacher Behaviors: Monitor and Adjust- Interpret Responsive Behaviors|

Third Experience [Gr. 2: 15 - 25 rotes] [Concrete - Researched|
*Require above + notes crisscrossed by topics, faced down.
*Use Teacher's Transparencies. Begir Writer's Guide.

*Monitor: above + apply reading to Easic Instructions.
[Teacher Behaviors: Monitor and Adjust- Interpret Responsive Behaviors|

Fourth Experien ce|Cr. 2: 15 - 25 notes] [Textbook - Not Researched|
sRequire all above + sensible (logical) order of notes.
eUse Teacher's Transparencies. Enforce Writer's Guide.

*Monitor: above + use of Basic Guide's Illustrations.
[Teacher Behaviors: Monitor and Adjust- Interpret Responsive Behaviors|
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Level 1.2: Numbering Notes 6

Numbering Notes gives learners the final pro-

cessing strategy before putting the parts into
organized writing. This final step deals with examining
notes, then arranging, numbering, and stacking them to
be ready for speaking or writing. Notes in each stack are
consecutively numbered, and numbered stacks are criss-
crossed, faced down. Notes are ready to be used in speak-
ing or writing. This strategy saves much energy and time.

«Pull: Step 6 from the Instructor's Transparencies, Level 1.

+Pull: the transparency from Step 5 of the Loons Outline form, Level 1.
+Use: Step 5's stacks of 5 - 10 crisscrossed note cards, Level 1.

«Return to leamers: 9X6 half-envelope wallets, Synonyms and Outline forms.

o Tell what they will be dOil‘Ig. [Lesson Design: Anticipatory Set, Objective]
[Hold up a note card and an outline. Point to the circle and the
boxes.] "On your notes you have empty circles for numbers. On
your outline you have empty boxes for note numbers. You will
number your notes and write the numbers on the outline. (Project
Step 6 from the Instructor's Transparencies, Level 1. Point to

parts.] Numbers will be in these circles and these little boxes."
[Principle: Motivation- Knowledge of Results]

*Explain how this step works, [Lesson Design: Input]
[Continue projecting Step 6 from the Instructor's Transparen-
cies, Level 1. Point to parts.] "You will read TOPIC | notes, arrange
them, and number them in the circles. [Point to the note card
circles on transparency.] Then you will write the numbers here,
in this box on your outline. [Point to top box.] You will turn the

stack faced down, and number the other TOPIC stacks. [Simulate
“crisscrossed."] Crisscross the other stacks, faced down. This

will help you: you will begin with '1' only once and number to
the end. With the Topics crisscrossed, faced down, you will be
ready to write your document as soon as you pick up the notes,
faced up, in the order that you had planned."

[Principle: Motivation- Knowledge of Results]

*Demonstrate and do this step. (Lesson Design: Modeling and Check U ]
"Be ready to follow my example. Clear everything out of your
way, except your notes and your outline form. You will need a
penci! and an eraser. [Give them amoment to clear their spaces.]
Spaces ready? [Project: the transparency from Step 5 of the Loons
Outline form, Level 1.] | begin with my Topic | stack of notes
about loons' bodies. Before | can number these notes, | must
arrange them in a sensible order. The best way |'ve learned to do

D » Teach: Numbering Notes Sensibly...

this is by making a long column of my Topic | notes, spreading
them down like this." [Spread the "Topic 1 " notes in a top-to-
bottom (vertical) column to your left (or right). Start at the top,
move down the column, and place one note halfway over an-
other to cover the "For what Reason" question. This will focus
their attention on the card's note and not on other distracting
thoughts.]

"Now read the notes and decide which note will be first. Write a
1 in the circle. Which note will be seconc and third? Write a 2
and a 3. Watch me. | read the notes; | write numbers in the
circles: 4, 5, 6. [Model: number the notes in front of you.] Now
| put the notes in the numbered order. [Model: stack notes by
their numbers.] | write the numbers on the outline." [Model:
write numbers on the Topic 1 box of the Topic Outline.]

"Everyone do that to your notes. Just spread, number, and ar-
range the first Topic. Then I'll help you do the second Topic."
[Monitor and adjust.]

"Eyes up here and | show you the Topic 2 stack. [Model: pick up
a Topic 2 stack of notes.] Again | spread the notes down a col-
umn. Again | read and number them... but this time | do not start
with '1;" instead, | continue from my last note. [Model: number
in circles.] 7, 8,9, 10, now | write these numbers on the Outline
in the Topic 2 box. | put the notes in order; | turn them faced
down; and | crisscross them on top of the Topic 1 notes. [Model:
faced down, crisscrossed, numbers in boxes on Outline.]

"You put your Topic 2 notes into a column. Read them; number
them; put them in order; and write the numbers on the Outline in
the little boxes." (Monitor.]

"Here are some tips: 1) You will use number '1' only once. Itis
your first note in TOPIC 1. This way, if necessary, you can easily
put mixed up notes back into their order. 2) If you find a note that
you want to put between your numbered notes, put it behind a
note, give it the same number, and add 'A" and 'B." 3) If you find
a numbered note that you want to move, give the note in front of
it two circled numbers so you'll remember that you pulled it."
[Principle: Motivation- Knowledge of Results|

*Initiate practices. [Lesson Design: first Guided Praclice, then Independent Practice]
[Independent Practice with minimal guidance is unlikely until
their third or fourth document. When you determine that learn-
ers are ready for Independent Practice, give each a Writer's Guide,
Level 1 to foster self-reliance in learning and to apply and
strengthen their direction-reading skills.]

[Principle: Retention- Practice, Reinforcement]
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Level 1.2: Numbering Notes 6

Eo Schedule...

First Experience [Gr.1][Gr. 2] [Video Tape - Not Researched]
*10 min. (Gr. 1 and 2: number notes) [10][15 notes]

Second Experience [Gr. 1][Gr. 2] [Experience-NotResearched]
*10min.  [Gr. 1and 2 number notes]  [10](15-20 notes]

Third Experience [Concrete Subject - Researched]
e15min.  [Gr. 2 read and number notes] [15-25notes)

Fourth Experience
¢15min. [Gr. 2: read and number notes]

[Textbook - Not Researched]
[15-25 notes]
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[F Assess SKills
° Authentically...

Portfolio Sample Options
* Syn: Notes and outline display numbers, listing 1" only once. [2]
*Self: Envelope and forms display orderliness. (7]

Observation Record Options

»Comp: Interprets and applies Guides' 6 irstructions. [1]

* Anal: Follows strategy for arranging and numbering notes. [2]

* Self: Uses time for work; clears spaces for work; maintains
forms and sources. [7]

Performance Test Options

* Syn: Forms long column of note behind note-beneath-
note, then numbers them. (2]

Rubric ¢ 1=notyet: workon__.

Scores ¢ 2=emerging: doing __ ... workon __.
* 3 = developing: doing __ ... workon __.
* 4 = maturing: doing __ ... workon .

* 5 = strong: continue doing ___.

6. Number the Notes Sensibly.

(a) Arrange your notes in an order that will make sense to your

(c) Print the note numbers in the boxes on your Topic Outline

fo
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Specific Instructions
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Writer's Guide, Specific Instructions, Level 1, page 8: They look at the first an

stacks are secure in the "hamburger fold" in their half-envelope wallets.

numbers on the outline. They place the topic stacks faced down and crisscrossed. Learners have a psychomotor struggle with stacking
notes by holding the first stack and manually crisscrossing stacks under it. Their dexterity simply locks on that action. Therefore, they
succeed with stacks faced down and crisscrossed. When they pick them up, they are in order. At the end of the hour their crisscrossed

d last number of each topic. They write each topic's note
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Level 1.2: Writing the Document 7

/. Write Your Document.

(a) On your first gage center your title; then
sklpa line and indent. Lay a rul rhel ft

Basic Instructions ]

berries, nuts, corn, mnd seeds. They =lso
and frulte

)

They
jmre white.

=l way = gre

o

(b) Indent, write your first sentence, and write
its paragra] Lay two fingers on lhen ht side

©1904 by THEA M. HOLTAN
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(" Writer's Guide, Basic Instructions, Level 1, page 9: Learners draw a ruler's edge margin on the left. They center their titles on the top
line and skip a line. Grade 1 will learn to indent next year; they will skip a line between paragraphs. To help Grade 2 indent on the
second line, learners mark a tiny "X" a finger's width to the right of the margin. They read their "1" note, compose a sentence of parts 1,
|2, (3 and 4). They indent at the mark and write their sentence. They write sentences, using their reasons, likes/unlikes, and synonyms. |

Ao Account for Learned SKkills...

Skills of Intellectual Arts

*1 - Knowledge Skill Level

-Knows methods and procedures. [1] (2]

*2 - Comprehension Skill Level

JInterprets facts, principles, and directions from visual sources. [1]
JInterprets facts, principles, and directions from verbal sources. [1]
*3 - Application Skill Level

-Applies correct usage of a method or procedure. [3]

*4 - Analysis Skill Level

.Analyzes the organizational structure of a production. [4]
*5 - Synthesis Skill Level

-Produces a planned written or spoken document. (2] [5] [6]

Skills of Relational Arts
*Intrapersonal - Performs for self. 7]
:Manages time and order of spaces and materials.
.Exercises self-reliance and value to workmanship.
JInterprets uncertainties, errors, and failings as part of leaming,

e Interpersonal - Performs with others. 7]

Skills of Communication Arts
Language Arts
sLearning the Process and Its Strategies [1]
-Know: Knows strategies for producing a document.
.Comp: Interprets and applies video inst-uctions.
-Comp: Interprets and applies written instructions.
*Performing the Process and Its Strategies [2]
-Syn: Produces a written/spoken document from an outline.*
Syn: Produces a document/speech in a form to match audience and purpose.
*Applying the Process and Its Strategies [3]
-App: Applies strategies for producing a document.*
*Transferring the Process and Its Strategies
to Written and Spoken Text [4]
+Anal: Breaks down text, then examines its organizational structure.*
*Written document displays structure planned from an outline.

Technical Arts Skills
*Computer .Syn: Produces a document on a word processor. [5]
*Video -Syn: Produces a script for a video documentary. [6]
.Syn: Produces a video documentary in a form to match
audience and purpose. (6]
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Level 1.2: Writing the Document 7

» Understand...

Writing the document simply evolves
from all the "thinking" throughout information pro-
cessing and production planning. "Thinking" now
reaches new dimensions as learners refocus on how
they will convey their intended message (purpose)...
to identified audiences... through a chosen form of
writing or speaking. "Writing" or "speaking" each
calls for applications of its own delivery skills for
conveying messages.

Considerations for Conveying a Message

Purposes
2 to inform
A €S to entertain f_Ql‘_ll‘)_&
informed to persuade expository
uninformed narrative

persuasive
descriptive

opinionated
lighthearted

e Production Plans ¢

- Pumice -

Thinking Skill: Synthesize Meanings

*When learners plan and produce communications for their
intended purpose, audience, and form, they are perform-
ing a production skill, near the beginning of Bloom's Syn-
thesis level of thinking. Synthesis is a thinking skill of
using varied components to produce a "new whole." To-
ward that "new whole," this strategy causes learners to
produce a composition around a "purpose” to a specific
"audience" in a chosen "form." Usually, learners begin by
writing simply to inform an uninformed audience in an
expository form.

*Crade 1 emphasis is on [1] centered title and a blank line
beneath it; [2] penciled margin with letters "cuddled" next
to it; (3] left-to-right writing, even with new sentences in
the middle of a line; [4] new paragraph begins after a
skipped line (not indented paragraph).

*Grade 2 emphasis is the same as above in Grade 1. If a
learner is new to this process, expect Grade 1 performances
until the third experience. However, Grade 2 can handle
the indented margins. When they indent, they should not
skip a line between paragraphs. Writers should only tell
readers once that, "This is a new paragraph.”
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C. Pramn...

Throughout their Level 1 experiences with this process learners should
be assigned formal writings with "informative" purpose, in "third person"
"expository style" to an "uninformed audience.' [Levels 2 and 3 move
into the other styles of writing with the same notes.] Apply these skills
with assigned readings. Learners can search and analyze to find all the
strategies they have learned from written and spoken text. In addition,
have students recall, process, and write knowledge from curricular units,
past and present. Teach across the curriculum by applying the skills of
thinking and writing to the knowledge curricula. [Principle: Transfer- Ap-
plied Thinking|

[Teacher Behavior: Teach to the Principle: Transfer- Built into Instruction]

First Experience [Gr. K: 1 note; Gr. 1: 10 notes; Gr. 2: 15 notes|
(Implant information with a Video Tape - Not Researched|

*Require title, left margin, paragraph by block or indent.

eFollow Video Guide. Use Teacher's Transparencies.

*Monitor: topic sentences are included in each paragraph
[Teacher Behaviors: Monitor and Adjust- Interpret Responsive Behaviors|

Second Experience [Gr.K: 1 note; Gr.1: 10 notes Gr. 2: 15 notes|
[Share an [xperience - Not Researched|

*Require title, left margin, paragraph by block or indent.

sFollow Video Guide. Use Teacher's Transparencies.

*Monitor: above + Steps 3a-c included in the writing.
[Teacher Behaviors: Monitor and Adjust- Interpret Responsive Behaviors|

Third Experience [Gr. 2: 15 - 25 nates] [Concrete - Researched|
*Require all (both) parts of sentences; paragraph (not list) form.
sUse Teacher's Transparencies. Begin Writer's Guide.

*Monitor: above + apply reading to Basic Instructions.
[Teacher Behaviors: Monitor and Adjust- Interpret Responsive Behaviors|

Fourth Experience|Gr. 2: 15 - 25 notes] [Textbook - Not Researched]
*Require all (both) parts of sentences; paragraph (not list) form.
eUse Teacher's Transparencies. Enforce Writer's Guide.

* Monitor: above + use of Basic and Iliustrated Guides.

[Teacher Behaviors: Monitor and Adjust-
Interpret Responsive Behaviors]]
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Level 1.2: Writing the Document 7

Writing a document involves skills which
grow and multiply with much practice. The
basic skills, though, enable learners to make
a title page, an outline, a first page with a title, indented
paragraphs with margins, logically arranged information,
topic sentences, explanations by using several devices,
and an optional bibliography.

NOTE: This script guides learners through basic "informa-
tive", "expository" writing (topic sentences supported by de-
tails) to a “friend" audience in "third person." Some Level 1
learners might be ready to learn how to change their docu-
ments from third person (he, she, it, they) to second (you),
to first person (I, we). They might also write in the nonfic-
tion narrative style. They should then be steered toward
recognizing the writing styles in readings.

+Pull: Writer's Guide, Level 1, Specific Instructions for Step 7,

+Pull: Steps 1 and 8 from the Instructor's Transparencies, Level 1.

«Pull: the transparency from Step 7 of the Loon Qutline form, Level 1;
add "Loons of Today" for a title,

«Prepare: a transparency of composition paper, Level 1.

+Prepare: a transparency of a note card with 1. loons 2. three feet long.

«Prepare: a transparency of a note card with 1. loons 2. swim under water

3. to catch fish.

«Prepare: a transparency of a note card with 1. loons 2. black and white.

«Use: Step 6's stack of note cards, crisscrossed, Level 1.

«Return to learners: 9X6 half-envelope wallets, Synonyms and Outline forms,

o Tell what they will be doing.  (Lesson Design: Anticipatory Set, Objective]
"You have done some wonderful thinking about your notes. You
organized them for your document. Today is the big day. You
are writing your document." [Principle: Motivation- Knowledge of Results]

*Explain how this step works. (Lesson Design: Input]
"You'll begin by alphabetizing and renumbering the Bibliogra-
phy Information forms for a bibliography and footnotes. (Project:
Step 8 form the Instructor's Transparencies, Level 1. Point to the
parts as you say them.] Then you'll write your document with a
title, topic sentences, and numbered notes. With one stack of
notes at a time, you will write paragraphs and explain notes by
using your reasons, likenesses/unlikenesses, and subject syn-
onyms"' [Principle: Motivation- Knowledge of Results]

*Demonstrate how this step works. [Lesson Design: Modeling)
[Project: transparency composition paper; write as you speak.]
"In the center of the top line | write my loon title, 'Loons of To-
day." Then | skip a line to show that this is my title." [Project:
Step 6's transparency of Topic Outline form, Level 1.] [Point out
the title.] [Project: transparency of composition paper.] "Next,
after skipping a line, | indent two finger spaces, and | mark a tiny
X' very lightly on the line. Now | will know where to begin this

Think

@ . Teach: Writing the Document...

first paragraph. | take my TOPIC | stack of notes, and | read the
first note, | must include the reasons and likenesses. On each
card | see the word 'SUBJECT." It reminds me to use some word
that hints at my subject, the loons. | have my Subject Synonyms
form out so | can use it when | need another word for 'loons." |
will make a check mark in front of each synonym when | use it."

"My first note says, 'three feet long.' | need a 1 and a 2 in this
sentence. 1. 'loons' 2. ‘are three feet long.' 'Loons are three
feet long.' That's my sentence. [Write the sentence into the
paragraph on the transparency as you say the words.] | start at
theindented 'x." | capitalize the firstword... Loons... are... three...
feet... long. And | put an end mark after it. There's my first
sentence.”

"Let's try my second sentence. 1. 'Loons' 2. 'swim under water
3. 'to catch fish." | need help this time. Help me put all three of
these two parts together into a sentence. [Call on a volunteer.] |
need something to connect 'loons' to ' swim under water' to
'to catch fish.' Help me. How will my new sentence sound?
[As volunteer gives sentence, tap the words on the note card...
but gesture with a hand twirl or loop when you need connecting
words.] | only have room for 'Loons' on the line. On the next
line | snuggle the 's' letter up to the ma-gin. 'Loons... swim
under water... to catch fish." Wonderful! You learners are so
smart! Always snuggle the letters next to them margin, unless
you start a new paragraph.” [Write the sentence into the para-
graph on the transparency.]

»Shift to learners' documents. [Lesson Design: Check for U., Guided Practice]
[This script leads learners through handwritten documents. For
help with handwritten documents, see Specific Instructions in
Writers' Guide, Level 1.] "It's your turn. First clear your spaces.
You'll need your notes, outline, subject form, some writing pa-
per, and a pencil. |Give them a moment to clear their work
areas.] Ready? Set your crisscrossed stacks where you won't
bump them. On your first line, center your title; skip a ling;
indent and mark a tiny 'x' lightly." [Project your composition
model; cover all but the title and the first line of writing. Model
and monitor.] [T. Behavior: Monitor and Adjust- Inte-pret Responsive Behaviors|

"Read your first note; also read your reason and likeness. Think
of a sentence. Begin each line snuggled next to the margin until
you indent to tell readers you have a new topic and paragraph.
Write sentences from all the notes in that stack. When you use
your subject synonyms instead of your subject, make a check on
the Synonyms form. [Monitor.][Demonstrate page numbers in
upper right, and with no title, on pages 2+. Title and no page
number on page 1.]
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Level 1.2: Writing the Document 7

E : Sehedule...

First Experience [Gr.1][Gr. 2] [Video Tape - Not Researched]
*15 min. [Gr. 1 and 2: print document]  [10][15 notes]

Second Experience [Gr.1][Gr. 2] [Experience- Not Researched]
*15min.  [Gr.1and 2 print document]  [10]{15-20 notes]

Third Experience
*10 min.

[Concrete Subject - Researched]
[Gr. 2: print document] [15-25notes]

[Textbook - Not Researched]
[Gr. 2: print document] [15-25 notes|

Fourth Experience
*10 min.

139
F Assess Skills
° Authentically...

Portfolio Sample Options

* Syn: Document displays introductory and concluding
paragraphs; other paragraphs display transitions and
topic sentences.

*Self: Envelope and forms display orderliness. [7]

Observation Record Options

*Comp: Interprets and applies Guides' 7 instructions. [1]
* Syn: Follows strategy for writing a document from a planned
outline and notes. (2]

» Self: Uses time for work; clears spaces for work; maintains
forms and sources. (7]
Performance Test Options

* Syn: Writes a document with in paragraphs. (2]

Rubric ¢ 1=notyet: work on __.

Scores ¢ 2=emerging: doing___ ... workon __.
* 3 = developing: doing__ ... workon __
¢ 4 = maturing: doing __ ... workon __.

¢ 5 = strong: continue doing __..

7. Write Your Document.
(a) On

(b) Indent, write your first sentence, and write its paragraph.

-
|
|
|
|

(c) Start the next sentence after the period.

©1894 by THEA M. HOLTAN
Accompanies “The Thinking-and-Writing Process"
Thea=Thol Press = 206 Saratoga Lane * Minneapolis, MN 55441

Specific Instructions 9

—l— Tres aquirrels have nests In hollow trees

=1 —I Busy Trees Squirrels

Tras squirrels are rodenta Ik @ gophers.
[They are red, grey, and black. Their basllies
T8 ~WRN&. — They have long bushy talls for
balance when they jump. Thelr front teeth
jal way = grow becausa they chew so much.
(Tree squirrels have long fingers. Thay have
sharp nalls.

o store nuts. Some squirrels have strong
nests In branches. They have weak nests for
summer to keep cool.

Tree squirrels chew a lot. Squirrels eat

2

berries, nuts, corn, and seeds. They also eat
fnushrooms and frultse.

All rights are against or
of any sort without expressed, wrillen penmission

| Writer's Guide, Specific Instructions, Level 1, page 9: At first learners write all their sentences with the same pattern. [e.g.: Pumice is S
arock. Pumice is light. Pumice has tiny holes.] The focus, at first, is on their physical coordination, so accept this. As they mature with |- :
the process, help them to vary. [e.g.: One rock is pumice. It does not weigh very much. Pumice is made with many tiny holes.]
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140 Level 1.2: Putting Parts Together 8

8. Put the Parts of Your '8

Document Together. :

Document berries, nuts, corn, and sesds. They also eat

(a) Get ready to prepare all the parts of
Busy Tree Squirrels

Tree squirrels are rodents Ik @ gophers.
[They are red, grey, and black. Thelr bellles
are white. They have long bushy talls for
balance when they Jump. Thelr front testh
jal way s grow because they cheaw so much.
. o [Tres squirrels have long fingers. They have
(b) Make a title page. If you are printing leharp nalls.

‘e Tres squirrels have nests In hollow trees
Ro stors nuts. Some squirrels have strong
nests In branches. Theay have weak nests for
pummer to keep cool.
Tree aquirrels chew a lot. Squirrels eat

Title Page

#
(c) Put the two parts together.
BEE SRR

Busy Tree Squirrels

by

Wwill B. Able
April 1, 19727

©1004 by THEA M. HOLTAN
L EVeI 1 Accompanios “The Thinking-and-Wriling Process® @‘h All rights are

agains or
Thes=Thot Prass « 206 Saratogs Lans * Minnsapolis. MN 55441 of any sort without axpressed, written parmission

r

Writer's Guide, Basic Instructions, Level 1, page 10: Now learners assemble the parts in a specific order: title page and document.
They (or you) staple the document in the upper-left corner. Once assembled, the first draft is ready for revising, editing, and publishing.

P Acecont tor Learmed Skills.

Skills of Intellectual Arts Skills of Communication Arts
*1 - Knowledge Skill Level Language Arts .

-Knows methods and procedures. (1] [2] *Learning the Process and Its Strategies (1]

*2 - Comprehension Skill Level -Know: Knows strategies for producing a document.

Interprets facts, principles, and directions from visual sources. [1] *COmPp: Interprets and applies video instructions.
JInterprets facts, principles, and directions from verbal sources. [1] -Comp: Interprets and applies written instructions.

«3 - Application Skill Level *Performing the Process and Its Strategies (2]

Applies correct usage of a method or procedure. [3] :Syn: Produces a written/spoken document from an outline.*

«4 - Analysis Skill Level +Syn: Produces a document/speech in a form to match audience and purpose.
-Analyzes the organizational structure of a production. [4] *Applying the Process and Its Strategies [3]
«5 - Synthesis Skill Level -App: Applies strategies for producing a document.

.Produces a planned written or spoken document. [2] [5] [6] eTransferring the Process and Its Strategies

. . to Written and Spoken Text [4]
Skills of Relational Arts -Anal: Breaks down text, then examines its organizational structure.*
e Intrapersonal - Performs for self. (7] *Document's parts present its organizational structure.

-Manages time and order of spaces and materials. Tochnival Avts Skills

s MBI SR LT W D workmanship. *Computer -Syn: Produces a document on a word processor. (5]
Interprets uncertainties, errors, ar?d failings as part of leaming. *Video -Syn: Produces a script for a vidzo documentary. [6]
*Interpersonal - Performs with others. [7] .Syn: Produces a video documentary in a form .
to match audience and purpose. [6]
Think, Organize, Write by thea Roltan th© 2001 ¢ FAX/Call (612) 512-9197  theathot@mneta.net




Level 1.2: Putting Parts Together 8

» Understand...

Putting a document's parts together
requires the skills of following the pattern of a form
and putting parts in a standard arrangement: title
page, outline, document (with or without footnotes),
and bibliography (with alphabetized sources).

Placement of Parts in a Document

Document

Title Page

e Production Assemblage *
- Pumice

Thinking Skill: Synthesize Meanings

*When learners produce and assemble their own commu-
nication products, they are performing a production skill,
near the beginning of Bloom's Synthesis level of thinking.
Synthesis is a thinking skill of using varied components to
produce a "new whole." This strategy toward that "new
whole" causes learners to assemble the parts of their own
productions.

*Grades 1 and 2 should:

«write on only one side of the paper,

-write with a penciled margin,

.number pages in the upper-right corer,

.make a title page by placing paper over the title page
template 1.1 or title page template 1.2,

.align the pages,

staple them in the upper-left corner (with adult help).

theasthot Press » 206 Saratoga Lane North « Minneapolis, MN 55441 ©2001
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@ » Plan...

Putting a document together, though not difficuIt, must be done in appro- =
priate form. Hold firm standards, settling for no less than minimal expecta- =

tions of parts and their form. The title page can be produced with the tem-

plate as a tracing form. With young learners' urdeveloped spatial perspec-

tives, this helps them to center the parts of their title pages. (See Index:

Template) Also, writing must be done only on one side of paper (to allow ‘

for thin paper and for flipping pages at the stapled comer). Letters must
begin right next to the drawn margin. Sentences must extend to the right
side of the page and continue on the next line, again next to the margin,
Finally, nearly "all" learners are able to begin with a capital letter and end
with an end mark. Hold "firm" standards, but not in an unreasonable way.
For example, when young writers "forget" their margin until they are half
way down a page, simply draw a margin with @ ruler, and have them con-
tinue. [Principle: Transfer- Built into Instruction|

[Teacher Behavior: Teach to the Objective- Content, Focus on the skill|

First Experience  [Gr.K: 1 note; Gr.1: 10 notes; Gr. 2: 15 notes|
(Implant information with it Video Tape - Not Researched|

*Require title page.

sFollow Video Guide. Use Teacher's Transparencies.

*Monitor: capitalization, punctuation, margins, centering.
[Teacher Behaviors: Monitor and Adjust- Interpret Responsive Behaviors|

Second Experience [Gr.K: 1 note; Gr. 1: 10 notes; Gr. 2: 15 notes|
[Share an xperience - Not Researched|

*Require title page.

sFollow Video Guide. Use Teacher's Transparencies.

*Monitor: capitalization, punctuation, margins, centering.
[Teacher Behaviors: Monitor and Adjust- Interpret Responsive Behaviors|

Third Experience  [Gr.2:15-25 notes] [Concrete - Researched
*Require title page.
sUse Teacher's Transparencies. Begin Writer's Guide.

«Monitor: above + use of Basic and [llustrated Guides.
[Teacher Behaviors: Monitor and Adjust- Interpret Responsive Behaviors)

Fourth Experience|Gr.2: 15 - 25 notes] [Textbook - Not Researched|
*Require title page.
*Use Teacher's Transparencies. Enforce Writer's Guide.

*Monitor: above + use of Basic and [llustrated Guides.

[Teacher Behaviors: Monitor and Adjust-
Interpret Responsive Behaviors]




Putting together a document's parts requires skills in
following precise patterns, applying neatness, and
organizing parts. First, the title page identifies the
document; then, the outline highlights its topical con-
tents. The document shows format of margins and in-
dented paragraphs Atthe end, a bibliography (optional)
lists the sources from which researched information
has come.

«Pull: Writer's Guide, Level 1, Specific Instructions for Ster 8.
«Pull: Step 8 from the Instructor's Transparencies, Level 1,
+Prepare: 2 transparencies of manuscript paper,

«Find: 1 blank transparency.

«Pull: Template 1.2, Form 20, of a title page with pencil.
«Prepare: 35 copies and a transparency of Form 20 for a title page.
+Return to learners: 9X6 half-envelope wallets, forms,, and document.

o Tell what they will be doing. [Lesson Design: Anticipatory Set, Objective]
"You have written some fabulous documents! You now
must put it together so it looks just like the high school
learners write them." (Principle: Motivation- Knowledge of Results)

*Explain how this step works.
[Project: Step 8 of the Instructor's Transparencies, Level 1.]
"These are the two parts that you need for formal docu-
ments. Documents are always covered by a title page.
Today you will make the title page and put it on your
document." [Principle: Motivation- Knowledge of Results]

[Lesson Design: Input]

Level 1.2: Putting Parts Together 8

@  Teach: Putting Parts Together-..

*Demonstrate and do a title page. [Lesson Design: Model, CU, & GP)
[Project transparency and distribute copies: Template 1.2
for a title page with pencil. Place a blank transparency on
top of it. Write as you speak.] "My loon title is 'Loons of
Today.' | put my paper on top of the template. | write
my title over the word, 'Title," without quote marks
and without underlining. | write 'by" in lower case
letters. | skip two lines, and | write my name and the
date. [Hold up a paper template.] Use this template; slip
it under your paper. [Model] Read the parts, and write
your information on the clean paper, like this. Model
Make your title pages." [Monitor.]

[Teacher Behaviors: Monitor and Adjust- Teaching of Skill]

* Demonstrate and do pages in order and stapled.

[Borrow a learner's document and title page. Model as you
speak.] "You are ready to put your document in order
and get it stapled. Your first page has no page number
on it because it is the title page. All you see on the top
is the title. Put it faced down on your work area. Your
second and third pages have a 2" and '3' in the upper-
right corner. Put '2' faced down; now put '3' faced
down. Now turn the pages faced up. Place your new
title page on top of them."

"Align them by tapping them on the table top. Make
the edges even and neat. Take them to someone with
a stapler. Ask that person to staple the pages in the
upper-left coer."

"You now have a document! Congratulations!"

*Initiate practices.
[Lessan Design: first Guided Practice, then Independent Practice]
[Guided Practice is appropriate during this document. Inde-
pendent Practice with minimal guidance is possible during
their third or fourth document. When you determine that
learners are ready for Independent Practice, give them each
a Writer's Guide, Level 1. This guide fosters self-reliance in

learning. It also gives them opportunities to apply and

strengthen their direction-reading skills.]
[Principle: Retention- Practice, Reinforcement]

Think, Organize, Write by thea holtan th© 2001 « FAX/Call (612) 512-9197 * theathot@mneta.net




Level 1.2: Putting Parts Together 8

E  Sehedule...

First Experience [Gr.1][Gr. 2] [Video Tape - Not Researched]
*15 min. [Gr. 1 and 2: print document] [title page]

Second Experience [Gr. 1][Gr. 2] [Experience - Not Researched)]
*15 min. [Gr. 1 and 2: print document] [title page]

Third Experience
*10 min.

[Concrete Subject - Researched]
[Gr. 2: print document] [title page]

Fourth Experience [Textbook - Not Researched]
*10 min. [Gr. 2: print document] [title page]

143

F Assess Skills
° Authentically...

Portfolio Sample Options

¢ Syn: Title page, outline, document, and bibliography
are in order. [2]

* Self: Envelope and forms display orderliness. (7]

Observation Record Options

* Comp: Interprets and applies Guides' 8 instructions. (1]

¢ Syn: Follows strategy for preparing and arranging pages. [2]

» Self: Uses time for work; clears spaces for work; maintains
forms and sources. [7]

Performance Test Options
* Syn: Prepares and arranges pages in a document. [2]

Rubric ¢ 1=notyet: workon .

Scores ¢ 2=emerging: doing __ ... workon__.
* 3 = developing: doing __ .. workon __.
* 4 = maturing: doing __ ... workon ___.

* 5 = strong: continue doing ___.

8. Put the Parts of Your Document Together.

Specific Instructions 10

Wil B. Able
April 1, 1977

2

ey also eat

(c) Put.

Tree squirrels are rodents Ik @ gophers.
They are red, grey, and black. Their baeliles
lare white.
lbalance when they jump.
jal way 8 grow becauss they chew so much.
Tree squirrals have long fingers.
isharp nalls,

Tree squirrels have nests In hollow trees
store nuts.
In branches. They have weak nests for
jsummer to kl.? cool.

Tres squirrels chew & lot.

Busy Tree Squirrels

They have long bushy talls for
Their front teoth

They have

Some squirrels have strong

Squlirrels eat

©1994 by THEA M. HOLTAN
Accompaniss “The Thinking-and-Writing Process”
TheasThot Press * 206 Saratoga Lane * Minneapolis, MN 55441

All rights are against or
of any sort without expressed, written permission.

AR

Writer's Guide, Specific Instructions, Level 1, page 10: Form is extremely important in formal documents. Title pages, margins, capital
letters, punctuation, and spacings must be consistent. Help learners with the spatial placements on a litle page. Provide a stack of
templates for them to insert beneath their title page paper. Hold Grade 2 accountable for these minimal standards in their documents
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Level 1.2: Finalizing the Document 9

9. Finalize Your Document.

Basic Instructions

(a) Try to find your own mistakes. You will read aloud

-~

Busy Tree Squirrels

Tree aquir rel are rodents Ik @ gophers.
[They are red, and black. Their bellies
fwre  white. Th ave long bushy talla for
fpalance when they jump. front testh
il way &« grow because thaeay ®w so much.
[Tree squirrels have long fingers, They have
n

e - =

(c)__‘

©1994 by THEA M. HOLTAN
“The Thi

Check your document with the final self-correcting list. It will
help you to fix even mare of your own mistakes.

(b) Fix spelling pro
Fixspelling

Congratulations! Yo

blems so you

. Stack your whole document with

oth

All rights are mgainst of

Thea-Thot Press

- 206 Saratoge Lans = Minneapolis, MN 55441

of any a0n without expressed. wiltten permission

Writer's Guide, Basic Instructions, Level 1, page 11: Grade 2 learners look for their own errors and changes. First they use the two-
sided "self-questioning” form for asking themselves questions; their questions strategically surface problems which they can find and
change. While in this mode, learners mark needed change areas with circles and question marks; they wait until after the self-

questioning process to make most changes.

A

Skills of Intellectual Arts
*1 - Knowledge Skill Level
-Knows methods and procedures. [1] [2]

*2 - Comprehension Skill Level

» Account for Learned SKkills...

Skills of Communication Arts
Language Arts

*Learning the Process and Its Strategies [1]
-Know: Knows strategies for producing a document.

+Interprets facts, principles, and directions from visual sources. [1] .Comp: Interprets and applies video instructions.
Interprets facts, principles, and directions from verbal sources. [1] «Comp: Interprets and applies written instructions.

*3 - Application Skill Level

-Applies correct usage of a method or procedure. [3]

*6 - Evaluation Skill Level

Judges the value of a work with internal criteria. (2] [4] [5]
Judges the value of a work with external standards of excellence. [4]

Skills of Relational Arts
eIntrapersonal - Performs for self, [7]
-Manages time and order of spaces and materials.
-Exercises self-reliance and value to workmanship.
Interprets uncertainties, errors, and failings as part of leamning,
e Interpersonal - Performs with others. [7]
-Applies skills of relating to people.
-Applies skills of working with others.

*Performing the Process and Its Strategies [2]

-Eval: Judges a production with listed criteria.

.Eval: Judges a production for its form, audience, and purpose.
*Applying the Process and Its Strategies [3]

-App: Applies strategies for producing a cocument.
sTransferring the Process and Its Strategies

to Written and Spoken Text [4]

«Eval: Judges others' productions with listed criteria.

-Eval: Judges others' productions for form, 2udience, and purpose.

Technical Arts Skills

*Computer -Eval: Judges a production for an irternet audience. [5]

*Video -Eval: Judges a production with listed criteria. (6]
-Eval: Judges a production for form, audience, and purpose. [6]

Think, Organize, Write by thea holtan th© 2001 » FAX/Call (612) 512-9197 # theathot@mneta.net




Level 1.2: Finalizing the Document 9

) » Understand...

Finalizing a document, a process in it-
self, leads learners through final production strat-
egies. The product becomes proof of the process.
These strategies are perhaps the most important of
all, for they validate the learner's work, crowning
it with the highest form of thinking: Evaluation.

Judging with Criteria,
Repairing, and Aligning

Checklist 7

Title Page
Self-Questioning
List
(by self, then team)

I

e Evaluation and Assemblage *
- Pumice -

Thinking Skill: Evaluate Productions

*When learners appraise communication products, they
are performing a judgment skill at Bloom's Evaluation
level of thinking. Evaluation, the highest level, is a think-
ing skill of using criteria to measure internal features and/
or using standards of excellence to measure external ef-
fectiveness. This strategy causes learners to appraise their

own productions and the productions of others with cri-
teria and/or standards.

*The high point of any complete process rests in evalua-
tion. Learners need strategies and successes with this;
teachers should guide and coach, rather than correct and
repair. Rather than "correcting" all their work, pick two
or three learnable suggestions, and help them to repair
them from within. Tell families, "l find what we will fix,
part by part."

*Grade 1: title page, title, margins, left-to-right printing,
sentences' capitalized first words and end marks.

+Grade 2: Grade 1 expectations and indented paragraphs,
finger's space between words, and two fingers' space
between sentences.

theasthot Press » 206 Saratoga Lane North » Minneapolis, MN 55441 ©2001
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C. m1an...

Learners should know strategies, criteria, and siandards with which to
appraise their own work. They are often deprived of being taught "how"
to evaluate their own work. For decades, old "modeling" has led teach-
ers to assume that they are expected to "find and correct" all learners'
mistakes. For decades, teachers have feared sending home papers with-
out having found all the errors. For decades, teachers have been as-
sumed to "know everything" because they're teachers. Today we should
explain to families that we are helping learners to evaluate and grow;
that we are finding, not all their mistakes, but the mistakes that will be
stepping stones for their learning. [Teacher Behavior: Teach to the
Objective- Relevant Teacher Actions]

First Experience  [Gr.K: 1 note; Gr.1:10 notes; Gr. 2: 15 notes|
(Implant information with a Video Tape - Not Researched|

*Require self-check for title, margin, and title page.

*Gr. 2: Also require sentences left-to-right (not in a list).

*Follow Video Guide. Use Teacher's Transparencies.

*Monitor: Examines document for requirements.
[Teacher Behaviors: Monitor and Adjust- Interpret Responsive Behaviors)

Second Experience [Gr.K: 1 note; Cr.1: 10 notes; Gr. 2: 15 notes|
[Share an Experience - Not Researched]

*Require self-check for title, margin, and title page.

*Gr.2: Also require sentences left-to-right (not in a list).

sFollow Video Guide. Use Teacher's Transparencies.

*Monitor: Examines document for requirements.
[Teacher Behaviors: Monitor and Adjust- Interpret Responsive Behaviors)

Third Experience  (Gr.2:15-25 notes| [Concrete - Researched|
*Gr.2: Require self-questioning on basic and checklist forms.
*Use Teacher's Transparencies. Begin Writer's Guide.

*Monitor: "mouths" questions; nods, paints, and marks.
[Teacher Behaviors: Monitor and Adjust- Interpret Responsive Behaviors)

Fourth Experience[Gr. 2: 15 - 25 notes| [Textbook - Not Researched|
*Gr.2: Require self-questioning on basic and checklist forms.

sUse Teacher's Transparencies. Enforce Writer's Guide.

*Monitor: "mouths" questions; nods, points, and marks.
[Teacher Behaviors: Monitor and Adjust- Interpret Responsive Behaviors|
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Level 1.2: Finalizing the Document 9

Finalizing a document requires skills in look-
ing for errors and determining necessary chan-
ges. This, too, is a learning process by which
writers can improve their writing. Learners must develop
comfort in using their own uncertainties, errors, and failings
for quality learning. They can begin by acquiring strategies
for self-assessments. These strategies must have built-in suc-
cesses and internal rewards.

Wait with this step until their second experience. Then introduce
the Self-Questioning Strategy, Form 14. On the third or fourth
experience introduce the Checklist 1-2, Form 15.
+Pull: Step 9 from the Instructor's Transparencies, Level 1.

«Prepare: a transparency of the first page of a document.
+Prepare: a transparency of the Self-Questioning Strategy, Form 14.
+Prepare: 35 of the 2-sided Self-Questioning Strategy, Form 14.

(Laminate, cut in half, and keep for other documents.)

«Prepare: a transparency of Checklist 1-2, Form 15,
+Prepare: 35 copies of Checklist 1-2, Form 15,
+Find: a clean sheet of paper,

*Return to learers: 9X6 half-envelope wallets, forms, and document.

oTell what they will be doing.  (Lesson Design: Anticipatory Set, Objective]
[Distribute: Self-Questioning Strategy and Checklist 1-2.] [Project:
Step 9 from the Instructor's Transparencies, Level 1.] "You have
documents that are ready for you to find mistakes. This is a pretty
exciting time because you will learn how to find mistakes all by
yourself. When you do, you should pat yourself on your back like
this. [Reach your arm over the other shoulder and pat two or three
times.] [Principle: Motivation- Reward, Intrinsic]

*Demo and do Self-Questioning Strategy. (Lesson Design: Model, CU, GP]
[Have a Self-Questioning Strategy ready.] "These are the questions
that you will use today. [Hold up the Self-Questioning Strategy,
side 1.) Begin on side 1 and ask each question about your whole
document. Make changes to fix any mistakes that you find." [Ask
the side 1 questions about the document, and model how to make
a change.]

[Project: a transparency of the first page of a document. Have a
clean sheet of paper ready to ask side 2 questions.] "Now take a
clean sheet of paper, and lay it on your document, covering every-
thing but the first sentence, like this. [Reveal the first sentence with
a covering sheet of paper.] Read this sentence; move your lips and
touch each word with my pencil eraser. [Read the sentence.] Ask
all side 2 questions about this sentence. When you find a mistake,
change it if it's simple; otherwise lightly circle it and come back to
itlater. [Ask questions aloud. Circle an "uneasy" spelling.] Lightly
circle spellings that make you feel 'uneasy.' Later you can look
them Up. [Project: Step 9 from the Instructor's Transparencies,
Level 1.] This is how your papers will look." [Now have students
ask side 1 first, then side 2.]

@ . Teach: Finalizing the Document...

[For their second documents, show them how to exchange papers
in partnerships or teams.] "Now you can help each other to do
better. You'll cover pages and ask questions to find possible changes
and mistakes. Be careful, though. You must not make dark marks
on someone else's paper. In the margin, on the line of the possible
problem, print your first initial lightly, so it can be erased. Read the
whole document; when you see a mistake, mark only your initial
in the margin. Then take turns telling each other good points and
helpful suggestions."

[Handwritten documents should have marks and changes on them,
made by the writer. Second drafts for these youngsters can be very
stressful. Too much emphasis on "product" rather than on "pro-
cess" can stifle enthusiasms when they are heavily learning at the
"physical coordination" level.]

*Demo and do Checklist questions.  [Lesson Design: Model, CU, GP)
[For their third document, project a transparency of Checklist 1-
2.1 "This checklist shows you all the things to look for in your
document. You'll use only three marks on these short lines: a dot
for all the things that you did do, a half of an ‘X' for the things that
you partly did, and a whole 'X' for the things that you didn't do.
When you finish, fix what you found to be wrong. Then count the
mistakes that you found by yourself; count the half and the whole
X" marks. Write the total in this box at the top. When | give
scores, your 'X' marks will show me that you found and fixed your
own mistakes, so you made them right. | give full points on them."
[Model for them; read the questions; on the short lines mark dots,
half"X," and whole "X" marks.] [Help them orally practice reading
the words on the form to help them understand them.]

[Speak to those who are ready for this.] "Most of us have problem
words in our own spelling banks. Each time you write a docu-
ment, you should repair at least one spelling problem and no more
than two. Together we'll look at the words that you circled. I'll
help you think of a connection to help you remember it... like
‘principal' is a 'pal.' In the upper-right corner are two lines where
we'll write both problem spelling words and connections. (Model
and monitor.]

*Demo and do document collating.  [Lesson Design: Model, CU, GP)
"Now you're ready to put your Checklist on the back of your docu-
ment. Turn the Checklist faced down on the table. Put your docu-
ment faced up on top of it. Ask someone to put another staple in
the corner. Congratulations, you have a wonderful document!"
[OPTION: This option turns them into analytical readers, reading
their own work. Tell learners to use "light" pencil on their final
drafts, and in the margin, write initials on the line where they have
written examples, definitions, reasons, likes/unlikes, and subject
synonyms. Then, when you read with them, your job is actually
fun. You can compliment and praise for their work,]
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E  Sehedule...

First Experience [Gr. 1][Gr. 2] [Video Tape - Not Researched]
*10min.  [Gr.1and 2: check order of pages and staple]

Second Experience [Gr.1][Gr. 2] [Experience- NotResearched]
*10min.  [Gr.1and 2: check order of pages and staple]

Third Experience [Concrete Subject - Researched]
*15 min. [Gr. 2: check order of pages and staple; use checklist]

Fourth Experience [Textbook - Not Researched|]
*15 min. [Gr. 2: check order of pages and staple; use checklist]
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F Assess SKkills
° Authentieally...

Portfolio Sample Options
* Eval: First draft of document and checklist show marks and
changes

from self-questioning and self- -checking strategies. [2]
*Self: Envelope and forms display orderliness. (7]
Observation Record Options
¢ Comp: Interprets and applies Guides' 9 instructions. [1]
* Eval: Follows strategy for finding errors and making revisions. (2]
* Self: Uses time for work; clears spaces for work; maintains

forms and sources. (7]
Performance Test Options
* Eval: Uses criteria on Self-Questioning and Checklist forms

for finding errors and making charges. (2]
Rubric ¢ 1=notyet: workon __

Scores ¢ 2=emerging: doing___ .. workon__
* 3 = developing: doing __ ... workon __
* 4 = maturing: doing __ ... workon___

* 5 = strong: continue doing __

9. Finalize Your Document.
(a) Try to find your own mistakes.

I read one sentence at a time.
I ask myself these questions.

Specific Instructions m

Busy Tres Squirreis

Busy Tree Squirrels

Tres squirrals are rodents Ik @ gophers.
They are red, grey, and black. Their bsliles
are white. They have long bushy tails for
[ jbalance when they jump. front teeth
| way = grow because they ew mo much.

3

©1984 by THEA M. HOLTAN
Accompanios “The Thinking-and-Writing Process”
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EXAMPLES: L -

Busy Tree Squirrels

Trae squir rele are rodents |k = goph:
lrhey are ted, drey. snd black. Thelr  Baliles
mre white. They have long bushy talis for
palance when they jump. Their front testh
ml way = grow because Lhey chew much.
[Tree squirrels have long fingers. ave

)

©h

All rights are res against or
ol any sort without exprassed, wrillen parmission

W

riter's Gwde Specific Instructmns, Level 1, page 11: C.radeZ Iearners now use the "Checklist for Writing" for a fmal self-examinirg
process. They are learning how to read and question themselves. Praise them for having found even only one or two errors by
themselves. This is an important lesson in learing that we will always have mistakes, but we find, fix, and learn from them.
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(To see how these steps look in Level 1.2
see 1#4-11. See also Level 1.K, 1256-61).
Choosing a subject rests in our purposes for learners.
Because this is among their first experiences, the
primary focus should be on learning the "physical skills"
of appropriate process steps. "Intellectual understand-
ing" is a by-product which will result when these begin-
ning learners feel the comfort (emotional) and teamwork
(social) of being able to do the physical manipulatives of
each step. This process builds learners four "beings" by
focusing first on the "physical being." [See 0#4 and 0#7]

Choice of a source rests on the learners' skills. Sources
to be read by learners could be inappropriate for
grade one or even for early grade two. However,
sources to be heard, viewed, experienced, and/
or remembered lighten the pressure of relying too
early on their undeveloped reading skills.

Taking notes involves physical dexterities that can be de-
veloped. Prepare transparencies and model one move-
ment at a time on the overhead projector. The following
script leads you through teaching note taking to Crade 1
and inexperienced, September-October Grade 2.

For their first and second experiences have each learner work
alone at a table or among clusters of other learners. This year
you will probably follow only two process experiences to a fully
written document. However, from September to February, you
might lead learners through seven or eight partial processes dur-
ing which you take the notes on transparency note cards, ask
learners for ideas, and have them read notes and think about
them with step 3a and perhaps with steps 3b, 3¢, and/or 4. These
four steps cause wonderful thinking strategies for learners. With
this foundation, you will have modeled how to take notes and
how to think with the cards. In February or March they will be
ready to print their own cards and think with the same strategies
that you had modeled. This approach gives you and the learners
have a practical strategy with which to think about the informa-
tion that you teach in any of the Sciences: social, health, life,
earth, and physical.

- 1. Subject e

+Identify a concrete subject that can be seen, touched, and/or heard.
+Give each learner: 10 note cards, level 1 Form 5; one Qutline, Form 11,
+Give each learner: 9X6 half-envelope (manila) with a white label.

+Give each group: 9X6 half-envelope (white),

+Have eadllieamer: sharpen two pencils.

Level 1.1: Subject, Information, and Notes - 1, 2, and 3

D » Teach: Subjects. Information. Notes

- Supplies and Procedures -

e Mailer envelopes cut in half.
* Adhesive label on each envelope for
names.

*One outline form as the "hamburger" fold.

«Ten note cards, Level 1, with reasons line.

*Mailer envelope holds learner notes and
outline. White envelope holds the group's
manila mailers, with names showing out of
the top.

e Learners rotate days as leader to hand out
and collect envelopes with notes in them.

*Prepare them for what they will be doing,

"This week you will write a document the way high school
learners write them. Today you will take some notes about
[SUBIECT]. First let's get everything ready. [Model as you ex-
plain the following directives.] Find your big envelope, and
point to the white label. Write you name and room number
__. [Monitor.] Now find your big outline form. [Hold it up.]
Fold it in half, hamburger style, like this. Very carefully watch
what | do now. | put my hamburger into my hand with the fold
against my skin. With my other hand | take my note cards; |
put them into the hamburger, and | pinch the hamburger shut.
| keep pinching the hamburger while | open the envelope with
my free hand. | don't let go of my pinched hamburger. | slip
the hamburger into the envelope... it's tricky getting the edges
infirst... patiently... and, look... [The "hamburger's fold" should
be along the open edge of the big envelope. Now pinch the

bottom of the envelope and give the upside down folded "ham-
burger" a couple of shakes.] ...nothing falls out! Your notes

are safe! This is a trick that you can use even when you're in

high school!" [Have them practice this "in and out" action
three times so they can confidently do it at the end of this first
session.] [Principle: Motivation- Interest, Lifz-Related Meaningfulness|

@ 2. Information e

*Implant, then draw information from them. [They need some
information that they can pull from their long- or short-term
memories. You will pull this recalled information from their
memories by using Hilda Taba's "recall" Open Focusing Ques-
tions. (See pages 0¢56-9) Either pull ald information from

Thi ize, Write by thea holtan th© 2001 * FAX/Call (612) 512-9197 * theathot®mneta.net




149

Level 1.1: Subject, Information, and Notes - 1, 2 , and 3

. Learner's Initjials - ——————"—"—— — —— — — — — — — — —

Finger's space

—_— i — — e — — — — — —

1. SUBJECT
2. NOTE

between words

. 2 O

First letter cuddled

Up to the margin.— — — — =] p = S‘O'me‘ S'tr'ong -nes—ts- 1' Y T

Note continued
on the next line

[21 Model each word and each

note. Take three notes, stop, and
read. Learners find and point to

their own notes during oral | - 4-------

reading. Take two more notes,

stop again, read again; two

Accompanies "The Thinking and Writing Process"

more, stop, read; then three, TSE':;EU
stop and read. : ]

'th 206A Saratoga Lane, Minneapolis, MN 55441
by THEA M. HOLTAN ©1994

their long-term memories or implant new information and pull
it from their short-term memories.] "[When] we [saw, heard, vis-
ited| a [source] about [subject]. Let's share what we remember.
Thinking of that [sourcel, what can you share about [subject]?

[Call for responses. For each response, ask learners to "share
an example "or "tell what makes you say that."] What else can

you share about Jsubject]? [Principle: Rate and Degree- Active Participation]

*Show them how to write initials on cards, Lesson Design: Modeling]
"Put all your blank note cards in one neat stack. Look at the
Student's Initials line. "Initial" means "beginning." What are
the "beginning" letters of your first and last names? [Take a
moment to develop this concept with them.] Take one note
card and write your first and last initials on the line. [Model on
transparency card.] Before you take each note, print your ini-
tials. This will help you not to have your notes get mixed with
someone else's notes."

- 3. Taking Notes »

+Show how to take notes as facts are recalled.
[Lesson Design: Input, Modeling]

[A] [Receive the first recalled response from a learner. Take
time to give input and model simultaneously as learners follow

your lead.] "Our first fact is 'ffirst notel." Watch carefully as |
show you how to write this note. [Say again...] 'ffirstnotel." We
cuddle the first letter up to the margin like this. [Model the first
letter next to the margin; then the whole word.] You do the
same thing on your note."

theasthot Press « 206 Saratoga Lane North * Minneapolis, MN 55441 ©2001

[B] "Now we put a finger after the word to leave a space. We
write the next word. After each word we measure with our
fingers to leave a space." [When you use the second line,

"cuddle" the letters to the margin.][Principle: Rate and Degree- Active
Participation]

[C] (call for more responses. For each response, ask learners
to "tell what makes you say that."] "What else can you share

about [subject]? Begin with your initials." [Return above, to
[A] to take notes 2 and 3.] [Principle: Motivation- Hemisphericity]

[D] [Having written 3 note cards, have them practice read-
ing with you. They must find and point to words on their
own cards to begin familiar connections.] "Put down your
pencils to try something else. Find your own note card that
looks like this." [Find one of the 5 cards and place it on the
overhead.] "Let's all read it together in 6 inch voices. [Hold
your fingers 6 inches from your mouth. Move your hand out
to 12 inches from your mouth.] "Not 12 inch voices, that
would be too loud. Just 6 inches."

"l will point my finger to the words in my note. As | do, you
point your fingers to words in your notes. We will read the
words as we touch them. Everyone, lat's point and read...
[Point to one word... at... a... time... slowly.] "[first word|, [sec-
ond word], [third word), [other words]. Good ' Let's do that again...

everyone, now, and, remember, 6 inch voices."

[Now they are learning how to read "spoken" words. Take
two more notes and repeat [D]; then take two more notes
and again repeat [D]; take the final 3 riotes and read aloud.
At this time begin this series of steps by returning above, to
[C]. Tomorrow begin the day by orally reading all the notes
that they have taken.]




150

Level 1.1: Reasons, Likenesses, and Synonyms - 33, 3b, and 3¢

Reason inferences make the most significant thinking
strategy of this process. They are cause - effect relation-
ships and all learners can think at causal levels. When
they examine notes and think of reasons, they make
meaningful connections, and they claim ownership of
the information and its meanings.

Likeness and difference interpretations are connections
between the information and facts in learners' long-
term memories. When learners know little or nothing
about the broad subject, this is likely a step to omit
until they study a subject of which they know more
information. Likenesses and comparisons; differences
are contrasts. You might choose to retain likenesses,
but to omit differences for a given subject.

Synonyms connections are nouns that can substitute
for the subject. Learners of early grades can think of
other words to call their subjects. Two or three syn-
onyms will give young learners relief from repeatedly
using the subject while it also gives them experience
with synonymes.

*Return to clusters: 9X6 half-envelope (white), filled with learners' 9X6 half-
envelopes (manila), with the named label ends standing upright out of the
white envelope.

*Have each learner: sharpen two pencils.

*Prepare them for what they will be doing,
[Lesson Design: Anticipatory Set, Objective]
"Take out your notes about [SUBIECTI. Look at your wonder-
ful notes! What a fine job you have done ...just like high
school learners! Find a note where you cuddled your first
letters up to the margin. Point to that margin. Now find a
note where you used your finger for space between words.
Point to that space. This time find a note on which you used
two lines for the idea. ...Yes, you have taken wonderful notes!"
[Principle: Motivation- Reward, Intrinsic|

"Now let's all think about your notes."

D » Teach: Reasons. Likenesses.

and Synonyms...

Basti inkia_ SSAMS st it WA
1. sussecr OTE-TAKING CARD O

lnest iri hollow frees ~ ~ | [3al Read all
AR notes, think,
@":"f"_mf" _____________ and circle the
AT "3" if you think
e e e of a likeness.
vome o ".;’.";'..."...'::.’.‘:.."‘:.‘.".'2.".2":".. (no Opt]ons on
- T "Reasons" step)

e 3Q. Reasons

*Show how to think of reasons.  [Lesson Dsign: Set, Input, Modeling]
[Choose and project a note that will have an obvious reason,
a reason which will not cause guessed responses.] "Look
through your notes and find this note. [Monitor] Ready?
Get your pointer finger ready. Point to the words and read
with me. [Point on the transparency note and read words
slowly.] Good! Now let's add a thinking question to this.
Look at the question, 'For what reason?" This time we will
read our note and add, 'For what reason?' Read with 6"
voices and point to each word all the way to 'reason.' [Lead
them as they point to and read each word of the note and

the question.] One more time, with 6" voices." [Point and
read again. Then stop, WAIT, and call for answers. Have
learners speak into an amplifier if you have access one. Even
an old R-R tape deck on "play-record," helps learners to be
heard in large groups.]

[B] "Who has an answer to our question? [leamer's namel,
Irepeat notel, 'For what reason?' We thought of a reason, so
we circle the '3' on our card." [Circle the "3" in front of "For
what reason." Ask it again to get several reason answers. Do
not write reasons on the cards. This might cause First Grad-
ers some difficulties. Their reasons cause them to build un-
derstandings. Reasons are now in their minds; they will ap-
pear in some of the document sentences when learners are

ready.] [Go below to [A].][Principle: Rate and Degree- Active Participation|

[A] [Project another note.] "Now find thic note. (wait.] Point

to your words as | point to my words. (Lead them as they

point to and read each word of the note and the reason gues-

tion.] One more time, with 6" voices." [Go above to [B].]
[Principle: Moativation- Hemisphericity]
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Level 1.1: Reasons, Likenesses, and Synonyms - 33, 3b, and 3c

Student's intiaie__W A

BLERTTRRWE

Book's inhisle__ W O R

[3b] [Optional]
Again read all
notes, think,
and circle the
"4" if you think
of a likeness.
(also Optional:
omit "unlike.)

1. SUBJECT
2. NOTE

Accompanies *The Thinking and Writing Process*
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student _Will B. Able
Tanchar Miss Tas

foom 117 opaeApril T

Number 1. singular or plural  (clrcle one)
Subject 2. .
Pronoun 3.he she it they (elrele one)

Action Verbs —s- Changed to Nouns
nibble« nibblers
runls. runners
climb | _climbers
1 Jjumpers

oterNouns 8. _rodents
@ creatures
10._Mammals
. animals

T
(descnberg .. and _. sy 8)
Adjsctive-Noun Pllr-@

. clever tures

@ pesty nibblers
s busy animals

“The Thinking and Wraimg Proces by THEA M HOLTAN
194 3044 Barmioge Lane, Minnaspete U £}

[3c] [Optional]
Think about in-
formation and
list new names
for the subject.

LeveL 1)

° 3 b . Likenesses / Differencese®

oShow how to think of likenesses. [These comparisons come
from their prior knowledge. Omit "differences" until they
mature with likenesses and have an appropriate subject.]

[Lesson Design: Anticipatory Set, Input, Modeling]
[Choose and project a note that will have an obvious likeness,
a likeness which will not cause guessed responses.] "Look
through your notes and find this note. [Monitor.] Ready?
Get your pointer finger ready. Point to the words and read
with me. [Point on the transparency note and read words
slowly.) Good! Now let's add another thinking question to
this. Look at the question, 'Like what?' Today we will not
read 'unlike." Now let's together read our note and add, 'Like
what?' Read with 6" voices and point to each word all the
way to 'what.' [Lead them as they point to and read each
word of the note and the question.] One more time, with 6"
voices." [Point and read again. Then stop, WAIT, and call for

answers.]

[B] "Who has an answer to our question? [learner's namel, [re-
peat notel, 'Like what?' We thought of a likeness, so we circle

the '4" on our card." [Circle the "4" in front of "Like what." Ask

it again to get several "like" answers. Do not write likes on
the cards. This might cause First Graders some difficulties.
Their likenesses cause them to build understandings. Like-
nesses are now in their minds; they will appear in some of the

document sentences when learners are ready.] [Go to [A].]

[Principle: Rate and Degree- Active Participation]

[A] [Project another note.] "Now find this note. [wait.] Point

to your words as | point to my words. [Lead them as they

point to and read each word of the note and the like ques-

tion.] One more time, with 6" voices." [Go above to [B]]
[Principle: Mativation- Hemisphericity]
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e 3C. subject Synonyms e

#Show how to think of synonyms. Lesson Design: Objective, Input, Modeling]
[Make a transparency of Synonym Form 4 or Form 9. You can
give learners a paper copy of the form, but perhaps they would
remain more focused, during early experiences, by simply think-
ing together on your transparency. They will remember some
synonyms, so they really do not have to take care of another
sheet of paper in their envelopes.] [Fill in the blanks at the top
before class begins, unless you are giving each learner a copy

on which to write.] "Sometimes we get ti‘ed of using the same
word over and over and over. We need some new words.
Let's think of some new words for JSUBIECTI. Look up here at
the 'Action Verbs' box." [Point to the rectangle on the trans-
parency.]

"Think of what you know about JSUBIECT]. 'What do [SUBJECT
do?' [As they respond, write their verbs in the rectangle.]
'What else do [SUBIECT] do?' [Write at least 2 verbs.] Wonder-

full Now watch carefully. [Point to the top verb, the arrow,
the #4 blank. Make a statement with: verb can be called noun
form of verb.] Try to think of a word: ‘when they verb... they

can be called... ." Who has a worc?" [Make statements
of all listed verbs. Write a noun across from each verb.]

"Now look at these lines. 'What can [SUBIECT] be called?"
[Write nouns on the "Other Nouns" lines.| "What else can [SUB-
ECT] be called?" [List at least two nouns on these lines.]

"Now look at these lines. 'How can [SUBIECT] be described?'
[Write at least two adjectives on the "describers" lines.] 'How

else can [SUBIECT] be described?"

"These lines need another word. Look up above or think of a

new word. Fill in the nouns: '[ADIECTIVE] . Whohasa
noun? '[ADIECTIVE """ [Write one noun to the right of

each adjective.]
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Sorting notes eventually requires categorizing. Think-
ing of category names is a difficult skill for learners to
learn. Yet, once learned, it generally remains in tact
and can be quite easily transferred and applied. Sort-
ing notes is the first step toward outlining. In Kinder-
garten and Grade 1 we give learners the category names.
In Grade 2 we draw them from learners; and beginning
in Grade 3, we show learners a strategy which lasts
them a lifetime for thinking of their own category names.

Outlining, though prefaced by categorizing, calls for
skills in planning and organizing. Once categorized,
stacks of sorted notes must be arranged in an order that
makes logical sense. When Grades K, 1, and 2 learn
these skills, the focus is on developing their psychomo-
tor skills so they have a firm foundation for the time
when they will be ready to think logically as they plan
documents for audiences.

+Prepare a transparency: Look at learners' 10 notes. Decide three catego-
ries that will cover all of them. On a transparency, print the three catego-
ries in large print, beginning with a capital letter. Think of categories like,
"babies, actions, looks, homes, dangers, uses, kinds, locations, how made,
etc.. (Avoid categories named, "other, facts, miscellaneous, more, etc.)

+Prepare note card transparencies: Name one note card for each topic.,

+Prepare a transparency of the Topic Outline, Level 1, Form 11.

+Return to clusters: 9X6 hali-envelope (white), filled with leamers' 9X6 half.
envelopes (manila), with the named label ends standing upright out of the
white envelope.

+Have each learner: sharpen two pencils.

*Prepare them for what they will be doing.
[Lesson Design: Anticipatory Set, Objective]
"Take out your notes about [SUBIECTI. Look at your wonder-
ful notes! Find notes with circles on the 3's. Those were

reasons that you shared. Share some reasons today." [call
on learners to share reasons. Urge that they say the three

parts, "the note, the question, and the answer."]

"Look at your notes with a 4. Share a likeness that you re-
member. [Call on learners to share reasons. Urge that they
say the three parts, "the note, the question, and the answer."]
What a fine job you do! You're so smart! You are thinking
like high school learners!"  [Principle: Motivation- Reward, Intrinsic]

“Now you are ready to give notes names and to sort them
into stacks."

Level 1.1: Sorting, Outlining, and Numbering Notes- 4, 5 and 6

D  Teach: Sorting. Outlining.

and Numbering...

- 4. Sorting Notes *

*Show how to sort notes. [Lesson Design: Anicipatory Set, Objective]

[Project your prepared transparency of three category names.
Lead them to understand the meanings of the names. At first
show them all; then cover the bottom two with a sheet of paper

so they can best focus their thinking.] "Look at these three words.
As | point to them, read them aloud with me, in 6" voices. [Point
and read aloud.] One more time; your 6" voices are wonderful."

(Lesson Design: Input, Modeling]
[Lay paper over all but the first category.] "Look at this word,
Icategoryl . Read your notes. Who has a note that will fit this
word? [Call on volunteers.] Who else has a note that will fit
this word? [Call on more volunteers.] [Repeat this question
with each category.]

[Move on to have them write a category name on the Topic line
of each note card.] [Pick one of the note cards that obviously
belongs only to one of the categories. Project it on the screen.)

"Find your note that looks like this. [Monitor) Point to the
Topic line near the bottom. [Point to your Topic line and moni-
tor.] You will write one of our category names on this line.
[Slip the three category names behind the transparency note
card.] Which name should we give to this note? [call on a
volunteer, or call for unison answer.] Let's write [category] on
this topic line. Be sure to start it with a capital letter." [Model,

then monitor. When ready, have them name all cards.]
[Principle: Rate and Degree- Active Participation]

[Lesson Design: Guided Practice)

“You are doing so well! How proud you must feel! Go ahead

now and name all of your notes. Remember the capital letter.
'llhelp you. Let me know when you feel unsure." (Monitor.)

"You did that very well. Here is one mora high school trick for
you. Everyone, pick up the stack that is first on your Outline.
Turn it faced down, and set it on your taole. Now pick up the
second stack on your outline. Watch me carefully... | turn it
faced down and | crisscross this stack over the first stack. Criss-
cross it, now. Good... now the third stack... faced down and
crisscrossed. Say the word with me. 'Crisscrossed.” Once more
'crisscrossed.” Yes! Now your notes will not be mixed up.
Carefully put them into your hamburger fold. There you are...
another great trick for some great young learners!
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[5] Write category names on Topic
[If ready, first plan a sen-
sible (logical) arrangement.]

[4] Use the teacher's cat-
egory names. Write a name
on each note.
notes into category stacks.
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[6] Numbker each note in
the circle. [If ready, firstar-
range in logical order.]

Then sort

- 5. Outlining Topics *
+Show how to outline stack topics. Lesson Design: Anticipatory Set, Objectivel
[First: Project the three cards, each named with a category on the Topic
line] "You did a fabulous job of writing names on the Topic
lines of your notes. These are the topics that you wrote. Now
let's sort organize them into three stacks. Stack the Topic
names together. Your neat note stacks will look like these

three cards." [Monitor.]  [Principle: Rate and Degree- Active Participation]

[Second: Write the Topics from the three transparency cards to the
Outline Topics. [NOTE: Arranging in a "logical" or "sensible" order will
be important someday. At this early age, though, focus on the "physical
coordinations" of the strategy.] [Go through the motions as you speak.]
"Look at the names on my stacks. | arrange them the way |
want them in my document. [Arrange the three transparency cards
with the named Topics.] Pick the stack that you want on top.
Now pick the next stack. Then put your last stack on the

bottom." [Monitor.] [Principle: Motivation- Hemisphericity]

"Point to the three Topic words on the stacks. Now point to
the three Topic lines on your 'hamburger' Outline. Write the
three Topic names on your Outline. Start each Topic name
with a capital letter." [Model and monitor.]
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- 6. Numbering Notes ¢

*Show how to number notes. Lesson Design: Anticipatory Set, Objective|

[If Grade 1 does not number notes, do not worry. Readiness
here is on the cusp. Be comfortable because you are focus-
ing on "physical coordination." You can just tell them to num-
ber in the circles. That is the experience which we want them

to record in memory.] "What beautiful outlines you have!
How proud you must feel! Now you are now ready to num-
ber each one of your notes in the circle."

[Lesson Design: Input, Modeling]
"Look at the Topics on my outline. Which notes will | num-
ber first?" [Let learners tell you how to number your notes

from your outline.]

[CAUTION: If learners do number notes, they must number
them from "1" to the end, never beginning again with "1."
Consecutive numbering is important, and, believe it or not, is

remembered by learners.] "Number your own notes in the
circles. Begin with '1' and just keep numbering until each of
your notes has a number all its own."

[Principle: Rate and Degree- Active Participation]
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Level 1.1: Writing, Putting Together, and Finalizing - 7, 8, and 9

Writing documents begins with the placement skills of
centering the title, cornering page numbers, indicating
paragraph breaks, and adhering to the left margin. Pri-
mary writing skills include writing sentences consecu-
tively to the right margin, separating them with a finger's
width, beginning them with a capital letter, ending them
with an end mark, and separating their words from one
another with a finger's width.

Putting parts together at the primary level includes a
title page and a document written only on the top side
of the paper, and stapled in the upper-left corner. If a
checklist is a part of the learning, it should be faced
down on the bottom of the document so that it shows
only from the bottom when bent upward or flipped over.

+Prepare 2 transparencies of writing paper. Draw a margin on each.

*Prepare margins on writing paper for leaners by laying a ruler along the
left edge of the tablet. Have enough for a three sheets per learner,

-Prerare a transparency of Form 19: primary fitle page template, Level 1.

+Pull 3 or 4 note cards with notes from Step 3.

+Duplicate Form 19: Run Title Page Template for the class, and save for later.

*Return to clusters: 9X6 half-envelope (white), filled with learners' 9X6 half-
envelopes (manila), with the named label ends standing upright out of the
white envelope.

+Have each learer: sharpen two pencils.

*Prepare them for what they will be doing.

[Lesson Design: Anticipatory Set, Objective]
"Take out your notes and Outlines about [SUBIECT]. Look at
your wonderful Outlines! They have words on them in the
order that you will write about |SUBIECTI. Share the topics

that you wrote on your outlines." [Call on learners to share
topics in the order that they have written them.]

"Look at your notes. They have numbers in the circles. Share

the numbers that you have written in your first group of notes.
[Call on learners to share the numbers in the Topic I notes.
Urge that they read the numbers in order.] You have done

such good work! How proud you must feel!" principle: Motiva-

tion- Reward, Intrinsic]

"Now you are ready to write your document."
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D), Teach: Writing, Putting Together.
and Finalizing...

- 7. Writing Document e

*Show how o write paragraphs. [Lesson Design: Anticpatory Set, Objective]
[Be ready with one note card from the previous steps.] [Dis-
tribute one sheet of writing paper (with margin) to each
learner. Project your prepared transparency of their writing

paper.] "Do not write your name on this paper. Later | will
show you where to write your name. Just be sure that at the
end of our time you fold it and put it into your envelope.
Now at look at your paper and at my transparency. On the
side is a line which | drew. It is called a margin. [On trans-
parency, point to it.] Slide your finger down your margin. It
is just like the margin on your note cards. [Show the note
card transparency and point.] The margin is for helping you
keep a straight line. Remember, we cuddled the letters to
the margin on these cards. We will do the same thing on our

apers." [Principle: Transfer- Similarity]
p

"Now look at the top of the paper. On the first line for hand-
writing we all write the title. We write itin the middle. Watch
me write [SUBIECT'STITLE]. Start it with a capital letter. [Cen-
ter and capitalize the title.] You write your title." [Monitor.]

[Lay a pencil on the first-page transparency; lay it beneath
the title so they will get the idea of skipping a line.] "Look at
my pencil. | am showing you that you should not write on
this line. Lay your pencil under your title s0 you will remem-
ber not to write on that line. Leave the pencil there for a little
while so | can explain the next thing for you to know."

[Temporarily remove the first-page transparency. Replace it
with a Step 3 note on a note card.] "This is one of our notes.
Read it as | point to it. [Point to the words in the note and
lead unison reading.] Now here is a new trick for you to
learn. Atthetopisa'l.' Itsays 'Subject.” Underitisa'2.' It
says 'Note." We want to make a senterice from these two
parts. When we do this, we often have to connect the two
parts with our own words. So the sentence begins with '1'
[SUBIECTI, and it ends with '2' INOTE]. Who can make a sen-

tence by connecting these two parts?" [Call on a volunteer.
Take three or four more notes and orally make more sen-
tences. Always have a word that means the subject (includ-
ing “their" or "its") in sentences. When ready, learners will
begin breaking monotonies.]
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2
[7] Draw a margin.

perries, nuts, corn, and seeds. They also eal
and fruits,
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Write the title in
the center. Skip a

Squirrels
Tree squirrels are rodents |ike gophers. They
lars red, grey, and biack. Their belliss ars
White. They have long bushy taiis for balance

line. Cuddle letters

to the margin. || B o, Sl s v
erte Sen(enCES ;:ll::v"rol- have long fingers. They have sharp
from left to right.
Skip a line be-
tween paragraphs.

Tres squirrels have nests In hollow trees to
‘~| [store nuts. Soms squirrels have strong nests
n branches. They have weak nests for
mummer to keep coal.

Tree squirrels chew a lot. Squirrels eat

Busy Tree Squirrels

[8] Ask an adult to

L staple the docu-
Will B, Able \ i
byl ment in the upper-
left corner.

7. Writing Document, Cont'd.

[Choose a short note that you will write as a sentence. Write
a"1"in its circle.] "Everyone, be sure that your pencil is still
lying under the title on your paper. Leave it there a little
longer. Eyes up here while | show you what to do next."

[Hold up a crisscrossed stack of notes.] "My notes are criss-
crossed and in order for me. | lift off the first stack and set the
others out of my way. | read my first note and think of a
sentence."

[Project the writing paper and the note 1 transparencies.]
"This is the first note that | will be writing in my document.
What clue do you see that tells you that this is my first note?
[Call on a volunteer] My number 1 note will be first; my
number 2 note will be second. [Focus on the first note.]
"What should my first sentence say? [Unison or volunteer,
reading the 2 parts with connecting words if needed.] [Leave
the pencil on the transparency.] On my paper | begin by
cuddling the first letter next to the margin. | left my pencil

under the title so | will remember to leave a blank line." (write
the two-part sentence with connecting word. Tell them aloud

what you are doing.] "l cuddle the first letter next to the
margin. It is a capital letter because it is the first word. |
write my subject and my note. | write to the other side of the
paper and cuddle next to the margin again. A period shows
people the end. A finger next, and | will begin my next sen-
tence right here on the same line."

"When | run out of my first group of notes, | take the second
group. [Lay the pencil under the sentence on the transpar-
ency.] When | change crisscrossed stacks, | skip a line."

[Lead them through their paragraphs. Watch margins, capi-
tal letters and periods. "Indenting" requires quite a bit of

coordination. | save it until next year. Choose one way or
the other, but never both, to tell readers of topic changes.]
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- 8. Putting Parts Together o

*Show how to prepare pages.  (Lesson Design: Anticipatory Set, Objective]
[Project the title page template, Form 19.] "You have written
your document. Now make a title page. Here is a model to
help you. Lay your paper over it. [Lay the transparency of

writing paper over the template.] Write your information on
your paper." [Model. Then have them write title pages; moni-
tor them.]

[Principle: Rate and Degree- Active Participation|

[Use a learner's document to model how to put the parts
together.] "Now put the parts together: your title page on the
top, your first page, your second and third pages. Now have
someone put a staple in the upper-left corner."

"Your first page has a title on it, so it does not need a page
number. You need a page number on pages 2, 3, and any
other pages. Print a page number in the upper-right corer
like this. [Model on the transparency.]

9. Finalizing Document e
*Show how to check documents.

[Lesson Design: Anticipatory Set, Objective|
[Lay paper over the transparency of your paragraphs.] "One
more thing should be done before we are completely fin-
ished. Lay a paper over your document. Let one sentence
show like | have it. Read that sentence to see if you capital-
ized your first word. Look for a period at the end, too."

"Then slide the paper down to the next sentence. Look for a
capital letter. Look for a period. Keep looking with this pa-
"Congratulations! You should be very, very proud of your
documents!"
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Level 1.K: Subjects, Information, and Notes - 1, 2, and 3

(Level 1.K, 1.1, and 1.2 address Kinder-
~ garten, First, and Second Grades. Only

relevant Level 1 steps are listed for Kind-
ergarten. Numbering matches Level 1 on pages 14-
11, where Level 1.2 is presented. Some numbers are
also on pages 148-55 where Level 1.1 is presented.)

Choosing a subject rests in our purposes for learners.
In the Kindergarten structure, a subject can last
the whole school season. It can be revisited
when you increase thought processes as learn-
ers mature. [See 0¢4 and 0*7]

Choice of a source rests on the learners' skills. Sources
should be presented in short pieces so learners
can bite off a bit of information at a time. Ten
minute book readings are ideal. Videos can last
a bit longer, but beware of "tuned out" tenden-
cies. The key is in how you deal with the
sources. This process is aimed at having sources
used as "implanters" of information.

Taking notes probably will require assistance from older
learners or volunteers. Most of the times you will not
need notes because you can have oral discussions, us-
ing my form for Hilda Taba's "open focusing questions."
(See 0#56-59)

Plan a subject field that can last you the entire year. Study the
criteria about that field and prove or disprove the criteria with
examples of the subject field. For example, study the criteria
for how to know a cat. Then find several examples of cats.
Many criteria are evident on photos; some in sound; others in
readings. Have learners gather information about cats and
prove that various species really are cats. You can use the
strategies that | describe for Kindergarten on these six pages.
This example would work for many other subjects, too.

A product that works nicely is the making of a class book.
This book can be made over several months. The process strat-
egies are the focus. By following the steps that | have listed
here, add reasons, synonyms, etc. as learners' mature with the
building blocks that these strategies form. They need not nec-
essarily have new information for each strategy. Surely they
cannot handle all of the strategies in the fall of their first school
year, so building their skills makes a good plan.

The book can have various parts so they learn about books. It
can also become a part of the classroom library so learners
can browse through it, connect their illustrations to print, and
begin to recognize printed forms of words in their oral vo-

cabularies.

D » Teach: Subjeects and

Information...

- 2. Information

*ldentify a concrete subject field that could continue all year.
»Identify sources that can be used in short parts almost daily.

¢Implant information into their memories. Use short read-
ings, experiences, viewings, and any other appropriate sources.
Load their minds with information for a few minutes each
day. Then, sometime during the day use open focusing ques-
tions to help them to recall previous days' information.

* Always plan a way of processing information through discus-
sions. Information by itself lies dormant in memories. If learn-
ers do not use the information, then the time efforts of enter-
ing the information have been spent for little gain. Each time
learners are given information, plan a short recall discussion
to surface it for sharing.

- 3. Taking Notes

+Prepare 1 note card for each learner, Level 1.K, Form 3.

+Prepare the note card, Level 1.K, Form 3 on transparencies. Make half
as many transparencies as you have learners.

*Possibly prepare enlarged 1.K note cards on full poster-sized 20 pound
bond paper. These can be used for whole-class focuses. They do not
require the transfer that transparencies require.

*Implant, then draw information from them.

Sometimes you will write learners' thoughts as notes. The
notes that you write might be opportunities for you to model
"how to take notes" and "how to recognize a note." The notes
might go toward a product like the class-produced book or a
collection of short, illustrated facts. Your notes might also be
"practice" notes which lead up to the day when learners pro-
duce a joint product. They can "practice" copying your note
onto a 1.K note card. If you do this, write one transparency
1.K note for every two learners. Give each two learners two
note card forms and one transparency note. They can also
practice drawing an illustration to show the meaning of the
note. Later all these "practices” can be applied to a class book
about a particular subject.
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Book's Initials

Student's Initials C N

1. SUBJECT

2. NOTE

Taking Notes

[A] Listen and watch to
learn information.

[B] Think of what you re-
member about the

3. FOR WHAT REASON?

4. LIKE OR UNLIKE WHAT?

Accompanies "The Thinking-and-Writing Process"
th 206 Saratoga Lane N, Minneapolis, MN 55441

TOPIC
[LEVEL 1]

by THEA M. HOLTAN ©1996

[subject].

[C] Say what you remem-
ber about the [subject].

[D Watch your teacher
write your idea on a
card.

[F1 Read the idea on the
card aloud with your
teacher.

Subject: The Polar Bear

3. Notes, Cont'd.

Guide them in the practice of recalling and thinking about
information. The information can be pulled from their long-
or short-term memories. You will pull recalled information
from their memories by using Hilda Taba's "recall" Open Fo-
cusing Questions. (See pages 0#56-9) Either pull old infor-
mation from their long-term memories or implant new infor-
mation with sources (cited above) and pull it from their short-
term memories.] [Read the short piece; close it, ask focusing
questions about it; and have learners cite examples or evi-
dence of their recalled facts.

"[When]| we [saw, heard, visited] a [source] about [subject].
Let's share what we remember. Thinking of that [sourcel, share
what you remember about [subject]. [Call for responses. For
each response, ask learners to "share an example" or "tell
what makes you say that."] Share some more that you re-
member about [subject]? [Principle: Rate and Degree- Active
Participation]

Enjoy ten minutes a day of open, focused discussions. Dis-
cuss many things, especially the knowledge teachings in your
curriculum. Most of the time, just focus your open questions
on a subject and listen. Invite learners to listen and respond
to one another; always encourage examples or evidence for
what they contribute.
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Use this strategy without a product. Cive them practice at
seeing their verbalized ideas on note cards. Either project a
transparency of the note card, Level 1.K, Form 3, or use the
poster-sized cards. Write two or three notes each day. Show
them their initials, the margin, the finger between words, the
non-sentence form, the left-to-right writing, the use of two
lines. Soon they should tell you how to write the notes.

Write a note from a learner's thinking. Then practice read-
ing it together. "Let's all read this note together in 6 inch
voices. [Hold your fingers 6 inches frorn your mouth. Move
your hand out to 12 inches from your mouth.] "Not 12 inch
voices, that would be too loud. Just 6 inches."

"l will point my finger to the words in our note. Read with my
finger. [Point to one word... at... a... time... slowly.] "[first
word], [second word], [third word], [etc.]. Good! Let's do
that again... everyone, now, and, remember, 6 inch voices."
[They are learning how to recognize "spoken" words in print.]

sLead them in proof reading the note together. "Look at this note.
You know how a note should look. What is right about the

way this note looks?" [Principle: Reinforcernent- Positive Reinforcement]

e Use this strategy to lead to the next strategies. Share notes
orally while you write them on several transparencies or poster
forms. Keep the notes so they can be examined and inter-
preted through the next strategies.




158 Level 1.K: Reasons, Likenesses, and Synonyms - 3a, 3b, and 3¢

@ » Teach: Reasons. Likenesses
and Synonyms...

Reason inferences make the most significant thinking strat-

egy of this process. They are cause - effect relationships, e "“‘"A (D Reisin
and nearly all learners can think at causal levels. When . e A
they examine notes and think of reasons, they make mean- very white [TA] i‘_’-ad
ingful connections; they claim ownership of the informa- | [~~~ -~~~ ~"=---"--""""~ by Snuotjeea'
. . . . 3. FOR WHAT REASON? . F)
tion and its meanings; and they demonstrate stimulated g e
interest in thinking about the subject. L Ll —
Likeness and difference interpretations are connections [B] Share
between the information and facts in learners' long-term T M

[LEVEL 1) by THEA M. HOLTAN ©1994 answers.

memories. When learners know little or nothing about
the broad subject, this is likely a step to omit until they
study a subject of which they know more information.

Likenesses are comparisons; differences are contrasts. You 3a. Reasons, Cont'd.

might choose to retain likenesses, but to omit differences s a group of notes about one sibijact, Projectone ot

for certain SUbJeCtS. on the screen. Invite learners to think with this note. Teach
; h bsti f them how to ask the "reasons" questior. You are now giv-

Synonym connections are nouns that can substitute for ing them a strategy to use with all the information through-

the subject. Learners of early grades can think of other ~ out the rest of the year... and beyond.
words to call their subjects. Two or three synonyms will
give young learners relief from repeatedly using the sub-
ject while it also gives them experience with synonyms.

«Together look at one large note. "Read this note with me
as | touch the words. [Touch and read each word.] |Learer's
namel, come up here. You touch the each word slowly, and

3 a we will say each word that you touch. Be sure to touch
e T .

= - Reasons S|0W[y for us." [Two or three more volunteers for this sen-

*Show how to think of reasons. [Lesson Design: Set, Input, Modeling] tence. Project the next sentence and do the same.]

*Apply the "For what reason' soon in the year. This question

i | { :
can be answered by very young learners. They should begin That was very well done! Now let's add SomEthmg else to

determining when their reason is a fact as opposed to a fan- our reading. [Touch and read each werd; then touch and
tasy, but this is not a crucial focus for Kindergarten. In Kin- add "For what reason." Do this two times.] [Learner's name
siprgarien s want thas i form seltquesianing habits. The come up here, It's your turn to touch as we read. Also, add

reasons" strategy is excellent for this.

the three words, 'For what reason.' [Learner touches words

= Apply "For what reason" to September-October knowledge and the three words, "For what reason." The class again reads
from any of your five or six sciences. Discuss information aloud.] That was well done! We need another volunteer.
about a uqit with several "for what reason" co.nnec.tions. For [Leamer's namel, you will touch as we read. ._.But after we
example, if your are focusing on foxes, you will daily expose ’ : y

them to informatian; you will dally have them generate idess read, we will stop and thlqk of answers to the question. You
from open focusing questions; and you will daily write their will call on us when we raise our hands. [Two or three more
ideas on note cards, Form 3. Then, when the note-taking has volunteers touch and lead this sentence and the three words,
been completed, you will lead them through the "For what "For what reason."]

reason" thinking exercise. Put the fox notes away for awhile.

In a few weeks bring them out again and teach how to think * Apply the "For what reason" question throughout each day.
with the next strategy, "Like what." Wait again, and apply This question should be applied to all forms of information.
"synonyms," then "sorting." Even apply it to "people" information, including behaviors,

motives, kindness, loves, hurts, and angers.
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Book's Initials. — 5wuml lrlnmlllr CN

1. SUBJECT Es - 3

2. NOTE ‘ k

____________________ Likes

very white —_—

B e [A] Read

3. FOR WHAT REASON? 1. subject,

2. note,
4. LIKE OR UNLIKE WHAT? 3. like what?
Accompanias “The Thinking and Writing Process® [B] S h are
TOPIC 4, #06A Saratoga Lan, Minnoapoiis, MN 55441
[LEVEL 1) by THEAM. HOLTAN ©1004 answers.
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susen_Chen Neu

Toschor_Mr. D, Lighted
Foom 333 owe 4-1-22

Write waords 1 can Il\l! The |Ml\:e af vau wh;e(r You will
use some of the e you

speech. Write at }ns! ilu wmds 'hrn (wie av !flll lhree w:mh
that you plan to use. later, when you use circled words
sentences, make a check mark an their numbers

Number 1. singuiar or, circle one) S nonyms

Subject 2. EQE Iéears SYNOIYINS

Pronoun 3. he she it they (circle one) 4

Actlon Verbs —g Ghangeg lo Nouns [A] Think of verbs
wrsma e HUITers that your

hunt - swimmers subject does.
L o cub raisers Turn them
raise cubs |, into nouns.

List action varbs in thia ares

s Other Nouns. . an’mals’ [B] Think of other
s mammals nouns that
w0, Creatures you can call
1. your subject.

° 3b. Likenesses

o Show how to think of likenesses.  [Lesson Design: Set, Input, Modeling]

eFocus on likenesses. If at some future time "differences" seems
appropriate, add it to your focuses. If not, let "differences" be a
skill of future years for your learners.

*Use a group of notes about one subject. This should be a sub-
ject which can be compared to things of common knowledge in
your learners' lives. Project one note on the screen. Invite learn-
ers to think with this note. Teach them how to ask the "likeness"
question. You are giving them a strategy for comparing the sub-
ject to what is stored in their own long-term memories.

[Together look at one large note.] "Read this note with me as |
touch the words. [Touch and read each word.] [Learner's name], come
up here. You touch the each word slowly, and we will say each

word that you touch. Be sure to touch slowly for us." [Two or
three more volunteers for this sentence. Project the next sen-
tence and do the same.]

"That was very well done! Now let's add something else to our
reading. [Touch and read each word; then touch and add "Like what."
Do this two times.] [Learner's namel, come up here. It's your turn to
touch as we read. Also, add the two words, 'Like what." [Learner
touches words and the two words, "Like what." The class again reads aloud.]
That was well done! We need another volunteer. You will touch
as we read. ...But after we read, we will stop and think of an-
swers to the question. You will call on us when we raise our
hands. [Two or three more volunteers touch and lead this sentence and
the three words, "Like what."]
*Apply the "Like what" question whenever possible.

Apply this question when learners have stored memory
that can relate to the new information being discussed.
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- 3C. Synonyms e

+Show how to think of synonyms. Lesson Deiign: Objective, Input, Modeling]
[Make a transparency of Synonym Form 4. Fill in the blanks
at the top so learners can watch how to do it.] "Sometimes

we get tired of using the same word over and over and over.
We need some new words. Let's think of some new words
for [SUBIECT]. Look up here at the 'Action Verbs' box." [Point

to the rectangle on the transparency.]

"Think of what you know about [SUBIECT]. 'What do [SUB-
IECTI do?' [As they respond, write their verbs in the rect-
angle.] 'Whatelse do [SUBIECT do?' [Write at least 2 verbs.]

Wonderful! Now watch carefully. [Point to the top verb, the
arrow, the #4 blank. Make a statement with: (verb) can be

called (noun form of verb.)] Try to think of a word: 'when
they (verb)... they canbecalled... ()" Who has
aword?" [Make statements of all listed verbs. Write a noun
across from each verb.] [Principle: Rate and Degree- Active Participation|

"Now look at these lines. 'What can [SUBIECT] be called?"
[Write nouns on the "Other Nouns" lines.] 'What else can
SUBIECT] be called?" [List at least two nouns on these lines.]

"Now we have other words to call [SUBIECTI. They will make
our subject much more interesting."

1K
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Level 1.K: Sorting Notes and Writing Document - 4 and 7

Sorting notes eventually requires categorizing. Think-
ing of category names is a difficult skill for learners to
learn. Yet, once learned, it generally remains in tact
and can be quite comfortably transferred and applied.
Sorting notes is the first step toward outlining. In Kin-
dergarten and Grade 1 we give leamers the category
names. In Grade 2 we draw them from learners; and
beginning in Grade 3, we show learners a strategy which
lasts them a lifetime for thinking of their own category
names.

Writing documents in Kindergarten focuses more on
reading and illustrating printed ideas than on applying
manuscript to write them. Writing sentences of infor-
mation might provide Kindergarten learners an oppor-
tunity to apply prewriting skills of "babbling." Usually,
someone writes sentences for Kindergarten learners, and
they illustrate their meanings.

Putting parts together at the Kindergarten level can be
as simple as putting an illustration with a sentence. It
can also involve assembling several illustrated pages
for a group-produced book. "Putting parts together" at
the Grades 1 and 2 levels includes a title page and a
document written only on the top side of the paper, and
stapled in the upper-left corner. If a checklist is a part of
the learning, it should be faced down on the bottom of
the document so that it shows only from the bottom
when bent upward or flipped faced down.

*Prepare: 2 or 3 transparencies of writing paper.

*Prepare: a transparency of Form 18 if you are making a group's book.

*Prepare: signs that verbally and visually identify 3 or 4 category names.

*Prepare: paper on which they might have their sentences written and
draw their illustrations. The form might be vertical, with two or three
lines at the bottom for printing, and open space at the top for drawing.
These papers can be displayed individually or in a class book.

*Duplicate: the above paper, a few more than one per learner.

+Duplicate: 8 - 10 note cards, Form 3.

*Prepare: ten or twelve transparencies of the above paper.

D » Teach: Sorting

and Writing...

Notes Sorted in Three
Teacher-Planned Categories

Looks Family Food

= B =y

*Show how to sort notes.
[Day 1] Lead learners through categorizing things. Tell

- 4. Sorting Notes
[Lesson De<ign: Modeling, Guided Practice]

learners to put items next to the category names on the
signs. This is a good "categorizing" drill. When they
do this, learners should be able to 2xplain reasons for
where they place these items. Though some learners
might have identical items to place, their placements
and reasons show unique thinking. They share their
placements and reasons in an open discussion when
focused by Taba's question pattern,
a) Make and explain category signs; tape them to
chairs, tables, etc.
b) Give each learner things to categorize.
c) Tell learners to put things next to the sign that fits
them.
d) Lead discussions "For what reason" the items fit
under the various categories.

This stimulates good reasoning, listening, and explain-
ing skills. It also stimulates awareness of how people
think differently.

[Day 2] Lead learners through categorizing thoughts.
"Now apply the same activity to cztegorizing and dis-
cussing "thoughts" instead of "things."

1) Write and/or illustrate thoughts on 1.K note cards,
Form 3.

2) Follow the same procedure as above, only this time
they categorize "thoughts" instead of "things." The
categorizing will be less concrete.

3) Again discuss learners' reasons for where they
placed the note on their note card.
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Level 1.K: Sorting Notes and Writing Document - 4 and 7

7/\
S [ s /*""L_.

* &y

e

Polar bears raise little cubs every year.

Name _Ann Example Date_4-1

Polar bears hunt in the rivers so they

can eat fish.

Name Dan D. Example

Date 4-1

Two Pages in a Group-Produced Book

[A] Tell someone what to write in your
sentence. Include all that you want
to share about your idea.

[B] Make a drawing that shows what you

are saying in your sentence. This will
be a page in your group's book about
Polar Bears.

- 7. Writing Document

*Show how to say ideas in sentences. (Lesson Design: Input, Modeling, GP]
[Day 3] Help learners to verbalize a sentence from
anote. Read to them some of the notes about your
subject. One at a time, discuss how each can be
said in a sentence. Give them practice at saying
notes in more than one way. They can practice
saying sentences for one another's notes as well as
for their own notes.

[Day 4] Review notes and write several example
sentences. Write some of their sentences on a trans-
parency of their illustration page. Show how the
sentences might look.

[Day 5] Review example sentences and tell assist-
ing writers the sentences to write. Assign time to
take their notes to a planning station. They should
plan a sentence that they want to say, and they
should dictate that sentence to a person who can
print it for them. The printer will print it on the
lines at the bottom of the form which you designed.

theasthot Press « 206 Saratoga Lane North * Minneapolis, MN 55441 ©2001

*Show how to illustrate ideas. Lesson Design: nput, Modeling Guided Practice]
[Day 6] Help learners to connect printed messages
with graphic images. Show the transparencies with
sentences. Lead discussions of what could be in the
pictures to convey meanings to readers.

[Day 7] Review the discussion of what could be in
drawings and draw some examples. Sketch some im-
ages of the sentences. Stimulate their visions.

[Day 8] Review examples of illustrations and draw
the illustrations that convey the sentences. Assign
time to take their sentences to a planning station. They
should plan a drawing that will communicate their
sentence about the subject. They should then draw
colored illustrations.
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Materials Available for Learning and Teaching
Students' Materials: how-to videos and manuals, database and word processing files

Teachers' Materials: Instructor's Guide and Transparencies for Levels 1-3






